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your work, and all readers.
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0z

Bu arastirmada devlet okulu ve 6zel okulda ¢alisan 6gretmenlerin cinsiyet, medeni durum, mesleki
kidem, okul tiirii ve haftalik calisma saatleri degiskenlerine gore mesleki tiikenmislik durumlarini
incelemek amaclanmistir. Arastirmada karma yontem kullanilmis olup karma yontem
desenlerinden sirali agiklayici desen tercih edilmistir. Arastirma Turkiye’de yasayan ve internet
erisimi olan 6gretmen olan sosyal medya kullanicilari Gzerinde gergeklestirilmistir. Calismanin nicel
kisminda kesitsel tarama modeli kullaniimistir. Google forms ile toplam 132 6gretmene ulagiimisg
ve calismanin nicel verileri toplanmistir. Arastirmanin nitel boyutunda nitel arastirma
yontemlerinden durum calismasi, tarama modeli olarak ise gériisme yontemi kullanimistir.
Calismanin nitel boyutunda amagsal 6rnekleme yontemlerinden maksimum cesitlilik 6rnekleme
yontemi ile katilimcilar belirlenmistir. Arastirmanin nicel boyutunda veri toplama araci olarak
Kisisel Bilgi Formu ve Maslach Tukenmislik Envanteri Egitimci Formu kullanilmistir. Nitel boyutunda
gorisme sorulartile veriler toplanmistir. Nicel verilerin analizinde SPSS 23 kullaniimis, nitel verilerin
analizi betimsel icerik analizi yontemi kullanilarak yapilmistir. Arastirma sonucunda erkek
O0gretmenler kadin 6gretmenlere yapilan pozitif ayrimcilik sebebi ile daha tikenmis ¢ikmigtir.
Ogretmenlerin medeni halleri tiikenmislik diizeylerini etkilememektedir. 6-10 yil mesleki hizmet
siiresine sahip 6gretmenler ve 11 yil ve izeri mesleki hizmet siiresine sahip 6gretmenlerin mesleki
tikenmisligi meslegin ilk yillarindaki 6gretmenler ile meslegin son yillarindaki 6gretmenlerden
daha yiiksek bulunmustur. Buradan hareketle tikenmisligin meslegin orta yillarinda artarak daha
sonra azaldigi sonucuna variimistir. Ozel sektdrde calisan 6gretmenler devlet sektériinde ¢alisan
dgretmenlerden daha fazla titkenmistir. Ozel sektér ile devlet sektdriiniin is garantisi, maddiyat, is
yukd, 6zIik haklari gibi farkhliklarindan ve 6zel sektériin sinava bagli, stresli, basari odakl ve
rekabetci olmasindan dolayr 6zel sektor 6gretmenlerinin daha tiikenmis olduklari sonucuna
varilmistir. Haftalik ders saati fazla olan 6gretmenlerin tiikenmisligi yiksek bulunmustur. Bu durum
yorgunluga bagli olarak zihinsel ve fiziksel agidan yipranma, kendilerine yeterince zaman
ayiramama durumlarindan kaynaklanmaktadir.

Anahtar Kelimeler: Ozel okul-devlet okulu &gretmenleri, mesleki tiikenmislik
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Devlet Okulu ve Ozel Okulda Galisan Ogretmenlerin Mesleki Tiikenmisliklerinin Bazi Demografik Ozelliklere
Gore incelenmesi

An Examination of the Professional Burnout of Teachers Working in Public and Private
Schools According to Certain Demographic Characteristics
Abstract

This study aimed to examine the professional burnout levels of teachers working in public and
private schools based on certain variables. A mixed-methods approach was employed, with a
sequential explanatory design preferred. The study group consisted of social media users who are
teachers living in Turkey and have internet access. The quantitative portion utilized a cross-
sectional survey model, reaching a total of 132 teachers via Google Forms to collect quantitative
data. For the qualitative aspect, case study methodology was employed, with interviews conducted
as the survey method. Participants in the qualitative dimension were selected using the maximum
diversity sampling technique. In the quantitative dimension, data collection tools included a
Personal Information Form and the Maslach Burnout Inventory Educators Form. Qualitative data
were gathered through interview questions. Quantitative data were analyzed using SPSS, while
qualitative data were analyzed through descriptive content analysis. The results indicated that
male teachers experienced higher levels of burnout due to positive discrimination towards female
teachers. The marital status of teachers did not significantly affect their burnout levels. Teachers
with 6-10 years and 11 years or more of professional experience exhibited higher burnout levels
compared to those in the early and late stages of their careers, suggesting that burnout increases
during the middle years and then decreases. Teachers in the private sector were found to be more
burned out than their public sector counterparts. This was attributed to differences in job security,
financial factors, workload, and benefits, as well as the exam-oriented, stressful, and competitive
nature of private sector employment. Additionally, teachers with higher weekly class hours
reported greater levels of burnout, stemming from fatigue and a lack of personal time.

Keywords: Private school-public school teachers, professional burnout

Giris

Tikenmislik, meslegi geregi insanlarla siklikla iletisim halinde olan kisilerde meydana gelen
duygusal yorgunluk, ilgisizlik ve disik duzeyde kisisel yeterlilik duygusudur.(Maslach ve Zimbardo
1982). insanlar is ve isteki pozisyonlarina baglh olarak tiikenmislik sendromuna yatkin olmaktadir
(Mestcioglu 2007). Meslek tirlerine bakildiginda; 6gretmenlerin diger meslek gruplarina kiyasla daha
fazla stres altinda olduklari gézlemlenmektedir (Batlas ve Batlas 1998: 62; Girgin ve Baysal, 2005;
Isikhan, 2004). Okullarda 6gretmenler icin; 6grenci-6gretmen, okul-aile anlasmazliklari, 6grencilerin
disiplin problemleri, gorevde yikselme, toplumun elestirileri ve kurumda karar sirecine az sayida
katilimin olmasi gibi strese sebep olan sorunlar mevcuttur (Campell, 1983). Bu stresli 6gretim kosullari
o0gretmen tikenmisligi olarak ortaya ¢ikmaktadir (TiUmkaya, 1996).

Ogretmenlerden daima ve hizla artan teknolojik gelismelere uyum saglayabilecek bireyler
yetistirmeleri ve toplumun birtakim sorunlari ile ugrasmalari beklenmektedir (Akcamete, Kaner ve
Sucuoglu 2001: 1). OECD’nin 2009 yili verilerine gore bu beklenti ile ebeveynler devlet okullarina
ya da alternatif olarak 6zel kurum ve kuruluslarla beklentilerinin karsilik bulabilecegini
disinmektedirler. Bu sebeple de maddi olanaklari daha elverisli olan aileler cocuklarini 6zel okula
gondermektedirler (Gurler, 2020: 268-269). Fakat devlet okulundaki 6gretmenlerin ve 6zel okul
ogretmenlerin siniftaki 6grenci sayilari, ilgilenmeleri gereken problemler, calisma saatleri, is garantileri

gibi konular farklihk goéstermektedir (Giler, 2020). Ozel kurumlarda ve devlet okullarinda calisan
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ogretmenlerin mesleki tiikenmislik diizeyleri arasinda farklilik vardir (Esmeray, 2008). Bu gibi durumlar
da iki okul tarGndeki 6gretmenlerin tiikenmisligini incelemenin énemli oldugunu gostermektedir.

Ogretmenlerin tiikkenmislik diizeyleriyle ilgili bircok arastirma yapilmistir (Akin ve Kogak, 2007;
Campell, 1983; Cemaloglu ve Erdemoglu Sahin, 2007; Cavusoglu, 2005; Kahn ve ark, 2006; Kayabasi,
2008; Kogak, 2009; Ozipek, 2006; Ozkaya, 2006; Sarpkaya, 2000; Tan, 2003). Bu calismalarda is
kosullarinin agirhg ve 6z yeterlik, kazanimlar, is yerine baglilik, haklar tikenmisligin sebepleri arasinda
belirtiimektedir (Maslach, Schaufeli ve Leiter, 2001). Ayrica Pines (1993) egitim alanindaki
tikenmisligin nedenlerini, ebeveyn tutumlari, beceriksiz idare, yetersiz rehberlik birimi, psikolojik
yetersizlik, 6grencilerin egitim faaliyetlerine kayitsizhigini géstermistir. Ek olarak yapilan bazi galismalar
da gosteriyor ki 6gretmenler yasa bagh olarak mesleki hizmet yili, medeni hali, ailevi etkenler,
mezuniyet farkhlklar gibi nedenlerden dolayr mesleki tiikenmislik yasamaktadir (Ergin,1996; Cam,
1995; Giindiiz, 2005; Kirilmaz, Celen ve Sarp, 2003; Orug,2007; Ormen,1993).

Bu baglamda mevcut arastirmada; devlet ve 6zel okullarda galisan 6gretmenlerin tiikenmislik
durumlari ve bu tutumlarla ilgili degiskenlerin (Cinsiyet, Medeni Durum, Mesleki Kidem, Okul Tir(,
Haftalik Calisma Saati) karsilastirilmasi amacglanmistir.

Arastirma kapsaminda asagidaki sorulara cevap aranmistir;

1. Ogretmenlerin mesleki tiikenmislik puanlari cinsiyet, medeni durum, mesleki kidem, okul
tlrd ve haftalik calisma saatleri degiskenlerine gore farklilik gostermekte midir?

2. Ogretmenlerin mesleki tiikkenmislik algilari izerinde degiskenlerin etkilerinin nedenleri
nelerdir?

Yéntem
Arastirmanin Modeli

Galisma nicel ve nitel veri toplama teknikleri icerdiginden karma ydntem kullaniimistir.
Calismanin deseni Sirali Agiklayici (explanatory) desendir. Sirali Agiklayici desen nicel olarak toplanan
verilerin nitel veriler vasitasiyla giglendirilmesi, belirtilmesidir (Creswell ve digerleri, 2003).
Ogretmenlerin mesleki tikenmisliklerinin derinlemesine arastirilabilmesi adina sirali agiklayici desen

tercih edilmistir. Sekil 1’de arastirma semasi sunulmustur.
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Sekil 1

Arastirma Siiregleri Semasi

p“u ’ { Micel veri toplama J Maslach Tl - 1i) [ Mitel veri toplama ] ‘ S
Eommu
l 1 Gorisme Formu
Micel veri analizi Mitslyer analizi )
(SPS3) Tek yinli ANOVA - {NVivo) Igsrik anslizi,
T trsti. — l.
Bulgulann Nicel ve nitel

sonuglann

yorumlanmasi ve

nicel verilerin sentezlenmesi

tartigilmasi

Calismanin nicel kisminda kesitsel tarama modeli kullanilmistir. Kesitsel arastirma tasarimina
gore veriler tek Olgimle analiz edilir (Buylkozturk, Cakmak, Akglin, Karadeniz & Demirel, 2014).
Tarama modeli, daha 6nce yapilmis veya mevcutta olan bir durumu oldugu gibi analiz etmeyi
amagclamaktadir. (Karasar, 2009). Bu arastirma modeli sayesinde arastirmacilar secilen 6érneklemden
elde ettikleri bilgileri daha genis kitleler hakkinda gikarimlar yapmak igin kullanirlar(Kelley vd. 2003).
Birden ¢ok degiskene gore Ogretmenlerin mesleki tikenmislik dizeylerindeki farkhliklari
incelenmesinde hem verilerin kisa siirede toplanmasi hem de c¢ok kisiye ulasilmasinin kolay olmasi
nedeniyle bu arastirma modelinin kullanilmasi kararlastirilmistir. Arastirma nitel kismi durum
deseninde tasarlanmis olup goriisme teknigi kullaniimistir. Durum galismasi nitel arastirmalarda siklikla
tercih edilir (Silverman, 2006; Yildirim ve Simsek, 2005). Nitel durum ¢alismasi birgcok 6zelliginin yani
sira farkli durumlari derinlemesine arastirmasi yoniyle éne ¢ikmaktadir. Nitekim gézlemlenen veriler
kapsamli bir yaklasimla arastirilarak analiz sonucunu nasil etkiledikleri ve bu durumdan nasil
etkilendikleri tizerine yogunlasilmaktadir (Cohen vd., 2005; Silverman, 2006; Yildirim ve Simsek, 2005).
Orneklem

Bu arastirmanin nicel boyutunda 132 6gretmenle calisiimistir. Bu 6gretmenler segkisiz olmayan
ornekleme yontemlerinden uygun érnekleme yéntemi temel alinarak belirlenmistir. Bu yontem pratik
ve ekonomik olmasi agisindan tercih edilmistir (Monette, SulHvan ve Dejong, 1990). Arastirma
kapsamina alinan 132 katilimcinin, Cinsiyet, Medeni Durum, Mesleki Kidem, Okul Tiri, Haftalik Calisma

Saatine iliskin frekans ve ylzde dagilimlari Tablo 1'de sunulmustur.
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Tablo 1

Arastirmanin Nicel Boyutunda Yer Alan Ogretmenlerin Bazi Demografik Ozelliklerine Gére Frekans Ve
Yiizde Dagilimlari

Degisken Gruplar F %
Cinsiyet Kadin 80 62,5
Erkek 48 37.5
Medeni Durum Evli 75 58.6
Bekar 53 41.4
Mesleki Kidem 1-5vil 44 34.4
6-10 YIl 43 33.6
11 Yil Ve Uzeri 41 32
Okul Tirt Ozel 50 39.1
Devlet 78 60.9
Haftalik Calisma Saati 11-20 Saat 37 28.9
21-30 Saat 49 38.3
31 Saat Ve Uzeri 42 32.8

Tablo 1’de sunuldugu (izere galismaya katilan 6gretmenlerin % 62.5’i kadin, % 58.6sI evli, %
34.4’0 1-5 yil arasi mesleki kideme sahip, % 60.9’u devlet sektoriinde galismakta ve % 38.3’0 haftalk
21-30 saat galismaktadir. Arastirmanin nitel boyutunda 17 katilimci ile ¢ahsiimistir. Ankete katilanlar
amacsal ornekleme yontemlerinden biri olan maksimum cesitlilik 6rnekleme esasina gore
belirlenmistir. Bu yontem; daha kiiclik bir 6rnekleme imkan saglayan ve orneklem icerisinde yer alan
kisilerin farkliligini en (st diizeyde yansitan bir yéntemdir (Yildirim ve Simsek, 2011). Bu ¢alismada da
her bir degiskeni farkli perspektiflerden ele alabilmek adina maksimum cgesitlilik 6rneklemesi
kullanilmistir. Arastirmanin nitel boyutunda yer alan 6gretmenlerin bazi demografik 6zellikleri Tablo
2’de sunulmustur.

Tablo 2

Arastirmanin Nitel Boyutunda Yer Alan Ogretmenlerin Bazi Demografik Ozellikleri

Ogretmen Cins Hizmet yili Haftalik Ders Kurum tiri
numarasi saati

K1 Kadin 11 Y1l Ve Uzeri 11-20 Saat Devlet
K2 Kadin 1-5yil 21-30 Saat Devlet
K3 Erkek 6-10yil 21-30 Saat Ozel
K4 Erkek 1-5yil 31saat Ve Uzeri  Ozel
K5 Erkek 6-10yil 31saat Ve Uzeri  Ozel
K6 Kadin 6-10yil 21-30 Saat Devlet
K7 Kadin 11 Yil Ve Uzeri 11-20 Saat Devlet
K8 Kadin 11Yil Ve Uzeri ~ 21-30 Saat Ozel
K9 Erkek 6-10y1l 21-30 Saat Devlet
K10 Kadin 11 Yil Ve Uzeri 11-20 Saat Devlet
K11 Erkek 11YilVe Uzeri  31saat Ve Uzeri  Ozel
K12 Erkek 6-10vy1l 21-30 Saat Devlet
K13 Erkek 6-10yil 31saat Ve Uzeri  Ozel
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K14 Erkek 11YilVe Uzeri  31saat Ve Uzeri  Ozel
K15 Erkek 11Yil Ve Uzeri  31saat Ve Uzeri  Ozel
K16 Erkek 6-10yil 31saat Ve Uzeri  Ozel
K17 Erkek 6-10vy1l 21-30 Saat Devlet

Tablo 2’de sunuldugu lzere goriisme yapilan katilimcilardan 11 6gretmen erkek, 6 6gretmen
kadindir. Mesleki hizmet yili agisindan 8 6gretmen 6-10 yil, 7 6gretmen 11 yil ve zeri, 2 6gretmen 1-
5 yil tecriibeye sahiptir. Haftalik ders saati agisindan 7 6gretmen 31saat ve lizeri, 6 6gretmen 21-30
saat, 3 6gretmen 11-20 saat, kurum tiirl olarak 9 6gretmen 6zelde 8 6gretmen devlette calismaktadir.
Veri Toplama Araglari

Galismanin veri toplama araglari kisisel bilgi formu ve maslach tikenmislik 6lgegi egitimci
formudur. Olusturulan bilgi formunda 6gretmenlere cinsiyet, medeni hal, mesleki hizmet siiresi,
calistigl kurum tipi, haftalik ders saati gibi sorular yéneltilmistir. Maslach tiikenmislik dlcegi ince ve
Sahin’nin (2015) tarafindan Tiirkceye uyarlanan haliyle kullaniimistir. Ozgiin hali 7’li likert tipinde olan
bu olcek 22 maddeden ve 3 alt boyuttan (duygusal tikenme, duyarsizlasma ve kisisel basari)
olusmaktadir. Olgegin alt boyutlarina gdre Cronbach Alpha katsayilari; duygusal tiikenme icin 0.88,
duyarsizlasma icin 0.78, kisisel basari boyutu icin 0.74 olarak bulunmustur. Nitekim uygulanan anket
verilerine goére Cronbach Alpha katsayisi duyarsizlasma boyutu icin 0.79, kisisel basari boyutu icin 0.78,
duygusal tiikenme boyutu igin 0.89 olarak bulunmustur. Olcegin her bir maddesinin puanlamasi “1-
Hicbir zaman”, “2-Nadiren”, “3-Bazen”, “4-Cogunlukla”, “5-Her zaman” olarak seklindedir.

Arastirmanin nitel boyutunda nicel veri analizi sonuclari baz alinarak arastirmacilar tarafindan
8 soru ve alt sonda sorulari belirlenmistir.

e Kendinizi tanitir misiniz? Kag yildir gérev yapmaktasiniz? (sonda 1)

e Mesleki tiikenmislik hakkinda ki duslinceleriniz nelerdir? Tikenmiglik hakkinda ne
soyleyebilirsiniz? (sonda 2)

e Kendinizi Mesleki tiikenmislik agisindan nasil degerlendirirsiniz? Yaptigimiz ortak tanimlara
gore kendinizi mesleki olarak tilkenmis hissediyor musunuz? (sonda 3)

e Mesleki tikenmislik cinsiyete gore degisiklik gbsterir mi? Neden? (sonda 4)

¢ Mesleki hizmet siresiyle tiikenmisligin bir ilgisi var midir? Sizin hizmet yiliniza gére meslege
ilk basladiginiz tiikenmisliginizi karsilastirabilir misiniz? Aralarindaki farkhligin sebepleri neler olabilir?
(sonda 5) Yillar gectik¢e mesleki tiikenmislik anlaminda nasil hissettiniz? (sonda 6)

¢ Sizce haftalik ders saati sayisi tiikenmislik arasinda bir iliski var midir? Varsa, ¢ok fazla derse
girdiginiz veya az derse girdiginiz donemleri kiyaslayacak olursaniz tiikenmislik anlaminda nasil

etkilendiniz? (sonda 7)
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e Ozel sektorle devlet sektdrii 6gretmenlerinin mesleki tiikenmislik ydniinden karsilastiracak
olursaniz yorumlariniz neler olur? Tikenmis oldugunu diisindigliniiz grubun tiikenmislik sebepleri
sizce neler olabilir? (sonda 8)

Verilerin Toplanmasi

Online (¢evrim i¢i) anket yontemi, ankette yer alan sorularin anketi dolduran kisiler tarafindan
cep telefonu, bilgisayar vb. cihazlar kullanilarak yapilan anketlerdendir (Jansen, Corley, ve Jansen,
2007). Cevrimici anket uygulamasi hem daha fazla kisiye ulasma imkani sunmasi hem de daha hizli
anket yapma imkani sunmasi sebebiyle daha sik kullanilir hale gelmistir (Couper, 2000). Arastirmacilar
Maslach Tiikenmislik anketi verilerini Google form vasitasiyla internet tizerinden toplamislardir. Veriler
katilimci 6gretmenlerle gonilliliik esasina bagli olarak online anket teknigi ile elde edilmistir. Toplanan
veriler IBM SPSS 23 programina aktarilip analiz edilmistir.

Arastirmanin nitel boyutu icin yapilan yari yapilandiriimis gériismelerde katilimcilara belirtilen
gortisme sorulari yoneltilmis ve bu ana sorularin anlasiimasini kolaylastiracak ya da daha fazla ayrinti
elde edilebilecek sonda sorular kullanilmistir. Arastirmada 17 6gretmenle goériismeler yapilmistir. Bu
ogretmenler gonullilik esasina bagl olarak gériisme yapmayi kabul etmislerdir. Veriler toplanirken
arastirmacilar katihmcilari etkilememeyi, yonlendirme yapmamaya 6zen gostermislerdir. Gorisme
verileri ses kayit cihaziyla kayit altina alinip saklanmustir.

Verilerin Analizi

Arastirmanin nitel boyutunda; katilimcilarin gériisme sorularina verdikleri yanitlar betimsel
indeks formuna aktarildiginda, katiimcilarin goérislerindeki yakin veya zit yonler belirlendikten sonra
Nvivo programi ile igerik analizine tabi tutulmustur. Birbirine yakin yanitlar ayni sekilde kategorize
edilip, bittncll bir bakis agisiyla belirlenen temalar olusturulmustur (Yildirim ve Simsek, 2008:147-
227-228). iki arastirmaci birbirinden bagimsiz sekilde katilimci 6gretmenlerin verdigi benzer cevaplari
inceleyerek taslak kod listeleri olusturmuslardir. iki arastirmaci ve bir uzman bir araya gelerek kod
listesini incelemis ve son seklini vermistir. Ardindan iki arastirmaci verinin bir bdlimin{ kodlamis ve
kodlara ayni anlami verdikleri netlestirilmistir. Veri analiz suireci iki aragstirmacinin es zamanli ¢alismasi
ile yaratialmustar. Kodlarin iliskilendirilmesi ve kategorilerin olusturulmasi sireci arastirmacilar ve
uzmanlar tarafindan tartisma ortaminda gerceklestirilmistir. Ayrica her bir katilimci 6gretmen igin
K1,K2, K3... kodlamalari yapilmistir.

Tablo 3

Tiikenmisligin Dagilimina Iliskin Bulgular

Skewness Kurtosis Kolmaogorov-Smirnov
Statis | Std. Statistic | Std. Error | Statistic df Sig.
tic Error
Toplam 480 | ,214 -,326 425 ,095 128 ,006
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Tablo 3’de sunuldugu lzere, her iki veri icin de skewnwss ve kurtosis degerlerinin standart
hataya orani +1,5 araliginda oldugundan (Tabachnick and Fidell, 2013) ilgili verilerin normal dagilim
gosterdigi soylenebilir. Ayrica Kolmogorov-Smirnov testi sonuglarina gore de ilgili dagimin normal
oldugu belirlenmistir (p>.05). Alt problem bazinda yapilan analizler asagida 6zetlenmistir.
Degerlendirmelerde anlamlilik diizeyi .05 olarak benimsenmistir. iki érneklem grubu arasinda anlaml
fark olup olmadigini arastirmak amaciyla bagimsiz gruplar t-testi, daha fazla gruba ait ortalamalar igin
anova kullaniimistir.

Gegerlik ve Giivenirlik

Arastirmada kullanilan anket ve gorisme sorularinin dncesinde katilimcilara arastirma
hakkinda bilgi verilmis, kisisel verilerin saklanip, kodlamalar yapilarak acgiklanacag: bildirilmistir. ic
gecerligi artirmak adina calismada yer alan iki uzman birbirinden bagimsiz sekilde verileri kullanip
sonuclara ulasmalarinin akabinde bulgular olusturulmustur. Ayrica nitel bulgular kisminda
katilimcilarin gorisleri oldugu gibi aktarilmistir.

Arastirmanin gecerlik-glvenirlik calismalari kapsaminda gorisme formlari uzman goérisiine
sunulmustur. Ornegin sonda sorularinda kisa cevap olusturabilecek soru kokleri degistirilmesi alaninda
uzman iki 6gretim Uyesi ve bir Tirk Dili ve Edebiyati 6gretmeninden olusan uzmanlar tarafindan
belirtilmis, sonda sorulari tekrar diizenlenmistir. Daha sonra dort 6gretmen ile pilot uygulamalarda
sorular odakli bir problemle karsilasiimamis olup sorulara son sekli verilmistir. Ayrica yontem kisminda
verilerin analizi ve veri toplama araglarindan detayli bilgi okuyucuya sunulmustur.

Bulgular

Bu bolimde arastirmada elde edilen bulgular alt problemler bazinda sirasiyla sunulmustur.
Birinci Alt Probleme iligkin Bulgular

Aragtirmanin birinci alt problemi Ogrenmelerin mesleki tiikenmiglik puanlari cinsiyet, medeni
durum, mesleki kidem, okul tiri ve haftalik calisma saatleri degiskenlerine gore farklilik gostermekte
midir? seklindedir.

Bu bolimde, arastirmada toplanan nicel verilerin istatistiksel analizleri ile elde edilen bulgulara
yer verilmistir. Cinsiyet, medeni durum, mesleki kidem, okul tirl ve haftalik calisma saatine goére
mesleki tikenmislik puanlari arasinda anlamh bir fark olup olmadigini belirlemek icin ANOVA testi
kullanilmistir. Oncelikle homojenlik testi igin Levene test sonucu incelenmistir. Levene test sonucunda
calisma tirid ve cinsiyete gore varyanslar anlamli olarak esit oldugu goérilmektedir (F(27,78)=1.603,

p>.05). ANOVA analizin betimsel sonucu Tablo 4’de verilmistir.
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Tablo 4

Ogretmenlerin Mesleki Tiikenmiglik Puanlarimin Cinsiyet, Medeni Durum, Mesleki Kidem, Okul Tiirii
Ve Haftalik Calisma Saatine Gére Betimsel Sonuglart

Degiskenler Kategoriler X Ss N
Cinsiyet Erkek 54,26 12,073 47
Kadin 46,06 10,390 77
Medeni durum Evli 48,42 11,583 72
Bekar 50,21 11,919 52
Meslekteki kidem 1-5 48,00 11,295 43
6-10 52,91 12,067 43
10 ve Uzeri 46,26 10,922 38
Calisilan kurum tiri~ Ozel 52,67 11,945 49
Devlet 46,88 11,043 75
Haftalik calisma saati  11-20 44,31 9,661 35
21-30 48,17 11,265 48
31 ve uzeri 54,49 11,933 41

Tablo 4’e gore oOgretmenlerin mesleki tlikenmislik seviyeleri incelendiginde Erkek
O6gretmenlerin (x=54,26; Ss= 12,073), medeni durumu bekar olan 6gretmenlerin (x=50,21; Ss= 11,919),
mesleki kidemde 6-10 yil calisanlarin (x= 52,91; Ss= 11,945), 6zel okulda ¢alisan (x= 52,67; Ss= 11,945)
ve 31 ve Uzeri ders saati calisan 6gretmenlerin (x= 73,60; Ss= 11,283) diger gruptaki 6gretmenlere gore
daha yliksek oldugu gorilmektedir.

Farkh Degiskenlere Gére Ogretmenlerin Tiikenmislik Diizeyinin Farklihgi

Arastirmada incelenen Cinsiyet, Medeni Durum ve Okul tiiri degiskenlerine gore
dgretmenlerin mesleki tiikenmislik diizeylerinde farklilasma durumunu Bagimsiz Orneklem t-testi
kullanilarak gerceklestirilmis olup elde edilen ¢ikarimsal sonuglar Tablo 5’de sunulmustur.

Tablo 5

Ogretmenlerin Mesleki Tiikenmislik Puanlarinin Cinsiyet Medeni Hal Ve Okul Tiirii Dediskenlerine Gére

Bagimsiz Orneklem T-Testi Sonuglari

Boyut n X SS sd t p

A Erkek 48 53,71 12,531 126 3,512 ,001
Cinsiyet
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Medeni hal

Okul tard

Kadin 80
Evli 75
Bekar 53
Ozel 50
Devlet 78

46,09

48,35

49,79

52,18

46,87

11,482
12,597

126 -,648 ,518
12,191
12,327

126 2,407 ,018
12,078

Tablo 5’e gore erkek ogretmenlerin mesleki tikenmislik dizeyleri kadin O6gretmenlere

(t(126)=3.512;p<.05) ve 6zel okullarda calisan 6gretmenler devlet okullarinda g¢alisan 6gretmenlerin

mesleki tiikenmislik duzeylerinin(t(126)= 2,407; p<.05) anlamli olarak daha yiksek oldugu

belirlenmistir. Ogretmenlerin medeni hallerine gére mesleki tiikkenmislikleri kiyaslandiginda bekar

o0gretmenlerin evli 6gretmenlere gore mesleki tiikenmislik diizeylerinin anlamli bir fark yoktur. (t(126)=

-,648; p>.05).

Arastirmada incelenen Mesleki Kidem ve Haftalik Calisma Saati degiskenlerine goére

ogretmenlerin mesleki tikenmislik dizeylerinde farklilasma durumunu ANOVA testi kullanilarak

gerceklestirilmis olup elde edilen ¢ikarimsal sonuglar Tablo 6’da sunulmustur.

Tablo 6

Mesleki Kidem Ve Haftalik Calisma Saati Dediskenlerine Gére Tek Degiskenli ANOVA Test Sonuglari

Kaynak K.T. S.D. K.O F p Etki
BuyuklGgu
Mesleki Grupigi 980,447 2 490,224 3,734  ,027 144
Kidem Grup Disl 15886,996 121 131,297
Genel 16867,444 123
Haftalik Grupigi 2032,990 2 1016,495 8,291  ,000 121
GCalisma Grup Disl 14834,453 121 122,599
Saati Genel 16867,444 123
Tablo 6 incelendiginde 6gretmenlerin mesleki tikenmislik dlzeyleri mesleki kidem

(F(2,122)=3,734; P=.027 <.05, n2=,144) ve haftalik calisma saati (F(2,122)=8,291; P=.000 <.05, n2=
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,121) degiskenlerine gére anlaml olarak farkhlasmistir. Ogretmenlerin mesleki tiikenmislik dizeyleri
Gzerine mesleki kidem ve haftalik ders saati degiskenlerinin ortalama bir etkisi olup mesleki kidem
mesleki tikenmisligin % 14’0 ve haftalik ders saati ise mesleki tikenmisligin %12’si ile agiklanmaktadir.
Mesleki kidem ve haftalik calisma saatlerinde olusan farkin kaynagini belirlemek igin Post Hoc
testlerinden LSD testi kullaniimis olup Tablo 7’de verilmistir.

Tablo 7

Ogretmenlerin Mesleki Tiikenmislik Puanlarinin Cinsiyet Medeni Hal Ve Okul Tiirii Degiskenlerine Gére

Bagimsiz Orneklem T-Testi Sonuglari

95% Glven
(1 () Araligi Farki®
Haftallk  Haftalik Ortalama  Standart Alt Ust
dersi dersi Fark (I-J) Hata p Sinir  Sinir
11-20 21-30 -3,85 2,461 ,120 -8,72 1,02
31ve -10,17° 2,548 ,000 -15,22 -5,13
Haftalik Uizeri
ders saati 21-30 11-20 3,85 2,461 ,120 -1,02 8,72
31ve -6,32" 2,355 ,008 -10,98 -1,66
Uzeri
31ve 11-20 10,17° 2,548 ,000 5,13 15,22
Uzeri 21-30 6,32" 2,355 ,008 1,66 10,98
Mesleki -5
kidem
6-10
11 ve Uzeri
1-5 6-10 -4,91* 2,471 ,049 -9,80 -,01
11 ve 1,74 2,551 ,497 -3,31 6,79
Uzeri
Mesleki 6-10 1-5 4,91* 2,471 ,049 ,01 9,80
kidem 11ve 6,64* 2,551 ,010 1,59 11,69
Uzeri
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11 ve 1-5 -1,74 2,551 ,497 -6,79 3,31
Uzeri

6-10 -6,644* 2,551 ,031 -12,84 -,45

Tablo 7 incelendiginde 6gretmenlerin haftalik ¢alisma saatlerine sahip gruplarin mesleki
tikenmislik puanlari arasinda anlamli fark vardir (p<.05). Buna gore 31 ve Uzeri haftalik calisma
siresine sahip 6gretmenlerin (x=54.49, Ss=11.933) mesleki tikenmislik puanlarinin 11-20 arasinda
haftallk derse sahip Ogretmenlere (x=44,31 Ss=9.661), ve 21-30 arasinda haftalik derse sahip
O0gretmenlere (x=48.17 Ss=11.265), gore daha yiksek oldugu gorilmektedir. 11-20 arasinda haftalk
ders saati calisan 6gretmenlerin puanlari ile 21-30 arasinda haftalik derse sahip 6gretmenin puanlari
arasinda anlamli bir fark olmadig gériilmektedir (p>.05). 6 ile 10 yil arasinda mesleki kideme sahip
ogretmenlerin (x=52,91 Ss=12.067), diger gruptaki 6gretmenlere gore daha ylksek; 1 ile 5 yil mesleki
kideme sahip 6gretmenlerin (x=48 Ss=11.295), ise 11 ve lzeri mesleki kideme sahip 6gretmenlere
(x=46.26 Ss=10.922), gore daha mesleki tikenmisliklerinin yiksek oldugu bulunmustur. Haftalik ders
saatinin ylksek oldugunda 6gretmenlerin mesleki tiikenmislik diizeylerinin de arttigi gdzlemlenmistir.
1-5 Yil mesleki kidem grubu ile 6-10 mesleki kidemde yer alan 6gretmenlerin mesleki tikenmislik
puanlari arasinda 6gretmenlerin mesleki tiikenmislik puanlari arasinda anlamh bir fark olmadigi
gorilmektedir (p>.05).
ikinci Alt Probleme iliskin Bulgular

Arastirmanin ikinci alt problemi Ogretmenlerin mesleki tiikenmislik algilari {zerinde
degiskenlerin etkilerinin nedenleri nelerdir? seklindedir.

Katimcilarla belirlenen demografik degiskenlerin hangi 6zelliklerinin mesleki tiikenmislik Gzerinde

etkili olduguna dair yapilan goriismelerin betimsel analizine dair bulgular Tablo 8'de sunulmustur.
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Ogretmenler ile Mesleki Tiikenmislik Diizeylerine lliskin Yapilan Gériismenin Betimsel Analizi

Ders Saati (15)
Hizmet Siresi (19)

Kurum (38)

Yorgunluk

ilk heyecanin olmamasi

ilk bastaki tecriibesizlik

Yipranma

Saglik problemi yas ile artar

Kusak farki

Enerjiyi kaybetmek

Kendine zaman ayiramamak

Yillar igcinde sorumluluk artmasi

Devlet okullarinda 6dil sistemi olmamasi

Devlet okullarinda 6grencilerin isteksizlikleri
Devlet okullarinda 6grencilerle iyi iliski kuramamak (6zele gore)
Devlet okullarinda sinif mevcutlarinin fazla olmasi
Ozel okullarda is garantisi olmamasi

Ozel okullarda ders saati fazlalig

Ozel okullarda maddi kosullar

Ozel okullardaki veli baskisi

Ozel okullarda 6zliik haklarinin olmamasi

Ozel okullardaki maas farki

Ozel okullardaki rekabet

Sinava yonelik yogun ¢alisma

idari tecriibesizlik

Sinav stresi Ogrencilerin basarisizigiyla basarisiz hissetme

=
S,
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Katilmcilarin kuruma dair diisiincelerine yonelik betimsel analiz sonuglari Tablo 9°da sunulmustur.

Tablo 9

Ogretmenlerin Calistiklar Kurum Tipine Badli Olarak Mesleki Tiikenmisliklerine Dair Yapilan

Goriismenin Betimsel Analizi

Kodlar

idari tecriibesizlik

Ozel okullarda is garantisi olmamasi
Ozel okullarda ders saati fazlahg)

Ozel okullarda maddi kosullar

Ozel okullardaki veli baskisi

Ozel okullarda 6zliik haklarinin olmamasi
Ozel okullardaki maas farki

Ozel okullardaki rekabet

Sinava yonelik yogun calisma

Sinav stresi Ogrencilerin basarisizhigiyla basarisiz hissetme
Devlet okullarinda 6dil sistemi olmamasi

Devlet okullarinda 6grencilerin isteksizlikleri

Devlet okullarinda 6grencilerle iyi iliski kuramamak (6zele gore)
Devlet okullarinda sinif mevcutlarinin fazla olmasi

P R R RRPRERERNNWDONN|
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Gorev yapilan okul degiskenine gore;

“Mesleki hizmet siiresiyle tiikenmisligin bir ilgisi var midir? Sizin hizmet yiliniza gére meslege
ilk basladiginiz tiikenmisliginizi karsilastirabilir misiniz? Aralarindaki farkliigin sebepleri neler olabilir?
Yillar gegtikce mesleki tiikenmislik anlaminda nasil hissettiniz?” seklindeki gorlisme sorusuna katilimci
ogretmenlerin cogunlugu mesleki hizmet siiresiyle tikenmisligin alakali oldugunu (f=16), cok az sayida
ogretmende alakal olmadigini (f=1) yanitini vermistir. Mesleki hizmet siresiyle tikenmisligin alakali
oldugunu soyleyen ve mesleki hizmet siresiyle tiikenmisligin dogru orantili oldugunu distinen
dgretmenlerin verdigi cevaplar; “ilk heyecanin olmamasi” (f=6), “Yipranma” (f=2), “Saglik problemi yas
ile artar” (f=2), “Kusak farki” (f=2), “Enerjiyi kaybetmek” (f=1), “Kendine zaman ayiramamak” (f=1),
“Yillar iginde sorumluluk artmasi” (f=1) seklinde kodlanmistir. Mesleki hizmet siiresiyle tiikenmisligin
alakah oldugunu soéyleyen ve mesleki hizmet siresiyle tikenmigligin ters orantili oldugunu disiinen
dgretmenlerin verdigi cevaplar; “ilk bastaki tecriibesizlik” (f=4) seklinde kodlanmistir. Ornegin “ilk
heyecanin olmamasi” seklinde kodlanan K10 bu konu hakkinda sunlari séylemistir: “Bence tabiki alakali
oldugunu diisiintiyorum, meslege ilk baslayan kisi heyecan duymaktadir...... ilk baslayan (géreve) kiside
ki istek arzu yillar gegtikce yorgunluk oluyor.” , “Enerjiyi kaybetmek” seklinde kodlanan K6 bu konu
hakkinda sunlari séylemistir: Bunun iliskisi oldugunu diisiinliyorum ¢iinkii zamanla insan daha ¢ok
enerjik hissedemeyebiliyor .....mesleki deneyim insani daha ¢ok yipratabiliyor.....”, mesleki hizmet
siiresiyle tiikkenmisligin ters orantili oldugunu diisiinen ilk bastaki tecriibesizlik” sekilde kodlanan K12
bu konu hakkinda sunlari séylemistir: “Meslegin ilk yillarinda kendimizi eksik hissetmemizden dolayi
tiikenmislik hissi olustu fakat sonrasinda derslere daha fazla hakim olduk¢a bu tiikenmislik sendromu
kalmad..”, mesleki hizmet siresiyle tikenmigligin alakali olmadigini disiinen K1 bu konu hakkinda
sunlari s@ylemistir: “Bence yoktur tiikenmislikle yil arasinda paralellik oldugunu diisiinmiyorum... hatta
meslegimin ilk yillarinda tiikenmisligi tecriibesizliGime bagh olarak daha ¢ok hissettim....tecriibe
kazandikg¢a daha kolay bir sekilde yiiriitiir oldum.....bu sebeple pek baglanti oldugunu diisiinmiyorum.”
Gorismeye katilan katihmci 6gretmenlere “Sizce haftalik ders saati sayisi tiikenmislik arasinda bir iliski
varmi dir? Varsa, Cok fazla derse girdiginiz veya az derse girdiginiz dénemleri kiyaslayacak olursaniz
tiikenmislik anlaminda nasil etkilendiniz?” seklindeki gorlisme sorusuna katiimci 6gretmenlerin
cogunlugu haftalik ders saatiyle tilkenmislik arasinda iliski oldugu (f=15), az sayida 6gretmende iliski
olmadigi (f=2) yoniinde gorus bildirmistir.

Haftalik ders saatiyle tiikenmislik arasinda iliski oldugunu dlsiinen 6gretmenlerin verdigi
cevaplar yorgunluk olarak kodlanmistir. Ornegin yorgunluk olarak kodlanan K1 bu konu hakkinda
sunlari séylemistir: “Haftalik cok fazla derse girmek hem fiziksel hem zihinsel olarak yoruyor, ... yeni
derslere hazirlanmak icin belki zaman bile bulamiyorsunuz, performansiniz da diistiyor, bu durumda
tiikenmisligi artirir” , K5 sunlari séylemistir: “Kesinlikle vardir 30 saat derse girmek ile 15 saat derse

girmek arasinda daglar kadar fark vardir ¢ilinkii ¢ok sayida ders saatine girildiginde kisi kendine zaman
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ayiramiyor bunun sonucu olarak beyin olarak ve fiziksel olarak artik viicut yorgun diistiyor bu durumda
belli bir noktadan sonra artik tiikenmisligi baslatiyor.”, haftalik ders saatiyle tlikenmislik arasinda iliski
olmadigini distiinen K9 bu konu hakkinda sunlari séylemistir. “A¢ik¢casi diisiinmiiyorum 6yle bir sey
oldugunu (tiikenmisligin haftalik ders saatini etkilemesi) ¢iinkii cok ¢alistigimiz zamanlarda oluyor az
calistigimiz zamanlar da. Daha ¢ok ¢alistigin kurumla veya 6grenciyle alakali oldugunu diisiiniiyorum
(mesleki tiikenmisligin) ders saatiyle alakali oldugunu diisiinmiiyorum. “

Goériismeye katilan katilimcr dgretmenlere “Ozel sektérle devlet sektérii 6§retmenlerinin
mesleki tiikenmislik yéniinden karsilastiracak olursaniz yorumlariniz neler olur?” seklindeki gérisme
sorusuna katiimci 6gretmenlerin cogunlugu 6zel sektorle devlet sektorl 6gretmenlerinin mesleki
tikenmislik yoninden aralarinda fark olabilecegi (f=16), az sayida Ogretmende aralarinda fark
olamayacagini (f=1) belirtmistir. Ozel sektdrle devlet sektérii 6gretmenlerinin mesleki tiikenmislik
yoninden aralarinda fark olabilecegini distiinen 16 0Ogretmenin de c¢ogunlugu Ozel sektor
o6gretmenlerinin (f=15), az sayida 6gretmen de devlet sektorii 6gretmenlerinin daha ¢ok tiikenmis
olabilecegi (f=1) hususunda gériis bildirmistir. Ogretmenlerin 6zel ve devlet okulu 6gretmenlerinin
tiikenmis olabilecegi durumlar icin verdigi cevaplar “Ozel okullarda is garantisi olmamasi” (f=7), “Ozel
okullarda ders saati fazlalig’” (f=7), “Ozel okullarda maddi kosullar” (f=6), “Ozel okullardaki veli baskisi”
(f=4), “Ozel okullarda 6zliik haklarinin olmamasi” (f=3), “Ozel okullardaki rekabet” (f=2), “Ozel
okullardaki maas farki” (f=2), “Devlet okullarinda 6grencilerin isteksizlikleri” (f=1), “Devlet okullarinda
ogrencilerle iyi iliski kuramamak (6zele gore)” (f=1), “Devlet okullarinda sinif mevcutlarinin fazla
olmas!” (f=1), “Sinava yonelik yogun calisma” (f=1), “idari tecriibesizlik” (f=1), “Sinav stresi Ogrencilerin
basarisizligiyla basarisiz hissetme” (f=1), Devlet okullarinda 6dul sistemi olmamasi (f=1) seklinde
kodlanmigtir. Ornegin K3 “Maddi kosullar” seklinde kodlanan konu ile ilgili sunlari séylemistir: “Tabi ki
vardir (6zel sektér ile devlet sektérii 6gretmenlerinin mesleki tiikenmislik yéniinden karsilastiracak
olursaniz bir farkhilik var midir?) Maddiyat bu is igerisinde biraz daha éneme sahip...m.e.b.de licret
konusunda bir garanti var fakat 6zel sektérde béyle bir garanti bulunmamaktadir... ,” is garantisi
olmamasi” seklinde kodlanan konu ile ilgili sunlari sdylemistir: “Her sene anlasmamiz yenileniyor...bir
sonraki seneye nasil gececedimiz belli dedil yani bir belirsizlik var 6zel sektérde....”,“Ozel okullarda 6zliik
haklarinin olmamasi” seklinde kodlanan konuile ilgili sunlari séylemistir: “En énemli farklilik da sendika
hakkimizin olmamasi ve ézIiik haklarimizi kullanamamamiz...Kagit lizerinde m.e.b.de atamamiz
yapiliyor , teftis ve denetim yapiliyor fakat ézellikle ézel sektérde gretmenlerin 6zliik haklari iade
edilmiyor....” Bir baska 6rnek K14 ,“ is garantisi olmamasi” seklinde kodlanan konu ile ilgili sunlari
soylemistir: “Tabi ki ben 6zel sektérde 20 kiisiir yihmi gegirdim....Tabi ki devlet sektériinde isin garanti
olmasi yipraticilik agisindan biraz daha kolaydir ama dershanecilik biraz daha zordur yani daha

7”7

yipraticidir psikolojik olarak daha ¢ok etkiler....” , “Sinava yonelik yogun ¢alisma” seklinde kodlanan

konu ile ilgili sunlari séylemistir: “dershanecilik de konularin bitirilmesi, daha hizli olunmasi, soru
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¢6ziimiiniin daha aktif bir sekilde oldugunu biliyoruz o daha ¢ok yipratici olabilir ama belki milli
egitimde ayni standartlarda olmayabilir yani bu durumlarda bazi degiskenler olabilir....” Bir baska 6rnek
K16 “Ozel okullarda ders saati fazlaligl” seklinde kodlanan konu ile ilgili sunlari séylemistir: “Tabi ki
vardir...haftalk 7 giini ¢alismakla 6 glinii calismak ya da 5 glinii calismak arasinda (fark vardir) insanin
kendine zaman ayirmasi da gerekiyor biz ézel sektérde bunu fazla yapamiyoruz kendimize fazla zaman
ayiramiyoruz. Kendimize zaman ayiramadigimiz zamanda......¢calisma istegi gelmiyor artik...insanlarin
kendilerine zaman ayirmasi lazim.....Ozel sektérde biraz daha fazla ¢alisildidi icin etki ediyordur.... Bir
baska 6rnek K8 “Ozel okullarda ders saati fazlaligi” seklinde kodlanan konu ile ilgili sunlari sdylemistir:
“Tiikenmislik agisindan ¢ok fark var bence (6zel sektér ile devlet sektérii égretmenlerinin mesleki
tiikenmislik yéniinden karsilastiracak olursaniz bir farkhilik var midir?) ézel sektér de gergekten etiit, ek
ders, fazla ders saati olmasi ve beklentinin daha yiiksek olmasi.... Odretmeni daha ¢ok
yipratiyor.....Devlet de bu durum béyle degil mi evet éyle fakat aksam 5 oldu mu géreviniz bitiyor ama
6zel sektér de biz bu durumu béyle gérmiiyoruz aksam etiitleri, 8-9 a kadar devam eden kurslar
olabiliyor bu durumda 6§retmeni olumsuz etkiliyor...., “Ozel okullardaki maas farki” seklinde kodlanan
konu ile ilgili sunlari séylemistir: “Ozel sektérle devlet sektériiniin arasinda maas farkinin olmasi da
égretmeni yipratiyor. Odretmen diyor ki ben bu kadar ¢alisyorum su maasi aliyorum ama devletteki
6gretmen daha az calisiyor daha fazla maas aliyor bunu diisiinmesi de psikolojik olarak yipratiyor
6gretmeni... Bir baska 6rnek K9 “Devlet okullarinda 6grencilerin isteksizlikleri” seklinde kodlanan konu
ile ilgili sunlari sdylemistir: “Devlette karsiniza gelen 6grenciler eger ¢alistiginiz kurumlar (matematik
agisindan dederlendiriyorum suanda) yiizde 5’lik dilimdeki 6Grencileri almiyorsa okula zorunlu olduklari
icin geldigini, okula vakit gegirmek icin geldigini diisiiniiyorum. Zorunluluk da 6gretmende tiikenmislige
yol agiyor....6zel sektérde daha ¢ok hevesli égrencilerle karsilasiyor 6gretmenler....

Sonuglar ve Tartisma

Ogretmenlerin tiikenmislik diizeylerinin cinsiyetlerine gére anlamh 6lciide farkhlasip
farklilasmadigi incelenmistir. Elde edilen verilere gére 6§retmenlerin cinsiyeti ile tikenmislik diizeyleri
arasinda anlamli bir iliski oldugu gorilmustir. Arastirma bulgularina gore erkekler kadinlardan daha
fazla tikenmistir. Bu durum arastirmanin nitel bulgularinda da o6rneklendirildigi Gzere isyerinde
kadinlara yapilan pozitif ayricalik sebepli olabilir. Kadinlarin yapisi geregi annelik icglidiistiyle erkeklere
gore cocuklarla daha iyi iliski kurabilmeleri; erkek hocalara gore tlikenmisligini azaltan bir baska unsur
olabilir. Erkek ve kadinlarin dogustan gelen farkliliklarini mesleki tiikenmislikleri Gzerinde etkisi olup
olmadigl baska calismalarla desteklenebilir. Cinsiyet ile tiikenmislik iliskisi baska arastirmalarda da
incelenmis ve mevcut ¢calismanin elde edilen bulgulariyla benzerlik gosteren (Al-Asadi ve digerleri,
2018; Dere ve Ciftci, 2015; Girgin ve Baysal, 2005; Kayan ve Kozikoglu, 2017; Yogun-Ergen, 2007)

¢alismalaridir. Mevcut calismanin sonuglariyla farklilik gosteren Sanli ve Tan (2017), Cogaltay ve
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digerleri (2017) calismalarinda kadinlarin tilkenmisligini erkeklerden daha ylksek oldugu sonucunu
tespit etmislerdir. Ayrica literatlrde tikenmislik ile cinsiyet arasinda anlaml fark olmadigl sonucuna
varan (Akyirek, 2020; Kelgokmen ve digerleri, 2016; Uslu ve Acar, 2020) calismalarda mevcuttur.
Calisma bulgularindan hareketle erkeklerin tilkenmisliginin daha fazla olmasini agiklayacak nitelikte
yeni arastirmalar yapilabilir.

Ogretmenlerin tiikenmislik diizeylerinin medeni hallerine gére anlamh o&lgiide farklilasip
farkhlasmadigl incelenmistir. Elde edilen verilere gore 6gretmenlerin medeni halleri ile tikenmislik
diizeyleri arasinda anlamh bir fark yoktur. Bu durumla benzer sonuglar bulan Yogun-Ergen (2007)
calismasinda “Ozellikle evli kadinlarin cinsiyet rolleri geregi ev sorumluluklari gdz éniinde
bulunduruldugunda, erkeklere goére daha ¢ok sorumluluklari oldugu beklenebilir. Ancak sorunla ve
stresle daha cok yiz ylze gelmek bireyin stresle miicadele deneyimini arttirmaktadir.” seklinde
aciklamistir. Mevcut ¢alismayla benzer sonuglar (Akyiirek, 2020; Moran ve Coruk, 2022; Kelgbkmen ve
digerleri, 2016, Oztabak, 2018; Polat ve digerleri, 2012; Yilmaz, 2010) iceren ¢alismalar mevcuttur.
Ancak literatlir de 6gretmenlerin medeni halleri ile tikenmislik dizeyleri arasinda anlamh bir iliski
oldugunu saptayan (Goénen, 2020; Sanli ve Tan, 2017) calismalarda mevcuttur.

Calismada 6gretmenlerin tikenmislik diizeylerinin mesleki hizmet sirelerine gére anlamh
Olclde farklilasip farklilasmadigi incelenmistir. Elde edilen verilere gére 6gretmenlerin hizmet siresi ile
tikenmislik diizeyleri arasinda anlamli bir iliski oldugu goriilmustir. Arastirma bulgularina gére 6-10 yil
mesleki hizmet silresine sahip Ogretmenler 11 yil ve Uzeri mesleki hizmet slresine sahip
ogretmenlerden daha fazla tiikenmistir. Calismanin nitel bulgularinda bircok 6gretmen meslegin ilk
yillarinda tiikenmisligin olmadigini ilk heyecanla hareket ettigini ve sonraki yillarda boyle bir heyecan
durumu s6z konusu olmadigindan tiikenmislik durumunun basladigini belirtmislerdir. Yine ¢alismanin
nitel bulgularinda mesleki hizmet siiresi en fazla olan 6gretmenler genellikle tiikenmislik yasamadigini
belirtmislerdir. Buradan da tiikenmisligin meslegin orta yillarinda artarak daha sonra azaldigi sonucuna
varilabilir. Hatta bu durumu (Gokgakan ve Murat, 2007) “Tikenmislik diizeyini etkileyen bireysel
faktorlerden birisi olan hizmet yili g6z 6niine alinarak sinif 6gretmenlerinin tikenmislik diizeylerindeki
gelisim seyrini belirlemeyi amaclayan bir calismada 6gretmenlerin duygusal tilkenme, duyarsizlasma
ve kisisel basari boyutlarindaki tikenmislik diizeylerinin dordiincii yila dogru artis gosterdigi, sekizinci
yila dogru ise distigl gozlenmistir.” seklinde agiklamistir. Bu sonu¢ mevcut arastirma bulgulariyla
paralellik gostermektedir. Literatlirde ¢alismanin bulgulariyla benzerlik gésteren (Sanli ve Tan, 2017;
Yilmaz, 2010) c¢alismalar mevcuttur. Ayrica bazi calismalarda da (Akyirek, 2020; Duman ve digerleri,
2020; Gonen, 2020) mesleki hizmet siresiyle mesleki tikenmislik arasinda anlamh fark olmadigini
belirtilmistir. Bu bulgulardan hareketle literatiirde mesleki hizmet yili ile tikenmislik arasindaki iliskiyi

aciklayacak nitelikte 6zgilin ¢alismalar yapilabilir.
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Ogretmenlerin tiikenmislik diizeylerinin galistigi kurum tipine (6zel-devlet) gére anlamli 6lgiide
farkhlasip farkhlasmadigi incelenmistir. Elde edilen verilere gére 6gretmenlerin ¢calistigl kurum tipi ile
tikenmislik dizeyleri arasinda anlaml bir iliski oldugu gorilmustir. Arastirma bulgularina goére o6zel
sektérde calisan Ogretmenler devlet sektoriinde calisan 6gretmenlerden daha fazla tiikenmistir.
Calismanin nitel bulgularinda 6gretmenler 6zel sektor ile devlet sektdriinilin is garantisi, maddiyat, is
yuka, 6zliik haklari...gibi farkhhiklarindan kaynakli tiikenmislik olabilecegine dair goris bildirmistir. Yine
nitel bulgularda 6zel sektoriin sinava bagli, stresli, basari odakli ve rekabetci olmasi bu sektordeki
O0gretmenleri tlketen unsurlardan sayilmistir. Bu durumu Yogun-Ercen (2007) calismasinda
“Dershanelerde goérev yapan 6gretmenlerin ¢alisma ortamlarinin ve 6zel egitim kurumlarindaki rekabet
ve performans beklentilerinin devlet liselerine gore daha stresli oldugu bilinmektedir.” seklinde
Ozetlemistir. Calismanin bu sonuglarindan hareketle milli egitim bakanhgl binyesinde yer alan 6zel
egitim kurumlarinda yer alan personellerin 6zliik haklari, calisma sartlarinda iyilestirmeye gidilebilir.
Calismanin bu sonuglarinin aksine literatiirde Duman ve digerleri (2020), Glines (2020) ¢alismalarinda
devlet sektorli 6gretmenlerin tikenmislik dizeylerinin 6zel sektér 6gretmenlerine goére daha fazla
oldugu sonucuna ulasmistirlar. Ayrica Yilmaz (2010) calismasinda, 6gretmenlerin tikenmislik
dizeylerinin ¢ahstig kurum tipine (6zel-devlet) gére anlamli bir sekilde farkin olusmadigl sonucuna
varmigstir.

Ogretmenlerin tiikenmislik diizeylerinin haftalik ders saatine degisip degismedigi incelenmistir.
inceleme sonucunda analiz edilen verilere gére haftalik ders saatiyle tiikkenmislik diizeyleri arasinda
anlamli bir iliski tespit edilmistir. Arastirma bulgularina gore haftalik 31 saat ve Uzeri calisan
o0gretmenler haftalik 11-21 saat galisan 6gretmenlerden daha fazla tlikenmistir. Calismanin nitel
bulgulari bu durumu destekler niteliktedir. Calismanin nitel bulgularinda ¢ogu katiimci haftalik ders
saati fazla olan 6gretmenlerin yorgunluga bagl olarak zihinsel ve fiziksel agidan yiprandiklari, bu durum
sonrasinda tikenmislik olusabilecegi konusunda goriis bildirmislerdir. Yine nitel bulgularda haftalik
ders saati fazla olan 6gretmenler kendilerine yeterince zaman ayiramadiklari noktasinda sikayetgi olup
bu durumdan kaynakli olarak derse girmek igin isteksiz olduklarinin ve tikenmislik olusabilecegini
belirtmislerdir. Akten (2007) ve Girgin (2010) calismalarinda mevcut calismayla benzer sonuglar
bulmuslardir. Ancak literatirde haftalik ders saati ile mesleki tikenmislik arasinda anlaml fark
bulmayan calismalar da (Kelgokmen ve digerleri, 2015; Ozan, 2009; Sanli ve Tan, 2017) mevcuttur.

Bu calismada elde edilen bulgular kullanilan 6lcek ile evrenin kiglik bir parcasini olusturan
orneklemdeki kisi sayisiyla ve katilimcilarin verdigi samimi cevaplarla sinirlidir. Bu ¢alismanin bulgulari
daha genis orneklem olusturacak ornekleriyle tekrardan tartisilabilir. Calismada tikenmisligin alt
boyutlari incelenmemistir ancak mevcut sonuglar 1siginda yapilacak yeni ¢alismalarda tiikenmislige

sebep olan etkenler tikenmisligin alt boyutlariyla incelenebilir. Calismada 6gretmenlerin
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tikenmisligine sebep olan bir dizi faktérden bahsedilmistir. Bu faktorlerden hareketle uygulayic
konumunda ki 6gretmenler kendi tikenmisliklerini aza indirgeyecek énlemler alabilirler.
Arastirma ve Yayin Etigi

Bu calismada “Yiiksekdgretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci bélimi olan “Bilimsel
Arastirma ve Yayin Etigine Aykirt Eylemler” bashg altinda belirtilen eylemlerden highbiri
gerceklestirilmemistir.
Etik kurul izin bilgileri

Etik degerlendirmeyi yapan kurul adi: Erzincan Binali Yildirim Universitesi insan Arastirmalari
Egitim Bilimleri Etik Kurulu

Etik degerlendirme kararinin tarihi: 28 Haziran 2024

Etik degerlendirme belgesi sayl numarasi: E-88012460-050.04-377778
Yazarlarin Katki Orani

Calismada yer alan yazarlarin katki oranlari 1. yazar %40, 2. yazar %30, 3. Yazar %30 seklindedir.
Cikar Catismasi

Bu calismada cikar catismasi teskil edecek herhangi unsur yer almamaktadir.
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EXTENDED ABSTRACT
Introduction

Burnout is the sense of emotional exhaustion, depersonalization, and reduced personal
accomplishment that occurs among individuals who engage in intensive interactions with others due
to their jobs (Maslach and Zimbardo, 1982). Depending on their job and position, people may be more
or less susceptible to burnout syndrome (Mestgioglu, 2007). Burnout syndrome reveals an issue of
stress that cannot be managed (Maslach and Zimbardo, 1982). Looking at the types of professions, it
is observed that teachers generally experience more stress than individuals in other professions (Batlas
and Batlas, 1998: 62; Girgin and Baysal, 2005; Isikhan, 2004). For teachers in schools, stress-inducing

issues include teacher-student and school-family conflicts, student discipline problems, difficulties in
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promotion, societal criticism, inadequate reward systems, and insufficient involvement in decision-
making processes within the institution (Campbell, 1983). These stressful teaching conditions manifest
as teacher burnout (Timkaya, 1996).

Today, teachers are expected to prepare individuals for a constantly and rapidly changing
technological society and to address various societal issues (Akgamete, Kaner, and Sucuoglu, 2001: 1).
According to the 2009 OECD data, parents believe their expectations can be met either in public
schools or, alternatively, through private institutions and enterprises that are not government-
operated. For this reason, some families with a higher socioeconomic status who desire a good
education and future career opportunities for their children opt to send them to private schools
(Gdrler, 2020: 268-269). However, the conditions in public schools differ from those in private schools
in terms of class size, types of issues teachers deal with, working hours, and job security (Giler, 2020).
There are also differences in burnout levels between teachers working in private and public schools
(Esmeray, 2008). These factors highlight the importance of studying burnout among teachers in both
types of schools.

Numerous studies have been conducted on teacher burnout (Akin and Kogak, 2007; Campell,
1983; Cemaloglu and Erdemoglu Sahin, 2007; Cavusoglu, 2005; Kahn et al., 2006; Kayabasi, 2008;
Kocak, 2009; Ozipek, 2006; Ozkaya, 2006; Sarpkaya, 2000; Tan, 2003). Among the factors causing
burnout identified in these studies are workload, control, rewards, belonging, fairness, and values
(Maslach, Schaufeli, and Leiter, 2001). Additionally, Pines (1993) identified causes of burnout among
teachers as parental attitudes, poor school administration, discipline problems, low motivation,
students’ lack of interest in education, bureaucracy, and insufficient resources. Furthermore, other
studies indicate that teachers experience occupational burnout due to factors such as age, marital
status, number of children, spouse’s occupation, school of graduation, personal expectations,
personality, and motivation in personal life (Ergin,1996; Cam, 1995; Giindiiz, 2005; Kirilmaz, Celen ve
Sarp, 2003; Orug,2007; Ormen,1993).

This study aims to examine and compare the burnout levels of teachers working in public and
private schools and the variables related to these attitudes (gender, type of school, private school
employment status, professional seniority, age, total duration of employment in the current
institution, etc.).

The study seeks to answer the following questions:

1. Do teachers’ professional burnout scores differ based on gender, marital status, professional
seniority, type of school, and weekly working hours?

2. What are the reasons for the impact of these variables on teachers’ perceptions of

professional burnout?
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Method

In the study, a mixed-method approach incorporating both quantitative and qualitative
dimensions was used as the data collection technique. The design of the study is Sequential
Explanatory. The purpose of this design is to support, explain, or exemplify data collected through
guantitative methods with data gathered through qualitative methods (Creswell et al., 2003). The
sequential explanatory design was chosen to enable an in-depth exploration of teachers’ professional
burnout.

Result and Discussion

The study examined whether teachers’ burnout levels differed significantly by gender. The
findings showed a significant relationship between teachers’ gender and burnout levels, with male
teachers experiencing higher burnout than female teachers. This may be due to positive privileges
accorded to women in the workplace, as illustrated in the qualitative findings of the study. Another
factor that could reduce burnout in female teachers is their innate maternal instinct, which may help
them establish better relationships with children compared to male teachers. The potential impact of
inherent gender differences on professional burnout could be explored further in other studies. Similar
findings have been reported in other studies, including those by Girgin and Baysal (2005), Dere and
Ciftci (2015), Kayan and Kozikoglu (2017), Al-Asadi et al. (2018), and Yogun-Ercen (2007). Conversely,
studies by Sanl and Tan (2017) and Cogaltay et al. (2017) found that women had higher burnout than
men. Additionally, other research, such as Uslu and Acar (2020), Kelgokmen et al. (2016), and Akyirek
(2020), found no significant difference in burnout based on gender.

The study also investigated whether teachers’ burnout levels varied significantly according to
marital status. The results indicated no significant difference between marital status and burnout
levels among teachers. Yogun-Ergen (2007) found similar results, explaining that "married women,
given their gender roles and domestic responsibilities, might be expected to bear more responsibilities
than men. However, more frequent exposure to stress and issues increases one’s experience in coping
with stress." Similar results were reported in studies by Oztabak (2018), Kelgokmen et al. (2016), Yilmaz
(2010), Polat et al. (2012), Akylirek (2020), and Moran and Coruk (2022). However, some studies in the
literature, such as those by Gonen (2020) and Sanli and Tan (2017), found a significant relationship
between teachers' marital status and burnout levels.

The study examined whether teachers’ burnout levels differed significantly according to their
weekly teaching hours. The findings indicated a significant relationship between weekly teaching hours
and burnout levels. According to the research results, teachers working 31 hours or more per week
experienced higher burnout than those working 11-21 hours per week. The qualitative findings of the
study support this conclusion, with many participants expressing that teachers with higher weekly

teaching hours suffer from mental and physical exhaustion due to fatigue, potentially leading to
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burnout. Additionally, teachers with a heavy teaching load reported feeling unable to allocate enough
personal time, leading to a lack of motivation for teaching and an increased risk of burnout. Similar
results were found in studies by Akten (2007) and Girgin (2010). However, there are studies in the
literature that did not find a significant relationship between weekly teaching hours and professional
burnout, such as those by Kelgékmen et al. (2015), Ozan (2009), and Sanli and Tan (2017).

The study suggests that further research can be conducted to explore the higher rate of male
burnout. Qualitative findings from the study indicate that teachers experience burnout after the initial
excitement of their profession fades away. These findings provide a basis for future studies to
investigate the relationship between years of professional service and burnout. However, the study's
findings are limited by the scale used and the small sample size, so it is recommended to replicate the
study with a larger sample for more robust results. Additionally, the study did not examine the sub-
dimensions of burnout, but future research can focus on exploring the factors that contribute to
burnout using these sub-dimensions. The study identifies several factors that contribute to teacher

burnout, offering practitioners the opportunity to take measures to reduce their own burnout.
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Epistomoloji Interdisiplinarliq
Sevinc Sardar qizi dliyeva™

0z

insanlarin dinamik bilik camiyyatlarinds malumath va hartarafli hayata hazirlanmasi sintez edan
idraklarin yetirisdirilmasini talab edir. Biz madani va tabii saggalma problemlarini hall etmak
magqsadila insanlarin genis ve mixtalif manbalardan olan biliklarini vahid bir bilik daxilinda
birlasdirma bacarigini inkisaf etdirmaliyik. Sintez insanin asas bacarigidir. Bu bacariq hala lap erkan
yaslardan, usaglar simvolik oyun oynayarkan, badii kompozisiyalar yaradarkan yaxud yeni oyunun
gaydalarini éyranarkan 6ziinlG blruza verir. Biz analogiyalar, zangin vizual tasavviirlar va sada
sistemlarin movcud oldugu camiyyatlarda istirak etmakla, miisyyan manada sintez etmayi kifayat
gadar tez oyranirik. Bu glin interdisiplinar iddialar universitetlarin missiyalarinda bitiin diinyada
aclg-askar ifads edilmisdir. Biz keyfiyyatli talimatlar hazirlamagq, talsbalardan bu institusional
aspektlari yerina yetirmak istayiriksa, insanlarin sintez etmayi dyranmalarinin dark edilmasini
zaruri hal kimi gabul etmaliyik.

Anahtar Kelimeler: interdisiplinar, epistemoloji yanasma, koqgnitiv inkisaf, model, tafakkiir.

Epistomology Interdisciplinary

Abstract

Preparing people for informed and comprehensive life in dynamic knowledge societies requires
the cultivation of synthesizing cognitions. We must develop the ability of people to integrate
knowledge from a wide range of sources into a single knowledge in order to solve the problems of
cultural and natural survival. Synthesis is a fundamental human ability. This ability manifests itself
from a very early age, when children play symbolic games, create artistic compositions, or learn
the rules of a new game. We learn to synthesize in a certain sense quite quickly, by participating in
societies where analogies, rich visual representations, and simple systems exist. Today,
interdisciplinary claims are clearly expressed in the missions of universities around the world. If we
want to develop quality instructions and have students fulfill these institutional aspects, we must
accept the understanding that people learn to synthesize as a necessity.

Keywords: Interdisciplinary, epistemological approach, cognitive development, model, thinking.

Giris
interdisiplinar idrak bir fann ¢argivasindan c¢ixan fannin fundamental yaxud praktiki

anlanmasini inkisaf etdiran insanlarin yaxud gruplarin iki yaxud daha ¢ox fanlarin yaxud tayin edilmis

sahalardan ideya va tisullari inteqrasiya etmasi prosesidir interdisiplinar talabalar tak fannin vasitasila
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mumkiin olmayan Usullarla mahsullari istehsal etmak, hadisalari izah etmak yaxud problemlari hall
etmak magqgsadile iki yaxud daha cox fanlarden alda edilmis malumatlari, texnikalari, alatlori,
persppektivlari, konsepsiyalari va yaxud nazariyyalari inteqrasiya edirlar. Koqgnitiv hadisa kimi nazarda
tutulmus iinterdisiplinar tadrisin anlanmasi analoji mulahizalar, konseptual garisdirma va miirakkab
sabab-natica miulahizalari kimi calb edilmis psixi proseslarin empirik éyranilmasini talab edir. Lakin
fargli epistemologiyalara (tahlilin Gstiinliik taskil edan magamlari, Gsullar, etibarlilig meyarlari) cavab
veran bilik formalarinin inteqgrasiyasi interdisiplinar tadrisin agaridir, interdisiplinar tadrisin psixoloji
oyranilmasi glcli epistemioloji asas talab edir. Bu disiplinar biliklarin xarakterinin artikulyasiyasini va
bu biliklarin istehsal edildiyi va gabul edilmis hesab edildiyi Gsul vo meyarlari talab edir. Bu hamginin
biza coxsayli interdisiplinar kasismalarda meydana ¢ixan ideyalari anlamaqgda va tasdiq etmakda biza
kémak edan epistemioloji nazariyyani da talab edir.

interdisiplinar tadris, bizim fikrimizca, bir sira hassas diizalislari ehtiva edir va onlarin kémayi
ila yeni ideyalar bir-birina va tadqiq edilan fann ila alagadar avvalcadan olan 6hdaliklara qarsi 6l¢ulir.
Konstruksionizmin pragmatik nazariyyasinin leyhina arqument irali sirmak magsadila biz ilk névbada
interdisiplinar idrak va dyranmanin glicll va zaif taraflarini nazara almagla onun mdévcud adabiyyatini
nazardan kegiririk. Biz epistemioloji farziyyalarin bizim interdisiplinarliq diisiincemizi iki yanasma
vasitasila - mantigi pozitivizm va uygunluq nazariyyasi - neca carcivaya saldigini voa mahdudlasdirdigini
niimayis etdiririk. Sonra isa biz interdisiplinar tadris lGclin pragmatik konstruktivist ¢arcivani tatbiq
edirik.

interdisiplinar Tadris Mexanizmlarinin Konseptual Modellari

Bu glin interdisiplinar tadrisin empirik tadqigati biliklarin toplanmasini mimkiin eds bilacak
generativ epistemiologiya yaxud tadgigatlarin konvergent xatlari olmadan askar edilir. interdisiplinar
tadris kritik dislince bacariglari, biliyin, 6yranmanin va sorgunun daha mirakkablasmis konsepsiyalari
va ylksak motivasiyasi va talabalarin calb olunmasi ila alagalandirilir (Hursh, Haas & Moore, 1988).
Bazi hallarda muallifler miayyan tadris nazariyyalarine asaslanmis interdisiplinar tadrsi
mexanizmlarinin konseptual modellarini irali strirlar. Modellar empirik yaxud konseptual baximdan
asaslandiglari saviyyaya va izahini axtardiglari interdisiplinar tadrisin dlgiilarina uygun olaraq farglanir.
Masalan, Gilles Fauconnier va Mark Turner tarafindan irali slirlilmls konseptual garisiq nazariyyasi
insanin asas koqnitiv hesablamasini shata edir: yeni mana yaratmaqg magsadila iki mdvcud
konsepsiyani birlasdimak bacarigl (Fauconnier & Turner, 2002). "Problem hall etma" yaxud "slyazma"
kimi “garisiq” konsepsiyalar giindalik dilds universaldir va bizim atraf muhiti dark etmak bacarigimiza
0z tohfasini verir. M. Miller miirakkab konsepsiyalarin, masalan, empirik bioetika va takamilda
innovasiya, hliceyra inkisafi, texnologiya va taskilatlar kimi genis manali konsepsiyalarin insanlara farqli
malumat bazasini inteqrasiya etmayi neca asiladigini gostarir (Miller, 2005). Onun tadgiqatlari

interdisiplinar inteqgrasiyalarin mikro-tagdimatlariniisiglandirir. Bu, inteqrasiya edilmis konsepsiyalarin
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quruldugu proseslara aid edilmir. Neo-Piajey ananalarina amal edan tadgigatcilar artan c¢atinlik vo
abstraksiya saviyyalarina uygun bilik strukturlarinin qurulmasina ve yeniden baxilmasina boyuk
ahamiyyat verirlar. Tacrid edilmis har bir konsepsiyanin asag saviyyali dark edilmasi iki konsepsiya
arasinda alaganin anlanmasinda avval olmalidir. Bundan alava, bir-biri ila alagali anlayiglar dastlari
arasinda alagalarin anlanmasi har bir istirak edan dastin ilkin olaraq asagi saviyyali anlanmasina
asaslanir. "Sistemlar" yaxud "sistemlar sistemlari" kimi yliksak saviyyali mirakkab konsepsiyalar bu
abstraksiyalari tadrisda arzuolunan ugur gostaricisina ¢evirmakla daha asagi saviyyali konsepsiyalari
taskil edir. interdisiplinar kontekstlara tatbiq edilmakla, neo-Piajey yanasmasina uygun olaraq, ilk
novbads talabalar abstraksiyalari bir miivafiq fann Gzra qururlar. Daha sonra onlar iki yaxud daha ¢ox
disiplin tzra bilik alda edir, lakin onlar arasinda slags yaratmirlar. Ugiincii, onlar markazi va daha
miicarrad movzu atrafinda iki fandan alda edilmis biliklari inteqrasiya edirlar. Tadris va kognitiv
inkisafin sosial olgilarini geyd etmakls, Svetlana Nikitina va Rebeka Bonz kimi tadgiqatgilar muxtalif
sahalarda tahsil alan saxslar arasinda disiplinar milahizalarin va dislinca tarzlarinin mitaraqqi
manimsanilmasini xarakteriza edirlar. Bu tadqiqatgilar tadrisda sosial vasitagiliyi ¢ixis ndgtasi kimi
gabul edirlar. Onlarin taklif etdiyi taraqgilar ayri-ayri saxslarin digar disiplindan olan hamkarlarindan
xarici konsepsiyalara va terminlara olan hassasligindan baslayir, bu konstruksiyalari miayyan etmak
bacariginin artmasi ile davam edir va onlari interdisiplinar kontekstlarde samarali sakilda istifada
edilmasi ila basa catir. Eynila interdisiplinar tadrisda kommunikativ olgllari vurgulamagla, digarlori
Umumi asasin yaradilmasinda birga dyranmani - iki va daha ¢ox saxs tarafindan problemin yaxud
yanasmanin birge miiayyan edilmasini tadqiq edir. interdisiplinar tadrisin yeni tadgigatinda insan
idrakinin tadgigina mixtalif yanasmalar va bilik tabiati haqqinda mivafiq farziyyaler istifada edilirdi.
Perspektivler da hamg¢inin mahduddur. Masalan, diggatin inteqgrativ konsepsiyalar (zarinda
camlanmasi konsepsiyalarin neca 6yranilmasi il tamamlanmalidir. Tadrisin mirakkabliyinin
gostaricilari  kimi mirakkablik va miucarradliya qarsi neo-Piaje o6hdaliyi tadrisin tasviri ila
tamamlanmalidir ki, burada da effektivlik yaxud innovasiya kimi digar kognitiv magsadlar giidilmalidir.
Modellar biliklarin xarakteri hagqinda milahizalara va onlarin alda edildiyi proseslara gora farglanir.
Faktiki olaraq, interdisiplinar tadrisin oyranilmasi Uglin hartarafli asas Oyranilanlarin xarakteri
haqqinda daha ¢ox aydinligdan baslayir. interdisiplinar biliyi yaxud anlayisi formalasdiran nadir?
interdisiplinar tadris nazariyyasini niimayis etdirmak magsadila bu miirakkab epistemioloji fenomenin
asas aspektlarini ayird eds bilarikmi?

Reduksionizm Problemi

interdisiplinar talim ke¢mis hadisalarin estetik sarhindan baslayarag suyun mévcudlugunun
hartarafli izahlarinadak fargli kognitiv saylari ehtiva edir. O, genis ixtisas spektrinds konsepsiya va
diistinca tarzlarindan ibaratdir. interdisiplinar tadris lcilin epistemioloji asas calb edilmis tadris

proseslarini isiglandirmagla bu miixtalifliyi nazara almalidir. Umumi desak, epistemioloji nazariyyalar
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biliyin xarakterini, hacmini va tatbiqgini isiglandirir. Lakin onlar insan biliyi va ideyalarini, onlarin
muayyan bilik formalarina aid etdiyi nisbi shamiyyati va biliyin gabul edils bilan hesab edildiyi standart
vo meyarlari saciyyslondirir. Natica etibarils, epistemioloji ¢carcivalar hamcinin interdisiplinar biliklarin
integrasiyasini isiglandirmaq va onun tatbigqi ila farglanirlar. Kompleks bilik nazariyyasinin axtarisi bir
sira intellektual ananalardan olan mitafakkirlara stimul verir. Alimlar bir-biri ilo alagali olmayan
disiplinar faktlar yaxud talablarla alagali olmayan asas ganunauygunluglari askar etmaya calisirdilar.
Bilik sahalari arasinda mantigli slagalarin yaradilmasi sahasinda saylarin taqdirs layiq olmasina
baxmayarag, onlarin naticalarinin izahinda adstan mantiq va riyaziyyatdan, yaxud son zamanlar
biologiyadan irali galon izah novi Gstinlik taskil edir. Daha sonra iki magam nazardan kegirilir: A.J.
Ayerin klassik asarinda gostarildiyi kimi mantiqi pozitivizm va E. O. Wilson tarafindan tatbig edilmis
uygunlug nazariyasi. Mantigi pozitivizm 1920-ci illarin avvallarinda Vyana maktabinda yarandigindan
ingilis dilli falsafada Ustiinlik taskil edir. O, analitik hagigatin manbayi kimi mantigs, riyaziyyata va
diinya hagqginda stibut edils bilan hagigatin agiglanmasinin yegana Usulu kimi tabiat va sosial elmlara
asaslanir. Mantiqi pozitivizm propozisional biliys tstlinliik verir, manadolu miihakimalar ve miiddaalar
diinyasini prinsip etibari ila tacriiba va mantiqi stibutla yoxlanila bilan bilikle mahdudlasdirirdi. Buna
baxmayaraq, Ayerin emosional etika nazariyyasina asasan, manavi yaxud estetik sahaya aid movgelar
mantiqi pozitivist diinya gorisiindan kanarda galir. Onlar empirik yaxud mantiqgi baximdan tasdiq edila
yaxud tasdiq edilmaya bilmazlar. Eynils, tasvirlar yaxud harakatlorda tacessiim edilan qeyri-tasviri
bilikloar mivafiq olarag mantigi hesab edila bilmaz. Mantiqgi pozitivizm 6ziinin an ciddi formasinda
mulahiza onun meyarlarina cavab verdiyi halda etibarli ola bildiyina zamanat verirdi. Lakin bunun da
0z dayari var. O, insanin incasanat va normativ-manavi mulahizalari sahasinda kognitiv nailiyyatlarini
istisna etmakls, elm va mantiq vasitasile anlamaga calisdigi bilik névlarini mahdudlasdirir.
interdisiplinar tadrisda biliklarin tamsil edilmasina tatbiq edildikda, mantiqi pozitivizm disiplinlards
tasviri biliklarin alds edilmasini va deduktiv va induktiv tafakkir bacariglarinin inkisafini vurgulayir.
Halbuki o, hala da estetik tacriibani anlaya bilmir va ke¢misin interpretasiyasinin ntanslari hagqinda
hec¢ na bildirmir. Takzibedilmaz mantiq sisteminda kodlasdiriimasi Gg¢lin oldugca miirakkab va qgeyri-
muayyan, modellasdirma va yoxlama lglin semantik baximdan oldugca méhkam olan estetik tacriiba
pozitivist tafakklr va izahedici asas ¢argivasindan kanara ¢ixir. Edward O Wilson-un uygunluq
nazariyyasi son zamanlar C. P. Snovun tabiyyat elmlari ila humanitar elmlarini birlasdirmak cahdi kimi
geyd edilir. Uygunlug an azindan intellektual saylarinin muxtalifliyini gabul edir. Tacriibada bu
uygunlug "miicarrad prinsiplarin iimumi dasti va asasl stbutlar barada raziliga galmak" maqgasdila
mitaxassislari birlasdirmaya calisir]. Vilson bunu "21-ci asrin yeni bilik birliyi-blGtoviayd" kimi
saciyyalandirir (Wilson, 1998, 10-14). O, iddia edir ki, uygunlug humanitar elmlarls tabiat elmlarini
ganuni olaraq birlasdira bilacak. Uygunlug humanitar elmlara tadqiqat lcln insani va madani

konstruksiyalari - tafakkir, gozallik, altruizm, amakdasliq - formalasdirmaga, va bioloji elmlara onlari
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izah etmaya imkan verir. Buna baxmayaragq, estetik nailiyatlori anlamaq magsadila uygunluq insanin
vizual dark etma biologiyasina nazar yetirmak U¢ln tarixdan, incasanatdan voa memarligdan yan kegir.
Uygunlug talabalarin insan hayatinin bioloji asaslarini izah etmak istadiklari interdisiplinar saylarinin
formalasdiriilmasi tc¢lin faydalidir. Lakin o, talabalarin miharibanin emosional dayarinin anlanmasi
yaxud mialico yaxud barisig Ugln incasanatin neco istifade edila bilacayi kimi digar maqsad
axtarislarinda mahduddur. Oz saxsi sartlarinda ¢coxsayli bilik formalarini shata edan ve eyni zamanda
etibar gazanmis daha pliralist epistemioloji nazariyya talab olunur.

interdisiplinar faaliyyatlar mixtalifdir: masalan, tarixi abidslarin layihalandirilmasina olan
talablar iglim dayiskanliyi yaxud su ¢atismazliginin izahi talablarindan shamiyyatli daracads farglanir.
Tapsiriglar arasinda ahamiyyatli daracada kognitiv 6tiirmalar nadir hallarda bas verir. interdisiplinar
tadris Ggclin mahsuldar epistemoloji ¢arcive nadan ibaratdir? Gliman ki, dord meyar talab olunur.
Birincisi, epistemioloji struktur disiplinar anlamanin ¢oxsayli formalarinin nazara alinmasi bacarigi tizra
pluralistik olmali va fargli intellektual giindaliklari shata etmalidir. ikincisi, o, interdisiplinar tadris
hadisasina uygun olmali, interdisiplinar inteqrasiya proseslarini isiglandirmalidir. Ugilinciisii, nazariyya
biliyin azdan daha mikammal sartloara dogru iraliloamasini izah etmsalidir; tahsilin ahamiyyatli
dinamikasiniisiglandirir. Nahayat, o, bilik keyfiyyatinin tamin edilmasini taklif etmalidir - interdisiplinar
saylarda etibarli ve miivafig tatbigetma stabdartlarini taklif etmakle xata ehtimalini azaldan
epistemioloji mexanizm (Boix-Mansilla, 2010, 288-306).

interdisiplinar tadrisda biliyin integrasiyasini isiglandirmaq tciin epistemioloji nazariyys na
empirik tasdiq edilmis milahizalarle 6z faaliyyat sahasini mahdudlasdirmamali, na da bitin bilik
formalarini biologiya elmi kimi imtiyazl elmlara gatirmamalidir. Bu cir aksentlar, gordiyimiz kimi,
ganuni olaraq yoxlanila bilacak interdisiplinar tadris novlarini mahdudlasdirir. Bunun avazinda
mahsuldar epistemiologiya fannin anlasiimasinin neca inkisaf etdirilacayina dair, bu clr
anlayisin,masalan, heykalin estetik interpretasiyasina sabab olub-olmadigina dair yaxud icmali suyun
catismazhginin hartarafli izahina dair tasavvir yaradir.

interdisiplinar Tadrisin Dinamik Tasvirina Dogru

interdisiplinar tadrisin epistemiologiyasi liciin yuxarida gostarilon meyarlar birbasa olaraq
pragmatik konstruktivizma isara edir. Pragmatik konstruktivizm interdisiplinar tadrisin epistemioloji
asaslari kimi taklif edilir. Filosoflar N. Goodman va K. Elginin asarlarina asaslanaraqg, bu yanasma
magsadli, pliralistik va miiveaqqati interdisiplinar tadrisin saciyyalandirilmasi lG¢lin mivafiq ¢argiva
talklif edir. interdisiplinar tadris konstruktivist-pragmatik epistemiologiyaya aiddir. Bu epistemiologiya
movcud disiplinar taasavviirlaer vasitasila insanlarin diinyani, 6zlarini va digarlarini daha yaxsi
anlamalarini aydinlasdirir. Konstuktivist epistemioloji struktur iddia edir ki, tadqiqat va idrakin magsadi
anlama prosesinin iraliladilmasidir. Tadgigat sorgusu haqigat axtarisinda he¢ da tasviri biliklarin

toplanmasi deyil. 9ksina, sorgu 6z predmetinin genis, darin va nazardan kegirila bilan anlanmasini
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talab edir.Konstruktiv interdisiplinartadris bilik, mananin yaradilmasi ve 6yranma haqqinda asagidaki
bes prinsipla tasvir edila bilar (Jonassen, 2004).

Biliklar atraf muhitla garsiligh alaga vasitasila qurulur. Talabalar gabul edan va interpretasiya
edandirler. Onlar aqli modellari yaradan koqgnitiv, interpretasiya harakatlari vasitasila fiziki aloam
barada 6z soxsi tasavvirlarini yaradirlar. Bu dark etma prosesi yeni ideya va hadisalarin artiq yaradilmig
movcud farziyyalarlo uygunlasdirilmasini ehtiva edir. Taloba tarafindan yaradilmis bilik takca
ideyalardan (mazmundan) deyil, ham da alda edildiyi kontekst haqqinda biliklardan, dark edanin
hamin mihitds na etmasindan ibaratdir. Dark edanin hamin muihitdan na alda etmak niyyatlarini
ehtiva edir. Belalikls, insanlari daha asagl saviyyali hayat formalarindan farglandiran cahat
intensialligdan (magsadli hayat ve davranisdan) va bu intesionalligl taskil edan niyyatlarin
macmusundan ibarat qabiliyyatlara va saristalara aiddir.
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Extended Abstract
Introduction

Interdisciplinary learning is the process by which individuals or groups integrate ideas and

methods from two or more disciplines or designated areas to develop a fundamental or practical
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understanding of a subject that is beyond the scope of a single discipline. Interdisciplinary learners
integrate information, techniques, tools, perspectives, concepts, or theories from two or more
disciplines to produce products, explain phenomena, or solve problems in ways that are not possible
through a single discipline. Understanding interdisciplinary learning as a cognitive phenomenon
requires empirical study of the mental processes involved, such as analogical reasoning, conceptual
blending, and complex causal reasoning. However, the integration of forms of knowledge that respond
to different epistemologies (dominant points of analysis, methods, and criteria of validity) is key to
interdisciplinary learning, and the psychological study of interdisciplinary learning requires a strong
epistemological foundation. This requires an articulation of the nature of disciplinary knowledge and
the methods and criteria by which this knowledge is produced and accepted. It also requires an
epistemological theory that helps us understand and validate the ideas that emerge at multiple
interdisciplinary intersections. Interdisciplinary teaching, we argue, involves a series of sensitive
adjustments by which new ideas are measured against each other and against prior commitments to
the discipline under study. In order to make an argument for a pragmatic theory of constructionism,
we first review the existing literature on interdisciplinary cognition and learning, taking into account
its strengths and weaknesses. We demonstrate how epistemological assumptions frame and limit our
thinking about interdisciplinarity through two approaches: logical positivism and relevance theory. We
then apply a pragmatic constructivist framework to interdisciplinary teaching.

Conceptual Models of Interdisciplinary Teaching Mechanisms

Today, empirical research on interdisciplinary teaching is found to lack a generative
epistemology or convergent lines of inquiry that would enable the accumulation of knowledge.
Interdisciplinary teaching is associated with critical thinking skills, more sophisticated conceptions of
knowledge, learning, and inquiry, and higher motivation and engagement of students (Hursh, Haas, &
Moore, 1988). In some cases, authors propose conceptual models of interdisciplinary teaching
mechanisms based on specific teaching theories. Models differ according to the level of empirical or
conceptual grounding they are based on and the dimensions of interdisciplinary teaching they seek to
explain. For example, the conceptual blending theory proposed by Gilles Fauconnier and Mark Turner
encompasses a fundamental cognitive computation of the human being: the ability to combine two
existing concepts in order to create new meaning (Fauconnier & Turner, 2002). “Mixed” concepts such
as “problem solving” or “handwriting” are universal in everyday language and contribute to our ability
to understand our environment. M. Miller shows how complex concepts, such as empirical bioethics
and broad concepts such as innovation in evolution, cellular development, technology, and
organizations, teach people to integrate disparate knowledge bases (Miller, 2005). Her research

illuminates the micro-representations of interdisciplinary integrations. This does not refer to the

343



Sevinc Sardar qizi1 9liyeva

processes by which integrated concepts are constructed. Researchers following the neo-Piagetian
tradition place great emphasis on the construction and revision of knowledge structures that
correspond to increasing levels of difficulty and abstraction. A low-level understanding of each isolated
concept must precede an understanding of the relationship between two concepts. Furthermore,
understanding the relationships between sets of related concepts is based on an initial low-level
understanding of each participating set. Complex higher-level concepts such as "systems" or "systems
of systems" organize lower-level concepts, transforming these abstractions into desirable indicators of
educational success. Applied to interdisciplinary contexts, in line with the neo-Piagetian approach,
students first construct abstractions in one relevant subject. They then acquire knowledge in two or
more disciplines, but do not make connections between them. Third, they integrate knowledge
acquired from two disciplines around a central and more abstract theme. By highlighting the social
dimensions of learning and cognitive development, researchers such as Svetlana Nikitina and Rebecca
Bonz characterize the progressive acquisition of disciplinary reasoning and ways of thinking among
individuals studying in different fields. These researchers take social mediation in education as a
starting point. The progress they propose begins with individuals' sensitivity to concepts and terms
foreign to their colleagues from other disciplines, continues with an increased ability to identify these
constructs, and ends with their effective use in interdisciplinary contexts. Similarly, while emphasizing
the communicative dimensions of interdisciplinary learning, others explore collaborative learning—
the joint identification of a problem or approach by two or more individuals—in order to create a
common ground. New research on interdisciplinary learning has used different approaches to the
study of human cognition and related assumptions about the nature of knowledge. Perspectives are
also limited. For example, a focus on integrative concepts must be complemented by a focus on how
concepts are learned. The neo-Piagetian commitment to complexity and abstraction as indicators of
the complexity of learning must be complemented by a description of learning that also pursues other
cognitive goals, such as effectiveness or innovation. Models differ in their assumptions about the
nature of knowledge and the processes by which it is acquired. In fact, a comprehensive foundation
for the study of interdisciplinary learning begins with greater clarity about the nature of what is
learned. What constitutes interdisciplinary knowledge or understanding? Can we discern key aspects
of this complex epistemological phenomenon in order to demonstrate a theory of interdisciplinary
learning?
The Problem of Reductionism

Interdisciplinary learning involves a variety of cognitive endeavors, from aesthetic
interpretations of past events to comprehensive explanations of the existence of water. It draws on a
wide range of concepts and modes of thought across a wide range of disciplines. An epistemological

framework for interdisciplinary learning should take this diversity into account by illuminating the
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learning processes involved. Generally speaking, epistemological theories illuminate the nature, scope,
and application of knowledge. However, they also characterize human knowledge and ideas, the
relative importance they attribute to particular forms of knowledge, and the standards and criteria by
which knowledge is considered acceptable. Consequently, epistemological frameworks also differ in
their illumination of the integration of interdisciplinary knowledge and its application. The search for
a comprehensive theory of knowledge has stimulated thinkers from a number of intellectual traditions.
Scholars have sought to uncover fundamental regularities that are not related to unrelated disciplinary
facts or requirements. Although efforts to establish logical connections between fields of knowledge
are commendable, their results are usually explained by the kind of explanation that comes from logic
and mathematics, or more recently from biology. Two points are then considered: logical positivism,
as presented in the classic work of A.J. Ayer, and the theory of correspondence as applied by E. O.
Wilson. Logical positivism has dominated English-speaking philosophy since its emergence in the
Vienna School in the early 1920s. It is based on logic, mathematics as the source of analytical truth,
and the natural and social sciences as the only means of revealing provable truth about the world.
Logical positivism favors propositional knowledge, limiting the world of meaningful judgments and
statements to knowledge that can be tested in principle by experience and logical evidence. However,
according to Ayer's theory of emotional ethics, positions in the moral or aesthetic realm are excluded
from the logical positivist worldview. They cannot be empirically or logically verified or disproved.
Similarly, non-descriptive knowledge embodied in images or actions cannot be considered logical in
the same way. Logical positivism, in its strictest form, guaranteed that reasoning could be valid if it
met its criteria. But this also has its costs. It limits the kinds of knowledge that science and logic attempt
to understand, excluding human cognitive achievements in the fields of art and normative-moral
reasoning. When applied to the representation of knowledge in interdisciplinary teaching, logical
positivism emphasizes the acquisition of descriptive knowledge across disciplines and the
development of deductive and inductive reasoning skills. However, it still fails to understand aesthetic
experience and says nothing about the nuances of the interpretation of the past. Aesthetic experience,
too complex and vague to be codified in a system of irrefutable logic, and too semantically robust to
be modeled and verified, falls outside the framework of positivist thinking and explanatory framework.
Edward O. Wilson's theory of coherence has recently been cited as an attempt by C. P. Snow to unify
the natural sciences and the humanities. Coherence, at least in part, acknowledges the diversity of
intellectual endeavors. In practice, this coherence seeks to bring together specialists in order to "agree
on a common set of abstract principles and sound evidence". Wilson characterizes it as "the new
knowledge unity of the 21st century" (Wilson, 1998, 10—14). He argues that coherence can legitimately
unify the humanities and the natural sciences. Coherence allows the humanities to formulate human

and cultural constructs for study - thought, beauty, altruism, cooperation - and the biological sciences
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to explain them. However, coherence bypasses history, art, and architecture to look at the biology of
human visual perception in order to understand aesthetic achievements. Coherence is useful for
shaping interdisciplinary efforts by students who want to explain the biological basis of human life. But
itis limited in its pursuit of other goals, such as helping students understand the emotional cost of war
or how art can be used for healing or reconciliation. A more pluralistic epistemological theory is needed
that embraces multiple forms of knowledge on their own terms and is also credible.

Interdisciplinary activities are diverse: for example, the demands of designing historical
monuments differ significantly from those of explaining climate change or water scarcity. Significant
cognitive transfers between tasks rarely occur. What constitutes a productive epistemological
framework for interdisciplinary teaching? Four criteria are likely required. First, the epistemological
framework must be pluralistic in its ability to accommodate multiple forms of disciplinary
understanding and encompass different intellectual agendas. Second, it must be relevant to the
interdisciplinary teaching event, illuminating processes of interdisciplinary integration. Third, the
theory must explain the progression of knowledge from less to more perfect conditions; it illuminates
important dynamics of education. Finally, it must offer assurance of knowledge quality—an
epistemological mechanism that reduces the likelihood of error by offering reliable and appropriate
application standards in interdisciplinary endeavors (Boix-Mansilla, 2010, 288-306).

Toilluminate the integration of knowledge in interdisciplinary teaching, epistemological theory
should neither limit its scope to empirically validated considerations nor relegate all forms of
knowledge to privileged disciplines such as biology. Such emphases, as we have seen, limit the kinds
of interdisciplinary teaching that can be legitimately tested. Instead, productive epistemology provides
insight into how understanding of a subject can be developed, whether such understanding leads, for
example, to an aesthetic interpretation of a sculpture or to a comprehensive explanation of the scarcity
of drinking water.

Towards a Dynamic Description of Interdisciplinary Teaching

The above criteria for the epistemology of interdisciplinary teaching point directly to pragmatic
constructivism. Pragmatic constructivism is proposed as the epistemological basis of interdisciplinary
teaching. Based on the works of philosophers N. Goodman and K. Elgin, this approach offers a relevant
framework for characterizing purposeful, pluralistic, and provisional interdisciplinary teaching.
Interdisciplinary teaching belongs to the constructivist-pragmatic epistemology. This epistemology
clarifies how people better understand the world, themselves, and others through existing disciplinary
imaginaries. The constructivist epistemological framework argues that the purpose of inquiry and
cognition is to advance the process of understanding. Research inquiry is not simply the accumulation

of descriptive knowledge in search of truth. Rather, inquiry requires a broad, deep, and reflective
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understanding of its subject matter. Constructive interdisciplinary teaching can be described by the
following five principles of knowledge, meaning-making, and learning (Jonassen, 2004).

Knowledge is constructed through interaction with the environment. Students are perceivers
and interpreters. They construct their own understandings of the physical world through cognitive,
interpretive actions that create mental models. This process of understanding involves the alignment
of new ideas and phenomena with existing assumptions. The knowledge created by the student
consists not only of ideas (content), but also of knowledge about the context in which it is acquired,
what the perceiver does in that environment. It includes what the perceiver intends to gain from that
environment. Thus, what distinguishes humans from lower life forms concerns the abilities and
competencies that consist of intentionality (purposeful living and behavior) and the set of intentions
that constitute this intentionality.
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Abstract

This study explores the effectiveness of integrating the Flipped Classroom (FC) model with Inquiry-
Based Learning (IBL) to enhance English-speaking proficiency among adult EFL learners. Conducted
at a language institute in Ankara, the research involved 20 participants aged 20-30, randomly
assigned to either a control group (traditional instruction) or an experimental group (FC-IBL
integration). A quantitative design was employed, utilizing pre- and post-tests based on the
Cambridge English Speaking Exam (B1 Level), alongside the Community of Inquiry (COI) Survey to
measure teaching, social, and cognitive presence. Findings revealed statistically significant
improvements in both groups; however, the experimental group demonstrated greater gains
(mean increase from 13.8 to 16.7) compared to the control group (14.7 to 16.1). COI results
indicated enhanced learner engagement, interaction, and autonomy in the FC-IBL environment.
Despite starting with lower proficiency scores, the FC group outperformed their peers by
leveraging self-directed pre-class study and collaborative in-class activities. These results suggest
that the FC-IBL model fosters a more effective and engaging learning experience than traditional
methods, particularly in developing oral proficiency. Limitations include the small sample size,
short course duration, and variation in learner backgrounds, underscoring the need for larger-
scale, longitudinal research.

Keywords: Flipped classroom, inquiry-based learning, speaking proficiency, adult EFL learners,
Community of Inquiry, language education, learner engagement.

Introduction
In an increasingly interconnected and digitalized world, effective English-speaking skills are no
longer a luxury but a necessity for academic, professional, and social mobility. Speaking, as a

productive language skill, is particularly challenging for adult EFL learners due to its reliance on real-
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time cognitive processing, linguistic competence, and communicative confidence (Goh & Burns, 2012).
Traditional language instruction, often teacher-centered and textbook-driven, fails to provide the
flexibility, engagement, and authenticity that adult learners require to develop speaking proficiency
(Tondeur et al., 2023).

To address these limitations, educators are increasingly turning to active learning paradigms
such as the Flipped Classroom (FC) and Inquiry-Based Learning (IBL), which align with constructivist
principles and digital pedagogy. The FC model reverses conventional teaching by delivering
instructional content through asynchronous digital tools outside the classroom, freeing up in-class time
for interaction, practice, and personalized feedback (Lo & Hew, 2019; Bishop & Verleger, 2013). This
model not only supports learner autonomy and time management but also leverages digital
affordances to promote engagement and deeper learning—especially relevant for adult learners who
often balance academic goals with professional and personal commitments.

Complementing the FC, IBL engages learners in problem-solving, investigation, and critical
reflection through real-world questions and collaborative tasks (Pedaste et al., 2022). Its emphasis on
inquiry processes aligns closely with the development of communicative competence, encouraging
students to generate, articulate, and negotiate meaning in contextually rich situations (Chen, 2021).
When combined, FC and IBL create a blended learning environment that enhances both cognitive
depth and communicative fluency. Additionally, the Community of Inquiry (COIl) framework offers a
robust lens for examining the quality of learning experiences within such blended models. By analyzing
teaching presence, cognitive presence, and social presence, COIl enables a holistic evaluation of how
instructional design fosters meaningful learning and sustained interaction (Shea, Richardson, & Swan,
2022).

Despite growing interest in FC and IBL, few empirical studies have investigated their combined
effect on speaking skill development among adult EFL learners. Existing research often focuses on
reading, writing, or general language acquisition, overlooking the unique cognitive and affective
demands of spoken communication in English as a foreign language (Yilmaz & Baydas, 2017).
Furthermore, limited attention has been given to how these models interact with learner perceptions
of engagement and presence—factors known to significantly impact learning outcomes in online and
blended contexts.

This study addresses these gaps by investigating the impact of integrating the FC model with
IBL strategies on speaking proficiency and learner experience in an adult EFL context. Specifically, it
examines the extent to which this approach improves speaking outcomes and influences students’
perceptions of teaching, social, and cognitive presence as defined by the COI framework. By
triangulating test performance data with learner feedback, this study offers a comprehensive view of

how blended, inquiry-driven pedagogies can enhance oral language development in adult learners.
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Literature

Flipped Learning: Reorganizing Instructional Time for Active Learning

Flipped learning (FL) has emerged as a popular instructional model within blended and online
education, where content delivery is shifted outside the classroom via digital tools, while class time is
used for active, collaborative engagement (Bergmann & Sams, 2012). This approach aims to maximize
students’ engagement in higher-order thinking tasks during face-to-face sessions, leveraging digital
materials—often videos or interactive modules—for pre-class preparation. Meta-analyses affirm the
model’s effectiveness in promoting academic achievement, motivation, and learner autonomy across
various disciplines (Lo & Hew, 2019; Zou, Luo, Xie, & Hwang, 2022). Despite this, the model is not
without critique. Studies such as those by Akcayir and Akcayir (2018) and Glinbatar (2021) reveal
inconsistencies in outcomes and point to the limitations of the pre-class phase, including a lack of
immediate feedback, student procrastination, and insufficient engagement with materials. Ay and
Daghan (2023) directly addressed this challenge by embedding the Community of Inquiry (COIl)
framework into the pre-class component, finding that structured interaction and scaffolding
significantly improved students' cognitive and critical thinking skills.
Inquiry-Based Learning: Enabling Epistemic Agency

Rooted in constructivist learning theory, Inquiry-Based Learning (IBL) positions students as co-
constructors of knowledge, engaging them in the iterative processes of questioning, investigating,
interpreting, and resolving real-world problems (Pedaste et al., 2022). Within language education, IBL
supports the development of communication, problem-solving, and reflective thinking skills (Aidoo et
al., 2022). It has also been shown to increase motivation and conceptual understanding (Jong et al.,
2022). However, IBL on its own demands a high level of learner self-regulation and can falter in under-
structured environments (Kwitonda et al.,, 2021). Jong et al. (2022), through their FIBER project
(Flipped Issue-Based Enquiry Ride), emphasize that teacher facilitation is critical—particularly in
tailoring the design of pre- and in-class activities across different academic bands. Their findings
support the view that inquiry must be intentionally designed to scaffold learners’ transitions between
individual and social knowledge construction.
Flipped Inquiry-Based Learning (FIBL): A Synergistic Pedagogical Model

Combining FL and IBL into a Flipped Inquiry-Based Learning (FIBL) model aims to leverage the
strengths of both approaches: autonomy, flexibility, and student engagement through FL, and deep
cognitive processing, collaboration, and critical thinking through IBL. Studies exploring this integration
in STEM (Aidoo et al., 2022), teacher education (Oziidogru, 2021), and social humanities education
(Jong et al., 2022) demonstrate that FIBL supports knowledge retention, learner confidence, and

engagement more effectively than either approach alone.
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The FIBL model also addresses a persistent issue in FL research—passive engagement with pre-
class materials. By requiring learners to engage in inquiry-driven tasks based on those materials, the
approach elevates the epistemic function of the flipped environment (Wang et al., 2023). This
structured interdependence between the flipped and inquiry components creates an iterative learning
cycle that encourages application, reflection, and collaboration. In chemistry education, Aidoo et al.
(2022) found that FIBL led to significant gains in both academic performance and critical thinking skills
among pre-service teachers. Female participants in their study performed notably better, suggesting
FIBL may have additional gender-inclusive benefits. Similarly, Oziidogru (2021), in a qualitative study
with pre-service teachers, reported that online FIBL environments enhanced teaching and cognitive
presence, particularly when combined with gamified elements like Kahoot to foster interactivity.

The Community of Inquiry Framework: A Lens for Learning Experience

The Community of Inquiry (COIl) framework, introduced by Garrison et al. (1999), is widely
adopted in evaluating the quality of online and blended learning environments. It comprises three
interrelated presences—teaching presence, cognitive presence, and social presence—that are
essential for deep and meaningful learning. Recent adaptations also introduce learning presence to
highlight learners' self-regulation (Shea & Bidjerano, 2010).

Numerous studies now use COI to analyze flipped and inquiry-based models. For instance, Ay
and Daghan (2023) found that embedding COI into the pre-class phase of flipped learning enhanced
not only teaching and cognitive presence but also addressed students’ sense of isolation by improving
social presence. Similarly, Wang et al. (2022) applied a revised COIl framework in a MOOC-based flipped
setting and reported enhanced metacognition, peer interaction, and facilitation quality. These findings
suggest that the COI framework not only enhances learning experiences but also acts as a design tool
to scaffold flipped inquiry-based models.

In a Turkish context, Glinbatar (2021) employed COI to evaluate a flipped model in a technical
teacher education course. The study reported very high levels of teaching, cognitive, and social
presence, reinforcing the framework’s applicability across disciplines. Oziidogru’s (2021) research also
confirmed that student perceptions of COI elements were strongly associated with their satisfaction
and engagement in online flipped environments, particularly when the course design emphasized peer
feedback and reflective discourse.

Gaps and Contribution of the Present Study

While the individual efficacy of flipped and inquiry-based learning has been well explored,
research on their combined application—particularly in language education—remains limited.
Moreover, although COIl has become a staple in evaluating online and blended environments, few
studies systematically apply the full Col model to FIBL in EFL or speaking-focused contexts. Additionally,

much of the current literature is either domain-specific (e.g., STEM) or focuses on higher-order thinking
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without explicitly connecting these outcomes to learners’ perception of teaching, social, and cognitive
presence.

The present study seeks to bridge these gaps by examining the effectiveness of a COl-guided
FIBL intervention in a tertiary-level EFL speaking course. Specifically, it investigates the extent to which
teaching, cognitive, and social presences are perceived by learners, and how these perceptions relate
to learning outcomes and learner engagement. By doing so, this study contributes to ongoing
discussions about the design, facilitation, and evaluation of hybrid pedagogies in digital language
learning environments.

Methodology
Research Design

This study employed a quantitative, quasi-experimental pre-test/post-test control group
design to evaluate the impact of a Flipped Classroom (FC) model integrated with Inquiry-Based
Learning (IBL) on the development of speaking proficiency in adult EFL learners. The experimental
group received instruction using the FC-IBL model, while the control group was taught through
conventional teacher-centered methods. To assess instructional effectiveness, both groups completed
pre- and post-intervention speaking assessments based on the Cambridge B1 Speaking Exam, in
addition to a validated Community of Inquiry (COI) Survey to measure learners’ perceptions of
teaching, social, and cognitive presence.

Research Questions
1- Is there a statistically significant difference between the COl-based Flipped classroom of
EFL learners and Traditional classrooms in pre-and post-tests?
2- Is there any difference in the learning experience of the student's perceptiveness in the
three presences of the COl survey?
Settings

The research was conducted at a preparatory school for English language learning as an
independent volunteer course designed to develop speaking skills in alignment with Cambridge
speaking exam requirements. The course lasted eight weeks, meeting once a week for two lessons
(each 45 minutes, with a 10-minute break). It was conducted during the second term, in the afternoon,
following university lectures.

According to the institution's curriculum, English was both the medium of instruction and the
spoken language in class. At the end of the semester, students were required to take a speaking exam,
which was part of both the Cambridge exam and the curricular assessment. The experimental course,
which was based on voluntary participation, took place outside of regular class hours and did not

interfere with the main curriculum.
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The materials for the experimental course were developed based on the Cambridge Bl
Preliminary exam to enhance students' speaking skills, particularly in preparation for speaking exams
in their main course at the language preparatory school. The primary goal of the experimental course
was to build students' confidence and willingness to speak in English. While grammar and vocabulary
instruction were included, the focus remained on encouraging active participation in speaking
activities, fostering the ability to ask and answer questions, express ideas freely, and work
collaboratively.

Participants

A total of 20 adult learners, aged 20 to 30, enrolled voluntarily in a supplementary English-
speaking course at a language preparatory school in Ankara, Turkey. All participants demonstrated B1-
level English proficiency based on institutional placement tests. Random assignment to experimental
and control groups was conducted using a simple lottery method to ensure baseline comparability (n
=10 per group). The diverse linguistic and cultural backgrounds of participants introduced naturalistic
variation typical of adult EFL classrooms, enhancing the ecological validity of the study.

Instructional Context and Procedure

The intervention spanned eight weeks, with participants attending two 45-minute sessions per
week. The instructional design for both groups aligned with the Cambridge B1 Speaking Exam
framework, structured into four thematic units. Each unit consisted of three instructional sessions
followed by a practice session. In the experimental group, instruction followed the FC-IBL approach.
Learners received digital content (videos, readings, guided tasks) via a WhatsApp group prior to each
lesson. These asynchronous materials aimed to build foundational knowledge and linguistic input. In-
class sessions focused on collaborative speaking tasks, inquiry-driven discussions, and peer interaction
designed to promote critical thinking and communicative fluency. In contrast, the control group
received traditional instruction, characterized by teacher-led explanations, textbook use, and drill-
based speaking practice. Lessons followed a linear, presentation-practice-production (PPP) model with
limited learner autonomy or pre-class preparation. Both groups were taught by the same instructor to
minimize instructional bias. The instructor maintained consistent instructional objectives across
groups while varying delivery methods according to the respective pedagogical models. Table 1
provides a comparative overview of the instructional designs implemented in the experimental and
control groups, highlighting key differences in pedagogical approach, learner engagement, use of

technology, and classroom dynamics.
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Table 1

Instructional Design Comparison Between Experimental and Control Groups

Component Experimental Group (FC + IBL) Control Group (Traditional Instruction)
Teaching Flipped Classroom + Inquiry-Based Teacher-Centered Traditional Approach
Approach Learning

Pre-Class Videos, readings, and guided None

Activities questions shared via WhatsApp

In-Class Collaborative discussions, problem- Teacher-led explanations, drills,
Activities solving, peer interaction textbook-based practice

Student Role Active learner, inquirer, collaborator  Passive recipient of information
Teacher Role Facilitator, guide, inquiry designer Lecturer, controller of knowledge flow
Use of High — mobile platforms and digital Minimal — primarily face-to-face
Technology content interaction

Instructional Application of knowledge, critical Memorization, language rules,

Focus thinking, communicative practice controlled production

Autonomy and

High — learners manage time and

Low — learning is bound to classroom

Flexibility materials independently and teacher’s pace
Assessment Speaking tasks aligned with Speaking tasks aligned with Cambridge
Preparation Cambridge B1 exam, integrated into  B1, delivered as drills

inquiry

Data Collection Instruments
Three instruments were used to collect data pre-and post-tests and the COIl Survey.

Speaking Proficiency Tests: Pre- and post-tests were adapted from the Cambridge English B1
Preliminary Speaking Exam. Participants were paired randomly via the lottery method, and each pair
completed the test face-to-face in 10-12 minutes. Scoring was based on standardized Cambridge
descriptors covering fluency, coherence, lexical resource, and interaction.

Community of Inquiry (COI) Survey: The 34-item COl instrument (Arbaugh et al., 2008) assessed
learners’ perceptions of teaching, cognitive, and social presence. Responses were rated on a 5-point
Likert scale (1 = Strongly Disagree to 5 = Strongly Agree). The survey demonstrated excellent internal
consistency (Cronbach’s a = .955) and had been previously validated for use in blended learning
environments.

Demographic Information: Basic demographic data were collected to contextualize the results

and ensure sample diversity.
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Data Analysis

Data were analyzed using SPSS (Statistical Package for the Social Sciences). The Shapiro-Wilk
test was used to assess normality due to the small sample size (n = 20). To determine within-group
differences, paired-sample t-tests were conducted. Independent-sample t-tests compared pre- and
post-test performance between the experimental and control groups. Descriptive statistics and
reliability analysis were applied to interpret COI survey responses. A significance level of p < 0.05 was
used throughout to determine statistical significance.

Validity and Reliability

Validity is a concept in applied measurement procedures or research tools used to collect the
required information from respondents. Reliability refers to the consistency of findings when used
repeatedly (Kumar, 2011). The pre-test and post-test in the study ensured consistent evaluation of
participants' speaking skill improvements across both the FC and TC groups. Internal validity is
reinforced through the alignment of instructional content, testing procedures, and learning objectives,
ensuring that observed differences in performance are attributed to the instructional approach and
the accuracy of the study's findings.

The COI survey, consisting of 34 items, was used to measure students' learning experiences.
Content validity was established through expert review, ensuring that the survey items
comprehensively covered the constructs of teaching, social, and cognitive presence (Kozan &
Richardson, 2014). Construct validity was supported by factor analysis, confirming the survey's
alignment with the theoretical framework (Kumar, 2011). Reliability was assessed using Cronbach’s
alpha, yielding a score of 0.95, indicating excellent internal consistency. These results suggest that the
COl survey is a valid and reliable instrument for measuring the student learning experience in this study
(Garrison et al., 2010).

Results

To answer the research questions, tests of normality, paired sample t-tests, independent-
sample t-tests, and descriptive analysis were conducted accordingly.

To prevent errors in further statistical analysis, this study first performed the Shapiro-Wilk test
of normality to check the score distribution in both the Pre- and Post-tests due to the small number of
participants (only 20 students).

Is the data of the Pre-test and Post-test normally distributed?

Table 2 presents the results of the Shapiro-Wilk test applied to pre-test and post-test scores to
assess whether the data are normally distributed. The results show p-values of 0.050 (pre-test) and
0.500 (post-test), indicating that the data do not significantly deviate from normality—thus justifying

the use of parametric tests (t-tests) for further analysis.
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Table 2
Normality of Data Distribution
Shapiro-Wilk
Statistics Df Sig.
Pre-test .940 20 .050
Post-test .958 20 .500

Is there any difference between the Pre-test and Post-test in the FC?

Table 3
Difference in Pre-test and Post-test Scores in FC
Mean N Std. Deviation Std. Error Mean
Pairl Pre-test 13.8 10 1.3 41
Post-test 16.7 10 1.5 49

Table 3 provides descriptive statistics (mean, standard deviation, and standard error) for pre-
test and post-test speaking scores within the experimental group. The mean score increased from 13.8

to 16.7, showing a clear improvement in speaking proficiency following the FC-IBL intervention.

Is there any difference in pre-test and post-test in TC?

Table 4
Difference in Pre-test and Post-test Scores in TC
Mean N Std. Deviation Std. Error Mean
Pairl Pre-test 14.7 10 2.0 .65
Post-test 16.1 10 2.5 .79

Table 4 presents the same metrics for the control group. It shows a more modest improvement
in mean speaking scores from 14.7 to 16.1, suggesting that while traditional instruction yielded gains,
they were less substantial than those observed in the experimental group.

Is there any difference in a Pre-test in both groups FC and TC?

Table 5
Comparison of Pre-test Scores Between Groups
Group N Mean Std. Deviation Std. Error Mean
Pre-test 1 10 13.8 1.3 41
2 10 147 2.05 .65

Table 5 compares the baseline (pre-test) speaking performance between the two groups. The

control group had a higher mean score (14.7) compared to the experimental group (13.8), which
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suggests the FC-IBL group started at a slight disadvantage, emphasizing the significance of their later

gains.

Is there any difference in the Post-test in both groups FC and TC?

Table 6
Comparison of Post-test Scores Between Groups
Group N Mean Std. Deviation Std. Error Mean
Post-test 1 10 16.7 1.5 .49
Pre-test 2 10 16.1 2.5 .79

Table 6 compares post-intervention performance, showing that the experimental group (mean
= 16.7) outperformed the control group (mean = 16.1), despite starting lower. This supports the
argument that the FC-IBL model was more effective in enhancing speaking proficiency.

Is there any difference between Pre-test and Post-test for all 20 participants?

Table 7
Overall Differences in Pre-test and Post-test Scores
N Minimum Maximum Mean Std. Deviation
Pre-test 20 12.00 18.00 14.2 1.7
Post-test 20 12.00 20.00 16.4 2.06
Valid (Listwise) 20

Table 7 aggregates data from both groups (n = 20) to illustrate the overall learning gains. The
average speaking score increased from 14.2 to 16.4, reinforcing the conclusion that the intervention

(especially in the FC group) positively impacted learner outcomes.

Is there reliability in items (questions) in the COIl survey?

Table 8

Reliability of Survey Items
Cronbach's Alpha N of Items
.955 34

Table 8 reports the Cronbach’s Alpha coefficient (.955) for the Community of Inquiry (COI)
survey instrument. A value above 0.9 indicates excellent internal consistency, validating the reliability

of the 34 survey items in measuring perceptions of teaching, social, and cognitive presence.
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Is there any difference in the learning experience of the student's perceptiveness in the three

presences of the COI survey?

Table 9
Differences in Survey Responses

Teaching presence Mean Std.Deviation
1. The instructor clearly communicated important course topics. 4.85 0.36
2. The instructor clearly communicated important course goals.  4.75 0.44
3. The instructor provided clear instructions on how to participate 4.70 0.57
in course learning activities.

4. The instructor clearly communicated important due 4.70 0.57
dates/time frames for learning activities.

5. The instructor was helpful in identifying areas of agreement 4.80 0.41
and disagreement on course topics that helped me to learn.

6. The instructor was helpful in guiding the class toward 4.88 0.36
understanding course topics in a way that

helped me clarify my thinking.

7. The instructor helped to keep course participants engaged and 4.75 0.44
participating in productive dialogue.

8. The instructor helped keep the course participants on taskina 4.75 0.44
way that helped me to learn.

9. The instructor encouraged course participants to explore new 4.70 0.57
concepts in this course.

10.Instructor actions reinforced the development of a sense of 4.65 0.58
community among course participants

11. The instructor helped to focus the discussion on relevant 4.75 0.44
issues in a way that helped me to learn.

12. The instructor provided feedback that helped me understand 4.80 0.41
my strengths and weaknesses relative to the course’s goals and

objectives.

13. The instructor provided feedback in a timely fashion. 4.70 0.57
Social Presence Mean Std.Deviation
14. Getting to know other course participants gave me a sense of 4.65 0.48
belonging in the course.

15. | was able to form distinct impressions of some course 4.55 0.60

participants.
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Table 9 (continued)

Differences in Survey Responses

16. Online or web-based communication is an excellent medium 4.40 0.88
for social interaction.

17. | felt comfortable conversing through the online medium. 4.55 0.75
18. | felt comfortable participating in the course discussions. 4.50 0.60
19. | felt comfortable interacting with other course participants.  4.60 0.59
20. | felt comfortable disagreeing with other course participants 4.50 0.68
while still maintaining a sense of trust.

21. | felt that my point of view was acknowledged by other course  4.40 0.68
participants.

22. Online discussions help me to develop a sense of 4.30 0.80
collaboration.

Cognitive presence Mean Std.Deviation
23. Problems posed increased my interest in course issues. 4.35 0.93
24. Course activities piqued my curiosity. 4.55 0.75
25. | felt motivated to explore content-related questions. 4,55 0.68
26. | utilized a variety of information sources to explore problems 4.40 0.68
posed in this course.

27. Brainstorming and finding relevant information helped me 4.65 0.48
resolve content-related questions.

28. Online discussions were valuable in helping me appreciate 4.40 0.75
different perspectives.

29. Combining new information helped me answer questions 4.65 0.48
raised in course activities.

30. Learning activities helped me construct explanations 4.88 0.36
/solutions.

31. Reflection on course content and discussions helped me 4.75 0.44
understand fundamental concepts in this class.

Resolution Mean Std.Deviation
32. | can describe ways to test and apply the knowledge created 4.50 0.68
in this course.

33. | have developed solutions to course problems that can be 4.70 0.57

applied in practice.
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Table 9 (continued)

Differences in Survey Responses

34. | can apply the knowledge created in this course to my work 4.80 0.41

or other non-class-related activities

Table 9 presents the descriptive results of the COIl survey administered to participants in the
experimental group, who experienced instruction through the Flipped Classroom integrated with
Inquiry-Based Learning (FC-IBL). The table is divided into three principal domains—Teaching Presence,
Social Presence, and Cognitive Presence—with an additional section labelled "Resolution" that reflects
applied learning. Each item was rated on a five-point Likert scale, and the high means across most

items suggest a generally positive perception of the learning environment.

In the domain of Teaching Presence, participants reported a high level of satisfaction with
the instructional design, communication clarity, and facilitation skills of the instructor. The highest-
rated item was “The instructor helped to guide the class toward understanding course topics in a way
that helped me clarify my thinking,” which received a mean score of 4.88 and a low standard deviation,
indicating both strength and consistency in instructional support. Other high-scoring items included
the instructor's provision of timely and useful feedback, effective communication of course goals and
expectations, and success in keeping students on task and engaged. While all items under Teaching
Presence received favorable ratings, the item relating to fostering a sense of community—“The
instructor reinforced the development of a sense of community among course participants”—had a
slightly lower mean of 4.65, suggesting that while facilitation and content delivery were highly

effective, there is modest room for improvement in nurturing communal classroom dynamics.

Within the Social Presence dimension, learners indicated a generally strong sense of
interpersonal connection and comfort in interacting with peers. For instance, items reflecting a sense
of belonging and comfort in participation (e.g., “I felt comfortable interacting with other course
participants”) yielded mean scores above 4.5, confirming that students found the environment
supportive for communication. However, some items reflected more variance. The statement “Online
or web-based communication is an excellent medium for social interaction” received one of the lower
mean scores in this domain (4.40) with a higher standard deviation, revealing a diversity of perceptions
about the efficacy of digital tools for fostering social interaction. These responses point to a broader
issue in hybrid and digitally mediated learning environments: while students may feel socially
connected overall, not all learners perceive online interaction as an equally effective substitute for

face-to-face engagement.
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In terms of Cognitive Presence, which evaluates students' engagement in constructing and
confirming meaning through reflection and discourse, the results were again positive. Students
indicated high levels of motivation, curiosity, and intellectual engagement with course content.
Notably, the item “Learning activities helped me construct explanations and solutions” received a
mean score of 4.88, suggesting that the FC-IBL approach successfully promoted critical thinking and
problem-solving. Other items, such as those addressing the use of diverse information sources and
collaborative exploration of problems, also received favorable responses. Nonetheless, one of the
lower-rated items in this dimension was “Problems posed increased my interest in course issues”
(mean = 4.35), implying that while students found the activities intellectually engaging, not all tasks

succeeded in sparking intrinsic interest or sustained inquiry.

The final section, Resolution, captures learners’ confidence in applying the knowledge gained
from the course to real-world or non-class contexts. Items here were rated highly, especially the
statement “I can apply the knowledge created in this course to my work or other non-class-related
activities,” which received a mean of 4.80. This suggests that students not only acquired knowledge
but also developed a clear sense of how to transfer and operationalize it beyond the immediate
learning setting. The relatively lower-rated item in this section, “I can describe ways to test and apply
the knowledge created in this course” (mean = 4.50), indicates that while learners felt capable of using
what they learned, articulating strategies for testing its applicability may require further scaffolding or

reflection opportunities.

In sum, the analysis of Table 9 reveals that the FC-IBL instructional model was perceived very
positively across all three COI dimensions. Teaching presence was particularly strong, highlighting the
instructor’s pivotal role in designing and managing the learning process. Social presence was also rated
highly, though the use of digital communication tools for social purposes received slightly mixed
evaluations. Cognitive presence outcomes suggest that students were actively engaged and reflective,
though task design could be improved to further stimulate curiosity and diverse perspectives. Finally,
learners expressed confidence in the real-world relevance and transferability of their learning,

reinforcing the pedagogical effectiveness of the FC-IBL approach in adult EFL contexts.

Discussion and Conclusions
This study aimed to investigate the impact of a Flipped Inquiry-Based Learning (FIBL) model
on speaking proficiency and learner engagement in an adult EFL context, using the Community of
Inquiry (Col) framework as both a design principle and evaluative lens. The findings show a significant
improvement in speaking outcomes for the experimental group and high learner perceptions across

all three Col dimensions—teaching, cognitive, and social presence. However, a deeper analysis reveals
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important complexities and limitations often glossed over in the celebratory discourse surrounding
hybrid pedagogies.
Performance Gains: Meaningful or Methodological?

The FC-IBL group improved from a mean of 13.8 to 16.7, outperforming the control group,
which increased more modestly from 14.7 to 16.1. At face value, this reinforces prior findings on the
efficacy of FIBL in supporting communicative skills (Kim & Ahn, 2018; Schallert, Lavicza, &
Vandervieren, 2022; Santhanasamy & Yunus, 2022). However, these gains should not be interpreted
uncritically. First, the control group began with a higher average, and its improvement suggests that
traditional methods can also yield positive results, particularly when aligned with standardized exam
formats. What differentiated the FIBL group was not content, but how learners engaged with it—

through pre-class autonomy and in-class collaboration.

Yet, these gains may be partially attributed to the novelty effect or increased motivation
triggered by being part of an experimental group. Learners in the FC group had access to digital
resources and collaborative problem-solving tasks—advantages that may not be replicable in more
resource-constrained or high-stakes contexts. Furthermore, the short 8-week duration limits

conclusions about the long-term transferability of speaking skills.

Community of Inquiry Results: Depth or Surface?

Survey findings revealed high levels of satisfaction across all Col domains. Teaching presence
was particularly strong, with students praising the clarity of communication, feedback, and guidance
provided by the instructor. Cognitive presence was also highly rated, especially in items related to
constructing explanations and solving problems—echoing findings by Wang et al. (2023) and Oziidogru
(2021), who noted that Col-aligned design promotes reflective discourse. Social presence received
slightly lower, though still positive, scores. Learners felt a sense of belonging and trust, but items
related to the effectiveness of online communication tools were rated lower (mean = 4.4), suggesting

that digital interaction is still not a perfect substitute for face-to-face social dynamics.

This echoes concerns in the literature that Col, while robust conceptually, often masks
deeper inequalities in learner engagement (Ay & Daghan, 2023; Loizou, & Lee, 2020). The assumption
that social presence automatically follows from interaction ignores differences in digital literacy,
personality, and communicative confidence. In this study, although WhatsApp and group discussion
platforms facilitated some bonding, not all learners appeared equally empowered, as evidenced by

participation asymmetries during class tasks.
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Instructional Design: Pedagogical Power and Cognitive Load

While the FIBL model yielded success, it did so within a highly orchestrated environment. The
instructor played a central role in scaffolding both the pre-class materials and the inquiry process.
Learners were not left to “discover” meaning in an open-ended sense but were guided through
structured, communicative tasks with clear expectations. This points to a tension: inquiry-based
models often advocate for learner autonomy, but autonomy must be carefully supported to prevent
cognitive overload—especially in linguistically challenging contexts like EFL speaking (Chen et al., 2022;

Jong et al., 2022).

The balance between structure and openness is delicate. In our study, pre-class materials
were interactive and accessible, yet a small number of students expressed uncertainty in connecting
them to in-class inquiry tasks. This suggests that the model's success depends on tight alignment
between asynchronous and synchronous phases, a finding consistent with Aidoo et al. (2022). It also
highlights that teacher facilitation, not just pedagogical model, is critical for success—something often

underemphasized in FIBL literature.

Learner Engagement: Autonomy or Anxiety?

Theoretically, FIBL fosters learner autonomy by allowing students to prepare at their own
pace and arrive to class ready for critical dialogue. However, our findings suggest this idealized version
of autonomy may only apply to a subset of learners. While most students in the experimental group
embraced the self-directed model, a few remained dependent on peer cues or expressed hesitation
when speaking without scripted support. This aligns with Tondeur et al. (2023) and Turan & Akdag-
Cimen (2022), who caution that not all adult learners possess the same levels of self-regulation,
metacognition, or confidence—especially when transitioning from traditional to inquiry-based

environments.

Moreover, some learners may interpret open-ended inquiry as ambiguous or anxiety-
inducing rather than empowering. This discomfort, though educationally productive in some cases,
requires careful emotional scaffolding and a redefinition of learner roles, which cannot occur overnight
(Hmelo-Silver, Golan Duncan & Chinn, 2007). Ignoring this emotional labor risks reproducing a hidden
curriculum of exclusion, where confident, vocal students dominate inquiry while others remain

passive.

Equity and Sustainability: The Limits of Innovation
While the FIBL model clearly offered pedagogical benefits in this study, its broader scalability
is questionable. The intervention succeeded in part due to its small class size, dedicated instructor, and

extracurricular context, which allowed flexibility in task design and assessment. These conditions are
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rarely present in large-scale institutional settings. Furthermore, the model assumes device access,
digital literacy, and instructor fluency in hybrid pedagogies—resources that remain unevenly

distributed across global EFL contexts.

As Ay & Daghan (2023) note, innovative pedagogies often carry hidden costs: more
preparation time for instructors, the need for content creation skills, and constant moderation to
sustain engagement. In systems that are already overburdened, such innovations risk becoming
aspirational rather than actionable. To move from proof-of-concept to policy, institutions must invest

in capacity-building, not just technology adoption.

Conclusion

This study showed that integrating a Flipped Classroom with Inquiry-Based Learning (FIBL)
can bolster adult EFL learners’ speaking skills, but these gains come with important caveats. Learners
in the FIBL group achieved larger improvements in speaking performance than those in a traditional
class and reported higher levels of teaching, cognitive, and social presence. However, we caution
against broad generalizations. These findings stem from a small, well-supported class in a specific
context, illustrating what is possible rather than what is guaranteed in other settings. The success of
FIBL in our case hinged on key structural factors. A small class enabled intensive guidance and active
participation, and strong scaffolding with continuous instructor involvement (clear pre-class
expectations, guided inquiry tasks, prompt feedback) kept learners on track. These conditions were
pivotal; in larger or less-supported classes the same activities might not have flourished. Thus, FIBL

requires careful orchestration in a favorable context.

Our results also prompt reflection on assumptions about learner autonomy and engagement.
FIBL assumes a high degree of student self-direction, yet we observed considerable variability in
practice. Some participants embraced the self-paced study and collaboration, while others were
superficial in preparation or struggled with inquiry’s open-ended nature. This echoes critiques of
flipped classrooms that report procrastination and uneven preparation. In our class the self-motivated
learners reaped greater benefits, whereas those with passive habits lagged behind. Not everyone
overcame discomfort with the student-driven format; a few remained hesitant about open-ended
inquiry, reminding us that innovative pedagogy alone will not change ingrained habits. These patterns
temper the notion that FIBL guarantees engagement for all and highlight the need for support to assist

less-autonomous learners.

Finally, although participants reported a strong sense of social presence by course end,
cultivating that community—especially in online spaces—required deliberate effort. Simply providing

forums or chat channels did not automatically yield engagement; some learners stayed reticent, so
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connection had to be actively nurtured. This suggests that the “social” element of the Community of
Inquiry framework demands careful facilitation. As others have noted, using familiar, user-friendly
technology can help build cohesion in flipped classrooms, underscoring the importance of purposeful
interaction design. Without such efforts, social presence may remain superficial, limiting FIBL’s overall

impact.

Looking ahead, this study carries practical implications and directions for further research.
For educators, training is essential to learn how to scaffold inquiry, facilitate interactive learning, and
manage the increased planning load. Curriculum reforms should introduce flipped-inquiry elements
gradually, with clear student guidelines and time frames to help learners adjust. Equally, institutions
must provide adequate technology, support, and planning time to make FIBL sustainable. Future
research should probe FIBL in varied contexts (e.g. larger classes or resource-limited settings) and
develop strategies to support less self-directed learners. Longitudinal studies can determine whether
gains in speaking and COI persist over time. FIBL holds genuine promise for enriching EFL speaking
instruction—but its success is conditional. Its impact ultimately depends on thoughtful

implementation aligned with learners’ needs and robust support.
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Appendices
APPENDIX 1. Speaking Test (Pre-test and Post-test)

Cambridge Assessment English. (n.d.). B1 Preliminary exam format. Cambridge University Press

& Assessment. Retrieved [insert retrieval date], from https://www.cambridgeenglish.org/exams-and-

tests/preliminary/exam-format/

APPENDIX 2. The Course Program

The name of the course:

Improve speaking skills in terms of Cambridge speaking exam requirements
Part A: Respond to questions

Lesson 1: Understanding the Purpose of the Question
Lesson 2: Structuring Your Answer

Lesson 3: Asking for Clarification or Feedback

Lesson 4: Practice Speaking Test

Part B: Describe one color picture

Lesson 1: Describing Objects and Their Position
Lesson 2: Describing Animals and Their Habitat
Lesson 3: Describing People and Their Characteristics
Lesson 4: Practice and Feedback

Part C: Make one response to a suggestion

Lesson 1: Understanding the Importance of Feedback
Lesson 2: Responding to Suggestions

Lesson 3: Giving Feedback

Lesson 4: Practice and Feedback

Part D: Discuss likes and dislikes, experience, hobbies, etc.
Lesson 1: Introduction to Discussion

Lesson 2: Expressing Likes and Dislikes

Lesson 3: Sharing Experiences and Opinions

Lesson 4: Discussing Habits and Preferences
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Abstract

This study examines the views of gifted students on homework and screen addiction. Pupils
emphasised that giving homework over the internet increases the time spent in front of the screen
and that this situation has negative effects. In the project study conducted using the KOZA/COZE
model, students suggested that homework should be done at school and under the supervision of
a teacher. This solution will reduce students' screen addiction and ensure that homework is
completed more efficiently and effectively. This solution, which is similar to the suggestions in the
literature, is an important guide for the arrangements to be made in the education system.

Keywords: Gifted students, screen addiction and the KOZA/COZE model.

Introduction

Gifted students are individuals who demonstrate superior performance compared to their
peers in general intelligence, creativity, leadership, artistic talent, or special academic areas. These
students usually display distinctive characteristics at an early age. For example, early speech, early
literacy, a large vocabulary and the ability to solve complex problems are typical characteristics of
gifted children. They also tend to be curious, questioning and have an insatiable desire to learn. Gifted
children can excel not only in academics but also in areas such as art, music, leadership and
psychomotor skills. These students usually have independent study skills and are quite talented at self-
learning. In addition, gifted children may be more emotionally sensitive and develop a deeper
awareness of the world around them. These characteristics lead to differentiated educational needs
in both their academic and social lives (Ataman, 1982; Caglar, 1972; Sak, 2011).

Another important characteristic of gifted students is their creative thinking and problem

solving skills. These students have a talent for finding unconventional solutions, developing different

1 prof. Dr., Kafkas University, Dede Korkut Education Faculty, The Department of Special Education, Kars,
msahinbulbul@gmail.com, orcid.org/0000-0003-1524-6575
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perspectives and solving complex problems. Gifted children also tend to show leadership qualities.
They excel in group work, enjoy taking responsibility and have a natural ability to lead others. However,
these pupils may sometimes find it difficult to get along with their peers because their interests and
thinking levels are different from those of their peers. This can lead to social isolation. Gifted students
may also be more emotionally intense and sensitive to the problems of the world. These characteristics
require a special approach to their education. These characteristics of gifted children require that
educational programmes are designed to support both their academic and social-emotional
development (Renzulli, 1986; Gallagher, 1976; Sak, 2011).

KOZA is an original learning and project development environment designed to support the
project production processes of gifted students (Bulbil, 2024). This model is designed to reveal
students' creative potential and develop their deep thinking skills. KOZA's working mechanism is based
on four basic stages: Poke, Create, Contrast and Agree. These stages guide students to systematically
develop a project idea from start to finish. The first stage, “Catch” a problem (inquiry), is a discovery
process in which students try to find a problem by examining sources and discussing their own
experiences. In this stage, students, with the guidance of a mentor, search for a problem or an idea
that will form the basis of their projects, using various materials and their memories. The second stage,
“Occurrence” of solutions, is a brainstorming process in which students seek solutions to the problem
they have identified. In this stage, students formulate possible solutions with the help of tools such as
guiding commands on the wall and stimulating questions on the table. The third stage, “Zeal” with your
partner for the most logical solution, is the stage where students critically evaluate their proposed
solutions and identify their weaknesses. In this stage, students try to find the most reasonable and
meaningful solution by criticising each other's ideas. The final stage, “Engage” with your partner to
execute the chosen solution, is the stage where students make a plan on how to implement the
solution they have identified and reach an agreement by sharing the work. This process allows students
to develop critical thinking, collaboration and project management skills. These stages of KOZA/COZE
facilitate students' systematic development of their ideas and project production, similar to Hegel's
'thesis-antithesis-synthesis' dialectic. This model allows students to acquire project production skills at
an early age and to flex these skills to move on to more complex projects in the future (Bulbul, 2024).

In this study, a project study was conducted at KOZA with two gifted BILSEM students. During
the exploratory phase, the two students identified the situation of "assigning homework online" as a
problem and wanted to develop an idea for solving this problem.

Literature
Homework has been discussed for many years as an important part of the educational process.

Homework is given to students to reinforce the information they learn at school, to develop a sense of
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responsibility and to increase their academic success. However, particularly with the technological
developments brought about by the digital age, the impact of homework on students has begun to be
re-evaluated. In this study, we will examine the research that has been conducted on the subject and
the findings in the literature, focusing on the thesis that homework increases students' screen
addiction.

Aims and Functions of Homework

Homework is given to students to repeat, reinforce and correct the information they have
learned in school (Cooper, 2001; Ozben, 2006). Homework helps students to develop their
independent working skills, gain a sense of responsibility and increase their academic success
(Buyiiktokath, 2009). In addition, homework strengthens school-family cooperation by ensuring that
families are involved in the educational process of their children (Epstein & Van Voorhis, 2001).
However, in addition to these positive effects of homework, there are also concerns that homework
increases students' screen addiction, especially with the widespread use of digital devices. A large
proportion of homework is now done on computers, tablets or smartphones, significantly increasing
the amount of time students spend in front of screens.

Homework and Screen Addiction

The technological possibilities of the digital age have changed the way homework is done. In
particular, it has become common for students to do their homework on digital platforms. This has led
to anincrease in the amount of time students spend in front of screens, and the risk of screen addiction
(Dursun, 2021). Doing homework in digital environments leads to students not only completing their
homework, but also spending time with social media, games and other digital content.

Studies have shown that the amount of time spent in front of screens has increased, especially
among primary and secondary school students, and that this situation has a negative impact on
students' physical, mental and social development (Yuladur, 2009; Turkoglu et al., 2014). Doing
homework in digital environments causes students to face problems such as distraction, sleep
disturbance and eye fatigue (Sora, 2020). In addition, doing homework on digital platforms increases
the tendency of students to copy their homework or use content they find ready on the Internet
(Akbaba & Tiizemen, 2015).

Negative Effects of Homework on Students

In addition to increasing students' screen addiction, homework has other negative effects. In
particular, excessive homework and homework that is not appropriate to the student's level reduces
students' motivation and decreases their desire to do homework (Yuladur, 2009). In addition, family
control over homework and students receiving help from their families while doing homework can lead

to family conflicts (Turkoglu et al., 2014).
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Homework is also seen to have a negative impact on students' social lives. In particular, a heavy
homework load limits students' time to participate in social activities, which hinders the development
of students' social skills (Baglama, 2022). In addition, homework reduces students' time for rest and
recreation, which increases students' stress levels, and this negatively affects students' academic
performance (Cooper, 2001).

Digitalisation of Homework and Screen Addiction

The digitalisation of homework has increased the amount of time students spend in front of
screens, and with it the risk of screen addiction. Especially during the pandemic period, it has become
common for students to do their homework on digital platforms, which has significantly increased the
time students spend in front of the screen (Dursun, 2021). Doing homework in digital environments
means that students not only complete their homework, but also spend time with social media, games
and other digital content.

Studies have shown that the amount of time spent in front of screens has increased, especially
among primary and secondary school students, and that this situation has a negative impact on
students' physical, mental and social development (Yuladur, 2009; Tirkoglu et al., 2014). Doing
homework in digital environments causes students to experience problems such as distraction, sleep
disorders and eye strain (Sora, 2020). In addition, doing homework on digital platforms increases the
tendency of students to copy their homework or use content they find ready on the Internet (Akbaba
& Tiizemen, 2015).

Findings and Recommendations From the Literature Review

Homework is given to students to increase their academic success and reinforce their learning.
However, the technological possibilities of the digital age have led to concerns that homework is
increasing students' screen addiction. Doing homework in digital environments increases the amount
of time students spend in front of screens, which has a negative impact on their physical, mental and
social development.

In this context, the following five basic suggestions can be made to prevent homework from
increasing students' screen addiction:

1- Quality and quantity of homework: Care should be taken to ensure that homework is
appropriate to the student's level and meaningful. The amount of homework should be arranged so as
not to increase the amount of time students spend in front of the screen.

2- Control of digital homework: When homework is done in digital environments, the time
students spend in front of the screen should be controlled. Teachers should develop methods to

prevent students from being distracted while doing homework on digital platforms.
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3-The role of families: Families should support students with homework and control the time
students spend in front of the screen while doing homework in digital environments.

4- Alternative homework methods: Homework should be encouraged to be done not only in
digital environments but also by traditional methods. Especially for primary school students,
handwritten homework will reduce the time students spend in front of the screen.

5-Make homework fun: Designing homework in a way that attracts students' attention and
makes it fun will increase students' desire to do homework and reduce screen addiction (Oztiirk Cosan,
2018).

In the literature, homework is assigned to increase students' academic success, but especially
with the technological opportunities brought by the digital age, there is a concern that homework will
increase students' screen addiction. Therefore, it is very important that homework is organised in a
way that does not increase the amount of time students spend in front of screens and is designed in a
way that does not negatively affect students' physical, mental and social development.

Methodology

This section outlines the methodological approach employed in investigating gifted students’
perspectives on homework and screen addiction, with a particular focus on the use of the KOZA (COZE)
model as an instructional and project-development framework. The method comprises the research
design, participant selection, setting and materials, data collection procedures, data analysis
strategies, and ethical considerations. By detailing each stage of the process, this section aims to
ensure clarity, replicability, and a thorough understanding of how the study’s findings were derived.
Research Design

A qualitative case study design was adopted to capture the nuanced views of two gifted
students participating in a project-based learning experience using the KOZA (COZE) model. Qualitative
inquiry was considered appropriate given the exploratory nature of the study, which sought to unearth
students’ viewpoints on homework practices and their relationship to increased screen time. The KOZA
(COZE) model’s emphasis on creativity, problem identification, and collaborative solution-finding
provided a structured yet flexible framework for data generation.

The study was carried out in four consecutive stages—mirroring the KOZA (COZE) phases of
Catch, Occurrence, Zeal, and Engage—each of which generated specific data points. This process
facilitated the in-depth exploration of participants’ problem-solving journeys, capturing the evolution
of their thoughts regarding homework and screen addiction.

Participants and Sampling
The study involved two students (aged 11 and 12), both identified as gifted through standard

intelligence and aptitude assessments administered at BILSEM (Science and Art Center). These learners
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were purposively selected due to their distinct educational needs and demonstrated capacity for
advanced cognitive processing, attributes that aligned well with the requirements of the KOZA (COZE)
approach. Key inclusion criteria encompassed: enrollment at BILSEM (ensuring they had previously
been assessed as gifted), willingness to engage in a creative, open-ended project and Parental consent
for participation in the research.

While the sample size was small, it allowed for a detailed, immersive exploration of each
student’s experiences, cognitive processes, and emotional reactions related to homework and screen
use. In line with qualitative methodology, the richness of participants’ insights was prioritized over
breadth of sample size.

Setting and Materials

Data collection took place in a dedicated KOZA project room at a BILSEM facility. This room
was designed to stimulate creativity and collaborative problem-solving. Several key materials and
resources were used:

KOZA (COZE) Resources

Visual Stimuli: Boards with diverse pictures, question prompts, and stimulus words intended
to provoke critical and creative thinking.

KOZA Protocol Guides: Worksheets and brief guidelines explaining each stage (Catch,
Occurrence, Zeal, Engage) and corresponding strategies for idea generation.

Print and Digital Resources

Books and Magazines: Provided for additional brainstorming support and to help learners
discover real-world examples relevant to the problem at hand.

Digital Devices: Students occasionally used tablets or computers for research, though their
usage was minimized in keeping with the project’s central concern about screen addiction.

Recording Instruments

Audio Recorder: Used to capture verbal exchanges, brainstorming discussions, and final
reflections.

Field Notes and Observation Checklists: Maintained by the researcher to document behaviors,
interactions, and emotional responses.

The environment was carefully prepared to ensure a quiet, distraction-free setting that
facilitated creative engagement yet allowed the researcher to observe and record participant

interactions unobtrusively.
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Procedure

The procedure was carried out in alignment with the KOZA (COZE) model’s four stages. The
entire project spanned approximately four weeks, with sessions scheduled after regular BILSEM
classes.

Catch (Problem Identification and Inquiry)

Orientation: The two gifted students were introduced to the KOZA (COZE) framework. They
explored wall-mounted images and written prompts.

Brainstorming: Students perused magazines, books, and other prompts, noting challenges that
resonated with them. Through discussion, they converged on the central problem: “Giving homework
online increases screen time and fosters screen addiction.”

Initial Interviews: After the students agreed upon the problem, semi-structured interviews
were conducted to document their personal experiences and motivations.

Occurrence (Solution Generation)

Brainstorming Session: Students used the question prompts on tables and walls (e.g., “Change
the format,” “Expand,” “Fix,” etc.) to generate potential solutions. They wrote their ideas on a large
whiteboard.

Guided Brainwriting: Each student offered individual suggestions, then responded to each
other’s ideas. The researcher encouraged them to “push” their thinking beyond conventional
solutions, especially focusing on balancing academic needs with screen-time reduction.

Zeal (Critical Discussion and Elimination of Ideas)

Collaborative Critique: Students were instructed to evaluate each idea logically and
respectfully, referencing real-life constraints such as homework requirements, teacher availability, and
school resources.

Elimination Process: |deas that lacked practicality or contravened resource limitations were
crossed out on the whiteboard. The final consensus emerged from sustained dialogue and reflection.

Audio Recording: Throughout this phase, an audio recorder captured the students’ points of
agreement, disagreements, and rationales for discarding certain ideas.

Engage (Implementation Planning and Agreement)

Action Plan: Once the optimal solution—completing homework at school under teacher
supervision—was identified, students collaboratively planned how this method could be presented to
peers and potentially to school administrators.

Reflective Discussion: The session concluded with a meta-reflection on the entire process.
Students discussed how using KOZA (COZE) influenced their problem-solving and shaped their view on

homework tasks.
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Data Collection

Data collection encompassed multiple qualitative tools to provide a rich, triangulated
understanding:

Semi-Structured Interviews: Conducted at three points—pre, mid, and post-study—to capture
evolving perspectives on screen addiction and homework practices. Interview protocols included
open-ended questions about students’ experiences, challenges, and feelings regarding the digital
completion of homework.

Audio and Video Recordings: Primary data derived from participants’ dialogues during each
KOZA (COZE) session.

Researcher Field Notes: Real-time observations documented affective responses, group
dynamics, body language, and incidental remarks that might not surface in formal interviews.

Artifacts: Photographs of whiteboard writings, outlines of proposed solutions, and any visual
materials the students produced.

This multi-layered approach to data collection supported credibility by allowing cross-
verification among different data sources.

Data Analysis

Qualitative content analysis was employed to interpret the collected data:

Transcription: Audio recordings were transcribed verbatim to ensure accurate representation
of student dialogue.

Initial Coding: The researcher carefully read through the transcripts, coding segments of text
that reflected attitudes toward homework, experiences of screen usage, or references to the KOZA
(COZE) model.

Category Generation: Codes that shared conceptual similarities were grouped into categories
such as time management, motivation, teacher supervision, and peer collaboration.

Theme Development: Higher-order themes emerged once categories were further organized
and refined. For instance, “Balancing Digital vs. Traditional Homework Methods” and “Teacher Support
as a Mitigating Factor for Screen Addiction” captured recurring threads across multiple data sources.

Triangulation: Observational data, interview excerpts, and artifacts were compared for
consistency, with any discrepancies prompting deeper re-examination to ensure coherent thematic
interpretation.

Throughout this iterative analysis, the researcher drew upon the theoretical underpinnings of
creative problem-solving and gifted education to interpret the students’ viewpoints accurately.
Reflexivity was maintained by keeping a research journal and openly acknowledging the researcher’s

own assumptions about digital technology and homework practices.
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Findings
Solving the Identified Problem in KOZA
After explaining the working principles of KOZA to the students, the project production process
began. After looking at the pictures on the board (Figure 1), the students browsed through magazines,
books and encyclopaedias and many topics came up but were not selected because they could not be
understood. The problem agreed upon in the poke step was identified as "giving homework online".

Figure 1
Students Examining the Board in the First Step (Catch a Problem)

In the "create" stage, which is the stage of generating solutions using the brainstorming
technique within the framework of the identified problem, the students first examined the board. All
the boards in KOZA are designed to stimulate related and unrelated areas of the brain with different
visuals (Figure-2). The commands on the wall and the question patterns on the table guide them in

producing solutions. In addition, students can fill in their forms or write on the board if they wish.

Figure 2

Pupils Producing Solutions to Their Problems (Occurrence of Solutions)
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Pupils mentioned the difficulty of finding homework on the internet and admitted that they
were immersed in games and videos after doing homework on the tablet. Two science and art students
diagnosed as gifted wrote different solutions on the whiteboard (Figure 3). In the following lines, the
statements in brackets after the suggestion are the commands written on the wall and table. First,
they suggested that the homework should be shared. This way they will spend less time in front of the
screen. Then they suggested meetings where they would explain the other parts to each other in a
meeting (Break the homework). Then they suggested that the homework should be a fixed amount
(Fix). It was also thought that more time could be given (Expand). It was suggested that it should be
done with the family (Change the format). It was also suggested that there should be less homework
(Make it easier). It was stated that homework could be done in libraries (Change direction). Homework
could be given on paper rather than on screen (Change the material). It was stated that students could
give homework to the teacher (Connect the pieces). There was laughter at this funny suggestion.
Inspired by the questions on the table, they said, "Our mother can give us homework, she doesn't want
us to use tablets" (Who). Finally, they thought of doing their homework at school with the teacher.
The reason for this idea was the satisfaction they had with the homework they did together after
classes in the make-up classes held after the Covid-19 pandemic.

Figure 3

Some of the Ideas Produced by the Students
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The colours of the whiteboard pens used by the students have no meaning and the picture in
Figure-3 was formed because they wanted to cross out the ideas they eliminated in the contrast stage.
The idea they did not draw was the idea they agreed on. The third stage, the contrast stage, started
with the students looking at the board for about 1 minute (Figure 4).

Figure 4

The Stage Where Students Eliminate Each Other's Ideas and Choose the Most Appropriate One (Zeal

With Your Partner About Solutions).

-
il ‘
.ml\\““',‘\ !

The conversation was restarted by reminding the students that they should criticise and refute
each other's ideas politely and logically. The students eliminated the ideas they had noted one by one,
giving their reasons, and finally proposed and agreed on a solution that did not appear in the literature
review (Table 1). When Table 1 was examined, there were more different and more numerous
suggestions than those mentioned in the literature. The solution that was understood was to do the

homework at school and under the supervision of the teacher (Figure 5).
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Table Showing the Literature, Their Own Suggestions and Reasons for Elimination Regarding the

Identified Problem

Literature Suggestion

Students' Suggestion

Reason for Elimination

A. Quality and quantity of
homework
B. Control of digital homework

C. Role of the family
D. Alternative homework

methods
E. Make homework fun

Easier

Fix

Change the format
Change the material
Combine the pieces

Expand
Tear the homework apart

Who

Change direction

If there is enough time, the
student forgets more.
Homework piles up when
there is a holiday.

Our family may have other
things to do

The school cannot always
make photocopies

The teacher learns what we
need to learn

Our other friend may not
understand

Our mother may not know the
lesson

A tablet can be taken to the
library, but her mother sees it
at home

Solution: Let's do the homework from the last lesson with our teacher and our friends.

Figure 5

Students Celebrating the Agreed Solution (Engage to Execute the Chosen Solution)
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Discussion and Conclusions
This study explored the views of gifted students on homework and screen addiction. Pupils
stated that the assignment of homework over the internet increased the time spent in front of the
screen and that this situation had a negative impact on their physical, mental and social development.
In the project study, which was conducted using the KOZA (COZE) model, students suggested that
homework should be done at school and under the supervision of a teacher. This solution will reduce
students' screen addiction and ensure that homework is completed more efficiently and effectively.

There are concerns in the literature that homework is given to increase students' academic
success, but that digitalisation increases screen addiction. The solutions suggested by the students in
this study are similar to those suggested in the literature, but offer a more innovative and applicable
approach. In particular, the suggestion that homework should be done at school will enable students
to both complete their homework in a more disciplined manner and reduce the time they spend in
front of the screen.

As a result, the views of gifted students on homework and screen addiction are an important
guide to what needs to be done in the education system. By taking into account factors such as the
quality and quantity of homework, the control of digital homework, the role of families, alternative
homework methods and making homework fun, a homework system can be developed that will reduce
students' screen addiction and increase their academic success. In this context, implementing the
solutions suggested by the students will make the work of both students and teachers easier and
create a healthier learning environment.
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Ozet

Bireyin gelisim evrelerinden olan ve ileri yetiskinlik evresi icerisinde yer alan emeklilik donemi
azalan gilic ve saglga uyumun yaninda azalan gelire de uyum saglama siireci olarak
degerlendiriimektedir. Emekli meslek mensuplari arasinda yer alan emekli 6gretmenler de
toplumun bir ferdi olarak ayni sosyo-ekonomik siireclerden gecmekte ve ayni sorunlarla karsi
karsiya kalmaktadir. Emekli 6gretmenler hizmet yillari igerisinde pek ¢ok farkl bolge ve ilde ¢ok zor
sartlarda egitim-6gretim hizmetini siirdirmuis, egitim sisteminin zorlu slreglerini yasamis ve
hizmet siiresinde pek cok farkli deneyimlerle birlikte mesleki hayatlarini noktalamislardir. Bu
¢alismanin amaci egitim sistemine ait bazi sorunlari yakindan deneyimlemis ve hizmet sonrasinda
da bu deneyimleri objektif olarak degerlendirecekleri diislincesiyle Turk milli egitim sistemine
yonelik emekli 6gretmenlerin gorislerini incelemektir. Nitel arastirma yontemlerinden olgubilim
deseni ile tasarlanan bu g¢alismada Bursa ili Gursu ilgesinde ikamet eden, 9 emekli 6gretmenle yiiz
yluze gorismeler yapilarak elde edilen verilere yer verilmistir. Elde edilen sonuglar emekli
O0gretmenlerin egitim sistemine ait gérislerinin alinmasi egitime iliskin bazi noktalara 151k tutacagi,
gecmisten gelecege Turk egitim sistemi ve 6gretmenlik mesleginin degisimi ile ilgili karsilastirma
saglamasi agisindan fayda saglayacagi, politika yapicilara temel bir veri ortaya koyacagi ve glinimiiz
o6gretmenlerine de 6rnek teskil edecegi diisiinilmektedir. Bu baglamda arastirmadan elde edilen
sonuclara gore emekli 6gretmenler, geng nifus orani, 6gretmen sayisi ve gelisen teknolojik
imkanlarin okullara hizh sekilde adapte olmasini Tark egitim sisteminin gigli yonlerini olarak
gormektedirler. Tark egitim sisteminin zayif yonleri olarak egitimin bir devlet politikasi haline
gelmemesi, sinif gegme, devamsizlik ve disiplin sorunlari, ders kitaplari ve mifredat ile
O0gretmenlerde meslege yonelik memnuniyetsizligi, 6gretmenlerin yetersizligi ve nitelik sorunu ile
okullarin fiziki alt yapilarinin yetersiz olmasi gérusi on plana ¢ikmaktadir. Emekli 6gretmenlerin
ogretmenlik mesleginin gegcmisten ginimuize gecirdigi degisime yonelik gorisleri, genelde
olumsuz olmakla birlikte 6gretmenler, 6gretmen yetistiren kurumlarin niteligi, 6gretmenlerin kilik-
kiyafet serbestliginin 6gretmenlerin imaj ve sayginhgina zarar verdigi seklinde degerlendirmelerde
bulunmuslardir. Son olarak, gelecekte Tirk egitim sisteminde egitimin bir devlet politikasi haline
gelecegi dislincesi 6n plana g¢ikmaktayken katilimcilarin bir kismi da Tirk egitim sisteminin
gelecegine yonelik karamsar diisincelerini ortaya koymuslardir. Arastirmadan elde edilen sonuglar
dogrultusunda gesitli 6nerilerde bulunulmustur.

Anahtar Kelimeler: Emekli 6gretmenler, Tirk egitim sistemi, 6gretmenlik mesleginin degisimi.

*Bu ¢alisma, 3- 7 Mayis 2023 tarihinde XIV. Uluslararasi Egitim Yonetimi Forumu’nda (EYFOR-14) s6zIU bildiri
olarak sunulmustur.

** Bjlim Uzmani, Eskisehir Osmangazi Universitesi Doktora Ogrencisi, Giirsu BILSEM, yasardilber80@gmail.com,
ORCID: orcid.org/ 0000-0001-7994-2786.
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Yasar DILBER

Retired Teachers’ Views on the Turkish Education System: A phenomenological
Study

Abstract

The retirement period, which is one of the developmental stages of the individual and is included
in the advanced adulthood stage, is considered as a process of adapting to decreasing income as
well as decreasing strength and health. Retired teachers, who are among the retired professionals,
go through the same socio-economic processes and face the same problems as a member of
society. Retired teachers have continued their education and training services in many different
regions and provinces under very difficult conditions, experienced the challenging processes of the
education system and ended their professional lives with many different experiences during their
service. The aim of this study is to examine the views of retired teachers on the Turkish national
education system, with the idea that they have experienced some of the problems of the education
system closely and will objectively evaluate these experiences after their service. In this study,
which was designed with a phenomenological design from qualitative research methods, the data
obtained by face-to-face interviews with 9 retired teachers residing in Girsu district of Bursa
province were included. It is thought that the results obtained will shed light on some points
related to education by taking the opinions of retired teachers about the education system, will be
useful in terms of providing a comparison about the change of the Turkish education system and
teaching profession from past to future, will provide a basic data for policy makers and will set an
example for today's teachers. In this context, according to the results obtained from the research,
retired teachers see the young population, the number of teachers and the rapid adaptation of
developing technological opportunities to schools as the strengths of the Turkish education
system. As the weaknesses of the Turkish education system, the view that education has not
become a state policy, class passing, absenteeism and discipline problems, textbooks and
curriculum, dissatisfaction among teachers towards the profession, insufficiency and qualification
problems of teachers and inadequate physical infrastructure of schools come to the forefront.
Although the views of retired teachers on the changes in the teaching profession from past to
present are generally negative, teachers have made evaluations about the quality of teacher
training institutions, the quality of teacher training institutions, and the fact that the freedom of
teachers' dress code has damaged the image and reputation of teachers. Finally, while the idea
that education will become a state policy in the Turkish education system in the future came to the
forefront, some of the participants also expressed pessimistic thoughts about the future of the
Turkish education system. In line with the results obtained from the research, various suggestions
were made.

Keywords: Retired teachers, Turkish education system, change in teaching profession.

Giris

Emeklilik, bireysel ve toplumsal agidan insan hayatinin 6nemli donim noktalarindan biridir.
Bireysel agisindan emeklilik fiziksel, mental, sosyal ve ekonomik olarak degisimin basladigi dénem
olarak gorilebilir. Toplumsal agidan ise sosyal prestijin ve bazi yasamsal amaclarin yitirilmesinin
yaninda yeni yasamsal amaclar belirleme agisindan bir firsat olarak da ele alinabilir. (Demirbilek, 2007,
Yemiscigil, Powdthavee ve Whillans, 2021). Sosyal prestijin ve yasamsal amaglarinin yitirilmesi, calisma
esnasinda toplumda belirli bir konumdaki bireyin emeklilige adim atmasiyla birlikte bu konumunu
kaybetmesi olarak ifade edilebilir. Ginimizde bilim ve teknolojideki ilerlemeler, yasam kosullarinin
iyilesmesi, saghk hizmetlerinin gelismesi, beslenme konusundaki farkindaliklar ile spor ve fiziksel

aktivite kaltGrGnin yayginlasmasi gibi faktorler bireyin yasam siresini uzatarak emekliligi uzun bir
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yasam sireci haline getirmistir (Glinay, 2006; Mechling, 2007; Zhdanov, Khayrullin, Khalilov, Eftekhari
ve Sozinov, 2023). Ulukavak, Yizli ve Ozkayran (2024) emekliligi, bireyin calisma yasamindan ayrilip
yashliga adimini attigi, bireysel ve toplumsal acindan énemli bir degisimin yasandig donem olarak
tanimlamislardir. Bu baglamda emeklilik bireyler icin aktif calisma yasamini bitirip psikolojik, sosyolojik

ve ekonomik anlamda yeni bir doneme ge¢me sirecidir.

Emekliligin insan sagligina olumlu etkileri oldugu kadar olumsuz sonugclarinin da oldugunu
gosteren arastirmalar bulunmaktadir. Emekliligin is ortaminda yasanan stresi ortadan kaldirdigi,
psikolojik sagligi artirdigi (Okamoto, Kobayashi ve Komamura, 2023; Binh Tran ve Zikos, 2019; Dave,
Rashad ve Spasojevic, 2006) ve anksiyete, depresyon, kimlik ve amacg kaybi, bilissel islevlerde azalma
ile fiziksel saglik Gzerinde olumsuz etkileri oldugu bilinmektedir (Dwivedi, 2021; Ebeid ve Oguzoglu,
2023; Pilehvari, You ve Lin, 2023; Sandra, 2016). ipek (2017), emeklilerin yeni yasamlarini yeterince
kabullenemediklerinde, kendilerini elinden bir sey gelmez, yasli, ise yaramaz gorip degersizlik ve
tukenmislik duygularina kapildigini bunun neticesinde de ruh sagliklarinin ciddi anlamda zarar
gorduglini ifade etmistir. Emekliligin fiziksel ve ruhsal sagliga etkilerinin blyik 6lctide sosyal aglar ve
sosyoekonomik durum gibi bireysel kosullara bagli olarak degisebilecegi dislinilmektedir. Calismanin
bireylere ekonomik agidan kazanc saglamanin yaninda ayni zamanda kimlik kazandirarak 6zsaygisini
etkiledigi, emeklilikle birlikte kimlik kaybi ve amac eksiligi ile miicadele, erken degersizlik duygusu ve
yasam kalitelerine olumsuz etkileri olabilecegi belirtilmektedir (Demirbilek, 2007; Canché, Gonzalez,
Valle ve Ceh, 2019; Sahin ve Selvitopu, 2012). Emeklilik donemine saglkli bir sekilde uyum saglamak
hem birey hem de toplum acisindan olduk¢a Onemlidir. Bu yeni duruma gecis yeni rutinlere,

faaliyetlere, rollere ve daha dustk bir gelire uyum saglamayi icermektedir.

Atchley (1989) emeklilik donemini balayi evresi, dus kirikligi evresi, yeniden uyum evresi, denge
evresi ve sonlanma evresi seklinde adlandirarak bes evrede incelemistir. Balayl evresi, bireyin
emeklilige erismesiyle birlikte mutlu, enerji, istekli ve saglkli hissettigi, emeklilik dncesi yapilan
planlarin uygulamaya gecildigi evredir. Dis kirikligi evresi, sikinti ve bunalimlarin gorildigi evredir.
Ozellikle emeklilik dncesinde herhangi bir plani olmayan bireyler icin ilk evre daha kisa siirerken ikinci
evreyi daha erken ve acik sekilde hissetmektedirler. Ugiincii evre olan yeniden uyum siirecinde birey
onceliklerini yeniden gozden gecirir, kisitlayici unsurlari kabul etmeye ve onlara uyum saglamaya
baslar. Denge evresinde ise bireyin uyumu tam anlamiyla gerceklesir, gerceklerle arasinda herhangi bir
sorun yasanmaz, ¢ogunlukla bu evre rahatlik evresi olarak degerlendirilir. Besinci evre olan emekliligin
sonlanmasinda birey artik ciddi saglik sorunlariyla karsi karsiya kalir veya 6lim gergeklesir. Park ve Jou
(2024) emekli kadin 6gretmenler Uzerine yaptiklari arastirma sonucunda emeklilige uyum sirecinde
bireylerin giris donemi, karisiklik donemi, degisim donemi ve gerceklestirme donemi olmak lGizere dort
asamadan gectigini vurgulamislardir. Emekliligin basinda bireyler mesleki kimliklerinin ve rutinlerinin
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bozulmasina uyum saglarken ne yapacagini, nereye yoneleceklerini bilememektedir. Bu asama emekli
birey icin isin sagladigi rutinler ile sosyal etkilesimler olmadan yasamanin gergekligiyle ylzlesmesi ve
bu ylzlesmeyle miicadele siirecini icerir. Daha sonra yeni statilerini kabul etmeye basladik¢a yeni
roller, gorevler ve faaliyetleri kesfettikleri bir doneme gecis yaparlar. Bu yeni talep ve arayislar

emeklileri, iliskilerde doyumun yakalandigi, kendini gerceklestirme evresine sirikler.

Emeklilerin uyumu yasam doyumlarini 6nemli oOlglide etkilemektedir ¢linklii yasam tarzi,
duygusal durumlar ve finansal kosullardaki degisiklikler refahi etkileyebilen blyik bir yasam gecisidir.
Emeklilerin yasadigi uyum derecesi sosyal destek, finansal istikrar, saglik ve kisisel 6zellikler de dahil
olmak Uzere cesitli faktorlerle iliskilidir (Wong, 2019; Nguyen, Mitrou, Taylor ve Zubrick, 2020; Kim ve
Park, 2022). Salman (2004) yaptigl arastirmada emeklilik siirecine uyumun bireyin yasam kalitesini
artirdig1 bulgusunu elde etmistir. Bu baglamda emeklilige uyum sirecinin bireyin refahini ve yasam
kalitesini koruyabilmesi ya da gelistirebilmesi adina sorunsuz sekilde yasanmasi bliyik 6nem arz
etmektedir. Emeklilik bazi bireyler agisindan bir yalnizlik ve ice kapanma dénemi olarak tanimlanirken
bazi bireyler agisindan yeni sosyal iliskilerin ve aglarin kurulabildigi, is hayatinda gerceklestiremedigi
hayallerini gerceklestirebilme, kisisel gelisimlerini saglama ve hayat boyu 6grenme igin bir firsat olarak

degerlendirilmektedir (ipek, 2017; Bacova, 2023).

Toplumlar egitimi sadece bilginin kazandinldigi kurumlar olarak degil ayni zamanda
surdurulebilir kalkinmayi, kiltiirel anlayisi, toplumsal refahi ve sosyal uyumu tesvik eden ¢ok yonli bir
ara¢ olarak gormektedir. Gelismis ya da gelismekte olan Ulkeler egitimden beklenen sonuglara
ulasmada égretmenlere dnemli gérev ve sorumluluklar yiiklemektedir (Unsal, Nacar ve Gdkdas, 2017:
s.795). Nitekim egitimin kalitesinin 6gretmenin niteligi ve yeterliligi belirlemektedir. Kayadibi (2001)
o0gretmenleri egitimde kalitenin ve basarinin bas aktorii olarak tanimlarken egitimde kaliteyi yakalamak
isteyen tlkelerin 6ncelikli isinin nitelikli 6gretmen yetistirmek oldugunun altini ¢izmistir. Engida, lyasu
ve Fentie (2024) ile Sahin Okudan (2024) nitelikli 6gretmene erisimi olan 6grencilerin diger
faktorlerden bagimsiz olarak yiksek oranda basariya ulasma egiliminde oldugunu séylemektedir.
Ogretmenin niteligi sadece 6grenci basarisini degil ayni zamanda &grencilerin  katilimini,
motivasyonunu ve iyi olusunu da etkilemektedir. Bu baglamda egitim siirecleri icerisinde var olan
sorunlari ¢cdzmek ve egitimin kalitesinin artirilmasi icin 6gretmenlerin nitelikli sekilde yetistirilmesi
kritik 6neme sahiptir. Tirk egitim sisteminde hedeflenen basarinin yakalanamamasina iliskin ¢ok
sayida ¢alisma (Aydagiil, 2008; Dilekgi, 2022; Can, 2015; Cakir ve Tabancali, 2024; Saka, 2014) olmasina
ragmen tartismalar 6gretmen yetistirme politikalari ve 6gretmenlerin mevcut durumlari etrafinda
yogunlasmaktadir (Unsal vd., 2017; Cetinkaya, 2024; Dénmez ve Giilen, 2024; Bas ve Nural, 2023;
Ozoglu, 2011; Onen, Atli, Yiice, Bagiran ve Dogan, 2023; Erginer, Bostancioglu, Erginer ve Eranil, 2023;
Postryhach ve Yasar, 2024 ).
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Bu arastirmanin amaci emekli 6gretmenlerin Tirk egitim sisteminin glicli ve zayif yonleri,
uygulanan politikalar, gegmisten glinimize 6gretmenlik mesleginin gecirdigi degisim ile gelecekte
egitimde nasil bir degisim yasanacagina iliskin goruslerini ortaya koymaktir. Emeklilikle birlikte sistem
disina ¢ikan 6gretmenlerin, genis bilgi ve birikimlerinden yeterince yararlaniimamaktadir. Egitim
sisteminin ve politikalarin emekli 6gretmenlerin bilgi ve tecriibeleriyle degerlendirilmesi calismanin
0zglin yanini ortaya koymaktadir. Bu amacla arastirmada, Turkiye’de emekli 6gretmenlerin uzun yillar
hizmetleri sonucunda elde ettikleri zengin bilgi ve deneyimlerine dayanarak Tirk egitim sistemine
yonelik degerlendirmeleri ve 6gretmenlik mesleginde yasanan degisim ile gelecekte Tirk egitim
sistemine yonelik ongorileri belirlenmeye calisiimistir. Bu baglamda asagidaki arastirma sorularina

yanit aranmigtir.

=

Emekli 6gretmenler Tark egitim sisteminin glicli yonlerini nasil agiklamaktadirlar?

2. Emekli 6gretmenlerin Tiirk egitim sisteminin zayif yonlerini nasil aciklamaktadirlar?

3. Emekli 6gretmenlere gore 6gretmenlik meslegi gegmisten gliniimiize nasil bir degisim
gecirdigine iliskin gorusleri nelerdir?

4. Emekli 6gretmenlerin Tirk egitim sisteminin gelecegiyle ilgili gorisleri nelerdir?

Yontem
Arastirma Deseni

Bu arastirma, olgubilim desenine goére yiritilen nitel bir arastirmadir. Gill (2020: s.89)
olgubilim, deneyim veya biling yapilarini inceleyen bir dizi arastirma metodolojisi olarak tanimlamistir.
Fenomenin bilincimizde bize gorindigi sekliyle yorumlanmasi oldugunu dolayisiyla olgubilimin
bilincimizde goriinen nesnelerin veya bu nesneleri deneyimleme bigimimizin incelenmesi seklinde
tanimlamistir. Olgubilim, bireyin olguya yonelik yasantisina, algilarina ve olguya yilklenen anlama
odaklanmaktadir. Ge¢miste bir olgunun nasil deneyimlendigi, birey icin ne anlam ifade ettigi gibi 6znel
yasantiya vurgu yapmaktadir (Glinbayi ve Sorm, 2018). Olgubilim, arastirmacinin katihmcilar tarafindan
tanimlandigi sekliyle bir fenomenle ilgili insan deneyimlerinin 6zinlG tanimladigl bir sorgulama
stratejisidir (Creswell, 2009: s.30). Demir'e (2024) goére olgubilim, gecmis yasantilarla ilgili olup
gecmisteki 6znel yasantilarin anlami, icinde bulundugu baglam ve etkilesimleri betimsel olarak
yorumlamak ve agiklamaktir. Bu agcidan fenomenolojik bakisin arastirmaciya bireylerin deneyimlerinin
derinligini ve zenginligini kesfedebilecekleri benzersiz bir mercek gorevi gordigi séylenebilir. Bununla
birlikte bu c¢alismada yari yapilandiriimis goérisme formu kullanilarak yiz yilze gorismeler

gerceklestirilmis, gorismelerde katilimcilarin onaylari dogrultusunda ses kaydi alinmistir.

387
J-EDUCAT: Egitim Arastirmalari Dergisi, 2025, Cilt 3, Sayi 1



Yasar DILBER

Calisma Grubu

CGahsmanin katimcilari MEB okul ve diger egitim kurumlarinda gesitli gérevlerde bulunmus,
2023 yili itibariyle emekliligi Gzerinden en az 1 yil gecmis 6gretmenlerden olusmaktadir. Katilimcilara
kartopu 6rnekleme yontemi ile ulasiimistir. Kartopu 6rnekleme, ilk arastirma grubu veya katilimci
bulunduktan sonra bu grup ya da katihmci araciligiyla yeni katihmcilari bulmaya dayanan bir 6rnekleme

tlradar (Erkus, 2021; Pasikowski, 2023).

Katilimcilar K1, K2, K3 seklinde isimlendirilerek gizlilik ve etik ilkelere uyulmustur. Asagida

katilimcilara ait demografik bilgiler sunulmustur.

Tablo 1. Demografik bilgiler

Kisisel Bilgiler Demografik Bilesenler Katilimcilar
Cinsiyet Kadin
Erkek K1, K2, K3, K4, K5, K6, K7, K8, K9
50-55
56-60 K1
Yas 61-65 K4, K7
66-70 K2, K5, K6, K8, K9
71-75 K3
1977 K9
1979 K8, K6, K2
ilk Goreve Baslama Yili 1980 K5, K3
1981 K7
1982 K4
1986 K1
2006 K5
2007 K4, K8
Emeklilik Yih 2015 K3, K6, K7
2017 K1, K9
2021 K2
Ogretmen K1, K2, K3, K4, K6, K8
Muddr Yardimcisi K9
En Son Emekli Olunan Gérev ~ Mifettis K7
ilce Milli Egitim Muduri K5
Sinif Ogretmeni K1, K2, K7, K8, K9
Bransg Sosyal Bilgiler Ogretmeni K3
Fen Bilimleri Ogretmeni K4
Tarih K5, K6

Veri Toplama Araglari ve Verilerin Analizi
Arastirmada veriler arastirmaci tarafindan gelistiriimis ve 4 maddeden olusan vyari
yapilandiriimis goriisme formu araciligiyla birebir gortismeler yapilarak elde edilmistir. Yar

yapilandiriimis gortsmelerde uzman, sorularini 6n hazirlikla mimkin oldugunca anlasilir bir dil
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kullanir. Goérisme esnasinda sorularin anlasilamadigl veya ongoriilemeyen sorunlarla karsilasildig
durumlarda sorularini yeniden dizenleyip katilimcilara aktarir (Polat, 2022). Bu anlamda yari

yapilandiriimis goriismeler uzman veya goérismeciye esneklikle birlikte rahatlik saglar.

Gorlismeler desifre isleminden sonra icerik analizi yontemiyle analiz edilmistir. Altunisik,
Coskun, Bayraktaroglu ve Yildirim’a (2010: s.322) gore icerik analizinde veriler tanimlanirken benzer
veya birbiriyle iliskisi oldugu belirlenen veriler belirli kavram ve kategoriler cercevesinde bir araya
getirilerek yorumlanir. igerik analizi, verilerin kodlama yoluyla sistematik sekilde tanimlanmasina

yonelik kullanilan bir analiz yontemidir.

Gegerlik, Giivenirlik ve Objektiflik

Bilimsel arastirmalarda gecerlik ve gilivenirlik, calismanin degerini ve objektifligini artiran
unsurlar olarak karsimiza ¢cikmaktadir. Nitel arastirmalarda genel olarak kabul edilen veya fikir birligine
varilmis belirli o6l¢ltlerin olmamasi konunun tartismali hale gelmesine neden olmaktadir. Nitel
arastirmalarda baglam, arastirmacinin subjektif yorumu ve arastirma sonucunda elde ettigi bilginin
yeniden yapilandirilmasi veya yorumlanmasi nitel arastirmanin nesnelligine zarar vermektedir (Tutar,
2022). Bu baglamda nitel arastirmalarda gecerlik ve glivenirligi saglamak amaciyla arastirmaci
tarafindan gesitli yontem ve stratejiler uygulanmaktadir. Bunlar gegerlik igin inanilirlik (credibility),
uzun sireli etkilesim, strekli gézlem, akran bilgilendirmesi, referans yeterliligi, arastirmaci dnyargilarini
azaltma, katihmci teyidi, l¢genleme, olumsuz durum analizi; aktarilabilirlik (transferability), amach
ornekleme, dahil etme/dislama kriterleri, yansitici giinlik, adim adim tekrarlama, kodlayicilar arasi
tutarhlik, ortamin ve katilimcilarin ayrintili tanitimi (kapsamli betimleme); glvenirlik (dependability)
icin arastirma denetimi/denetim izi, literatlr, arastirma yontemlerinin ayrintili tanitimi, Gggenleme,
uzman incelemesi; objektiflik icin ise arastirmaci 6nyargilarini azaltma ve Ug¢genleme gibi bir dizi
stratejinden olusmaktadir (Ahmed, 2024; Arslan, 2022; Baskale, 2016; Gibbs, 2014: s.291; Kowal ve
O’Connell, 2014: 5.70).

Bu arastirmada gecerlik ve glvenirligi saglamak amaciyla egitim yonetimi alaninda doktora
egitime devam eden bir uzmandan akran bilgilendirmesi, katilimci teyidi, kodlayicilar arasi tutarlilk,
kapsamli betimleme ile yine egitim yonetimi alaninda bir 6gretim Uyesi tarafindan uzman incelemesi

stratejileri uygulanmistir.

Bulgular

Emekli 6gretmenlerle yapilan gortismelerden elde edilen bulgulardan kodlar cikarilarak

kategoriler belirlenmis ve yorumlanmistir.
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1. Alt probleme iliskin Bulgular

Emekli 6gretmenlere Tirk egitim sisteminin glcli yonleri sorulmus, elde edilen verilerden

kodlar gikarilarak kategorilere ulasiimis ve Tablo 2’de sunulmustur.

Tablo 2. Tiirk egitim sisteminin gii¢lii yonleri ve frekanslari

Kategori Kod f
Gencg Nifus 3

Toplum Halkin Egitime ilgisi 1
insan Kaynagi Ogretmen Sayisi 2
Teknoloji Teknolojik imkanlarin Gelismesi 2
Gucla Yani Yok 2

Emekli 6gretmenler gencg nifusun yiksek olmasi ve 6gretmen sayisinin gecmise oranla artis
gdstermesini, Tirk egitim sisteminin giiclii yonleri olarak géstermislerdir. iki emekli 6gretmen ise Tiirk
egitim sisteminin hicbir glcli yani olmadigini sdylemislerdir. Halkin egitime ilgisinin ve teknolojik
imkanlarin goreve basladiklari yillara gore oldukca fazla gelistigini, bu imkanlarin egitim sistemine
hizlica adapte edilmesinin diger glicli yanlari oldugunu ifade etmislerdir. Asagida arastirmaya katilan

emekli 6gretmenlerin bu konudaki gorislerinden bazilarina yer verilmistir.

“Su an icin benim gérdiigiim aci gergek, tek giiclii yani, yeterli 6grenci grubunun olmasi. Geng
niifusumuzun yogun olmasi, gen¢ niifusumuzun yiiksek olmasi yiiksek, tek gliclii yén olarak bunu
goriiyorum (K1).” diyerek geng niifusumuzun Glkemiz agisindan bir potansiyel olarak gortldigi ifade

edilmistir.

“Sistemi degil de Tiirk milletinin egitim achdi en gliclii yanimizdir diye diisiinliyorum. Velinin
muazzam istegine yillardir cevap verilemedi. Kaliteli okulda nitelikli 6gretmenlerle milletimiz cocugunu
okutmak istiyor. Fen Liselerinde eski Anadolu Liselerinde bu kismen karsilandi (K5).” diyerek toplumun

nitelikle egitime yonelik talebine karsilik verilmedigine vurgu yapilmistir.

2. Alt probleme iliskin Bulgular

Emekli 6gretmenlere Tiurk egitim sisteminin zayif yonleri sorulmus, elde edilen verilerden

kodlar cikarilarak kategorilere ulasiimis ve Tablo 3’te sunulmustur.
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Tablo 3. Tiirk egitim sisteminin zayif yénleri ve frekanslari

Kategori Kod f
Devlet Politikasinin Olmamasi 3

Politika Sinif  Gegme/Devamsizlik ve Disiplin 2
Sorunlari

Miufredat / Ders Kitaplar
ideolojik Yaklagimlar
Mesleki Memnuniyetsizlik

Ogretmen Ogretmen Yetersizligi
Nitelik

NN BN

Fiziki imkanlar Okullarin Fiziki Yetersizligi 2

Emekli 6gretmenler Tirk egitim sisteminde bir devlet politikasinin olmadigini, politikalarin
hikimetlere gore belirlendigini, sinif gegme, devamsizlik ve disiplin sorunlarina yonelik politikalarin
yetersiz oldugunu ve egitim politikalarinin ideolojik yaklasimla gelistirildigini ifade etmislerdir. Bunun
disinda Ogretmenlerin meslegine yonelik memnuniyetsizliklerini, 6gretmen aciginin yillardir
kapanmadigini ve 6gretmenlerin niteliklerini de egitimin sisteminin zayif yonleri olarak siralamislardir.
Ayrica okullarin fiziki olarak ihtiyaglari karsilamada yetersiz oldugunu vurgulamislardir. Asagida

arastirmaya katilan emekli 6gretmenlerin bu konudaki gérislerinden bazilarina yer verilmistir.

“Ogretmenlerin gérevlerini severek yapmamasi. Ogretmenlidi bir gelir kapisi olarak gérmeleri
egitim sistemimizin zayif yoéniidiir, meslegi profesyonel olarak degerlendiriyorlar. Ayrica her seyin hazir
bulunmasi, arastirma yapilmamasi, emek sarf edilmemesi egitim sistemimizin zayif yéniidiir. Eskiden
insanlar planlarini, programini kendisi yaparken simdi her seyi internetten hazir bulup, indirip sadece
adlarini ve okulun adini degistiriyorlar. Eskiden giinliik plan, egitim plani, {inite planini bizler yapardik.
Burada 6gretmen yil boyunca neleri hazirlayacadini planlardi, simdi ise her sey hazir, kitaptan bak anlat
veya akilli tahtayi a¢ cocuklar oradan izlesinler (K2).” diyerek 6gretmenlerin meslegi profesyonel bir is
olarak gormelerinden dolayi egitim-6gretimde her siireci bu bakis agisiyla degerlendirdiklerini, eskiden
¢aba sarf ederek olusturulan planlarin simdi ise teknolojinin de ilerlemesiyle hazir olarak internetten

temin edip kullandiklarini, plana kendilerinden bir sey katmadiklarini belirtmistir.

“Ogrencilerin sinif gecmesine géz yumma ve devam sorunlari zayif yanlarimizdir. Son 20 yilda
4 milyona yakin 6grencimiz okul disinda. Disaridan insanlara sinavlara girmeden sertifikalar diplomalar
verilmesi. Yani sistemimizle ilgili ciddi sikintilar var su anda (K7)”. Egitim politikalari icerisinde yer alan
sinif gegme, disiplin ve devam-devamsizlik politikalarinin 6grencilerin gaba sarf etmeden bir Ust egitim
kademesine ge¢mesine neden oldugunu bunun da egitim sisteminin zayif yonii olarak gordiklerini

ifade edilmistir.
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“Ideolojinin etkisi altinda olmasi egitim sistemimizin, hiikiimet ideolojilerinin etkili olmasi,
devletin ideolojisinin yerine hiikiimetin ideolojisinin etkisinin olmasini zayif yénii olarak gériiyorum.
Siirekli degisen bir sistem var (K6)”. Turk egitim tarihinin uzun ge¢cmisine ragmen egitimin bir devlet
politikasi haline getirilmedigi, her gelen iktidarin ideolojisine gore degistirilen egitim politikalarinin

egitim sisteminin zayif yonu olarak degerlendirilmistir.

3. Alt probleme iliskin Bulgular

Emekli 6gretmenlere ogretmenlik mesleginin ge¢misten glinimizi nasil bir degisimden
gectigine yonelik sorudan elde edilen veriler analiz edilerek kodlar c¢ikarilmis ve kategoriler

olusturulmustur. Tablo 4’te kategoriler ve kodlar sunulmustur.

Tablo 4. Ogretmenlik mesleginin ge¢misten giiniimiize degisimi ve frekanslari

Kategori Kod
Fakiltelerin Niteligi
Politika Kilik-Kiyafet Serbestligi
ideolojik Yaklasim
Miulakat
Denetim/Teftis Sistemi
Liyakatsizlik
Sayginlik
Mesleki Paylasim
Ogretmen Arastirma/Sorgulama
Ogretmen Becerisi
Okuma Kltari
Ogretmenlerin Ogrencilere Yaklagimi

P R R R R WNNNMNNWO™

Veliler Velileri Ogretmene Bakisi 1

imkan ve Kaynaklar Teknoloji 1
imkanlarin Artmasi 1

Emekli 6gretmenlerin gegcmisten giinimize 6gretmenlik mesleginde yasanan degisime yonelik
gorisleri dort kategori altinda diizenlenmistir. Politika kategorisi altinda; Ogretmen yetistiren
fakdltelerin nitelik sorunu yasadigindan, kilik-kiyafet serbestliginin 6gretmenligin sayginlik ve imajina
zarar verdiginden, o6gretmenlik mesleginin ideolojik yaklasimla sekillendirildiginden, 6gretmen
alimlarinda yapilan milakatlarin nitelikli 6gretmen segme amacini glitmediginden, denetim ve teftis
sisteminin zamanla zayiflatildigindan ve ydnetimin liyakatsiz kadrolara teslim edildiginden soz
edilmistir. Ogretmen kategorisi altinda ©gretmenlerin imaj ve sayginliginin zaman igerisinde
distiglni, 6gretmenlerin kendi aralarinda yaptigr mesleki paylasimlarin zayifladigini, arastirma ve
sorgulama yeteneklerini ise kosmadiklarini, 6gretme becerisi ve 6gretmenlerin okuma kiltlrinin

zaman igerisinde geriledigini, Ogrenciye yaklasimlarinin gec¢mise kiyasla degisim gosterdigini
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belirtmislerdir. Veli ve imkan/kaynaklar kategorisi altinda ise velilerin 6gretmenlere bakis acilarinin
zaman icerisinde olumsuz agidan degistiginin, teknolojinin gelistiginin, imkanlarin ise gegcmise kiyasla
inanilmaz derecede arttiginin altini gizmislerdir. Asagida arastirmaya katilan emekli 6gretmenlerin bu

konudaki goriuslerinden bazilarina yer verilmistir.

“Ogretmen eskiden daha yetkindi giicliiydii, kaliteliydi 6Gretmen, alaninda daha donanimliydi.
Ogretme becerisi de yiiksekti, sayginligi vardi. Ogretmenin édgrenci iizerinde bir yaptirimi kalmadi.
Ogretmenler niteliksiz mezun oluyorlar. O§retmenlere daha fazla serbestlik veriliyor, 6§renciye de
verildi tabii bu, sadece égretmenlere degil, bu da 6gretmen niteligini fazlasiyla etkiledi (K3).” diyerek
O0gretmen yetistiren kurumlarin niteligine vurgu yapilarak 6gretmenlerin yetkin, donanimli ve gili
sekilde mezun olamadiklarini, 6gretmen ve 6grenciye yonelik uygulamaya konan politikalarin olumsuz

sonuglara yol actigini belirtmislerdir.

“Ogretmenlik mesledi kéy enstitiileri zamaninda en iyi noktasinda idi. Zaman iginde meslek
yozlastirildi. Once éGretmenlik mesledi ile ilgisi olmayan lise mezunu kisiler §retmen olarak alindi. 70’li
yillarda siyasi gériislere kurban edildi. Once MCP hiikiimeti zamaninda aldiklari puanlara bakilmadan
lise mezunu yandaslar egitim enstitiisii ve fakiiltelere alindi. Ardindan Ecevit déneminde lise mezunu
olan her birey enstitii ve fakiiltelere alinarak hizlandirilmis egitim adi altinda 18 giinde, 90 giinde
o6gretmen olarak kadrolara atandi. Bunlarin icinde okula hi¢ gitmeden 6gretmen olanlar da oldu. Onlar
bu kadrolarda, Milli Egitim Bakanligi kadrolarinda, her kademede yillarca gérev yaptilar. 1998 yilinda
iniversite mezunu olup, bosta olan herkes 6gretmenlige atandi. Bunlarin icerisinde ziraat miihendisleri,
meteoroloji miihendisleri, veterinerler vardi. 2000’li yillarda OSYM ve KPSS sorulari ¢alindi, miilakat adi
altinda liyakatsiz kisiler 6gretmen yapildi. Son darbe ise miilakat denilen ucube sistemle vuruldu (K9).”
denilerek 6gretmen vyetistirme sistemi hakkinda siire¢ icerisinde uygulanan politikalara ve bu
politikalarin 6gretmenlik meslegine verdigi zararlarin alti gizilmistir. Gegmiste ve gliniimiizde 6gretmen
yetistirme politikalarinin islevsizligi, 6gretmenlik yetkinliginde ve yeterliliginde olmayan Universite
mezunlarinin pedagojik egitim almadan 06gretmenlige atanmasindan bahsederek 6gretmen
yetistirmeye yonelik ortaya konulan politikalarin ginid kurtarma adina uygulamaya konuldugu

belirtilmistir.

“Ogretmenlik mesledinin caddas teknolojilerle rol-model olma ézelligi %20’e indi. Teknoloji
o6gretmenin 6nemini de azaltti dederini de...nitelik olarak eski 6gretmenlerle simdikiler arasinda ¢ok bir
fark yok, egitim faaliyetlerinin ve égretmenin denetimleri bitirildi. idare, 6§retmen, okul lizerindeki
denetim sistemi kaldirildi bu da 6yle gériiniiyor ki egitimin kalitesini etkiledi. Teftis, denetim énemli
faaliyetlerdir. Teftis, denetim egitimin niteliginin artiran en énemli unsurdu. En ilgisiz 6grenci bile teftis

zamaninda kendini ona gére ayarlar, okulda olaganiistii hdl ilan edilirdi, simdi denetim kaldirildi kim
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kime dumduma. Gegcmisteki 6gretmenleri ¢ok da 6vgiiyle bahsetmemek lazim simdi de 6gretmenin iyisi
kétiisi var, ge¢miste de vardi. Miilakatlarin 6gretmen alimlarinda yapilmamasi lazim hicbir siyasal
iktidar bunu adil bir sekilde yapmaz, éyle olunca da kalitesiz 6gretmenler ¢cocuklarimiza ders anlatmaya
basladilar (K5).” diyerek egitim kurumlarindaki teftis ve denetimlerin 6neminden bahsedilmis,
milakatlarin 6gretmen adaylarinin niteliklerini sorgulamaktan uzak oldugunu ve amacina uygun
sekilde gerceklestiriimedigine vurgu yapilmistir. Ayrica teknolojinin gelismesiyle birlikte 6gretmenlerin
caba sarf etmeden istedigi bilgiye erisip sinifta uyguladigini bunun da 6gretmenlik mesleginin dnemini

ve degerini azaldigini ifade etmistir.

4. Alt probleme iliskin Bulgular

Emekli 6gretmenlere gelecekte Tiirk egitim sisteminin nasil bir degisim gecirecegi sorulmus,

elde edilen verilerden kodlar gikarilarak kategorilere ulasiimis ve Tablo 5’te sunulmustur.

Tablo 5. Gelecekte Tiirk egitim sisteminde degisim ve frekanslari

Kategori Kod f
Devlet Politikasi 6

Politika Odenek/Egitime Ayrilan Pay 2
Ogretmen Niteligi 1

Karamsar Umitsiz 3
imkan ve Kaynaklar Teknoloji 1

Emekli 6gretmenler gelecekte Tiirk egitim sisteminin nasil bir degisim gecirecegi sorusu tzerine
egitim politikalarinin zamanla devlet politikasi haline gelip daha saglikli uygulanacagini, egitime ayrilan
kaynagin ve 6gretmen niteligiyle iliskili olarak da zamanla daha iyi diizeye gelecegini belirmislerdir. Bir
kisim katilimcl ise gelecekte egitim sisteminin ¢cok daha iyi noktalarda olmayacagina yonelik karamsar
goriste olduklarini ifade etmislerdir. Asagida arastirmaya katilan emekli 6gretmenlerin bu konudaki

goruslerinden bazilarina yer verilmistir.

“Su an egitimimizin gelecegini ayni bu sekilde giderse iyi gérmiiyorum ¢iinkii hep hazircilik,
6grenmeden emek sarf etmeden, yapmadan yasamadan hazir 6greniyoruz, gelecekten karamsarim
acikcasi. Eskiden 6gretmenler uygulama yaparlardi atanmadan énce okullarda 15 giin- 1 ay okullarda
staj g6riirdiik ama simdi bu olay yok, 6gretmen mezun oluyor ataniyor, hemen derse girmeye basliyor
ve ne yapacadini bilmiyor. Onun icin égretmenlerin mezun olduktan sonra en az 2-3 ay staj gérmesi
lazim, bir okulda tecriibeli é6gretmenlerin yaninda staj yaparak tecriibe kazanmali sonra da gérev
yerlerine gitmeleri. Bir de égretmenlerin mezun oldudu (iniversitelerin donanimli olmasi lazim yani
o6gretmenler yeterince iyi yetisemiyor akademide. Donanimli ve yetkin bir sekilde mezun olamiyorlar.

Yani KPSS’ye giriyor basarili oluyor ataniyor ama bu 6gretmenlik igin yeterli bir durum degildir. Egitimin
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gelecegiyle ilgili karamsarim ¢ok da iimitvar olamiyorum ¢linkii hep hazircilik, sinifta kalmak yok hemen
égrenmeden ge¢. Ogrenmeden gecen ne olur? Temel olmadan bina olmaz yetkin sekilde mezun olmak
6nemli (K2).” Bir diger katilimci ise “Devlet egitimden elini etegini cekmis durumda. Atadigi 6gretmenin
kendi yandasi olmasi, sorunlarin ¢cogalmasina neden oluyor. Okullarda temizlik, giivenlik, 6denek, agik
kadrolar sorunu egitimin gelecegine karamsar bakmama sebep oluyor (K9).” Katiimci devlet
politikalarinin etkisizliginden amacina uygun politikalarin gelistirilip uygulamaya gecilemediginden s6z

etmistir.

Baska bir katilimci ise “Tiirkiye’de egitim sistemi toparlamadigimiz siirece hicbir seyin olacagina
inanmiyorum. Umitvar olmuyorsunuz, torunlarimin gelecedinden endise duyuyorum. Egitim iicretli
olmamali. Devlet okullarinda egitim lcretli olmamali. Devlet okullarinda egitimin licretli
olmasina karsiyim. Devlet biitiin okullarina esit davranmali, okul éncesine 6denek var. Liselere, orta
derece okullara 6denek var. ilkokullara 6denek yok. Okul miidiiriiyle veli bas basa birakiliyor. Bu
Zihniyetin kalkmasi lazim. Okullarin maddi kaynaklari yok. Egitimin gelecedi ile ilgili karamsarim ve bu
sekilde yonetilirse bir yere varmayacagini diisiiniiyorum ¢iinkii k6klii ve temel bir devlet politikasi olmasi
lazim (K1).” Emekli 6gretmenlerin yasadiklari olumsuz deneyimlere dayanarak Tiirk egitim sisteminin

gelecegi hakkinda olumsuz goriislerini ifade etmislerdir.

“Milletimizin egitim acghgi siyasi iktidarlari yola getirecektir, diizeltecektir, eninde sonunda
Oznesi egitim olan bir faaliyete dénmek zorunda kalacaktir. Bireyin kisisel zenginliklerini gelistirecek
egitim sistemleri onun algisini, gorgiisiini, becerilerini gelistirecektir. Zamanla egitim sistemleri
istenilen diizleme ¢ekilecedini diistiniiyorum. Genel itibariyle egitim sistemimizin geleceginden
imitliyim (K5).”diger katihmcilar toplumun egitime yonelik istek ve taleplerinin politika yapicilar
tarafindan dikkate alinacagi ve toplum baskisiyla zamanla egitim sisteminin de diizelecegi konusunda

olumlu goéris bildirmistir.

Sonug, Tartisma ve Oneriler

Emekli 6gretmenlerin kendi bilgi, deneyim ve gorislerinden yola gikarak Tiirk egitim sisteminin
glclt ve zayif yonleri, uygulanan politikalar ve gelecekte egitimde nasil bir degisim yasanacagina
yonelik yuratilen bu calismadan elde edilen sonuglara gore Turk egitim sisteminin gli¢li yanlari olarak
genc niifusun fazla olmasi gosterilmistir. Ulkenin sosyo-ekonomik kalkinmasinda geng niifusun yeri
yadsinamaz derecededir. Geng niifusun potansiyelinin egitim yoluyla kullanilmasi, insan sermayesinin
niteligini gelistirmesinin yaninda ekonomik biylimeye de katki saglayacaktir. Altun ve Gider Atalay
(2010) Turkiye’'nin yiiksek geng niifusu, dinamik ve uyarlanabilir bir isglicini tesvik ettiginden dolayi
egitim icin 6nemli avantajlar sunabilecegini belirtmektedir. Arastirmacilar, bu demografik avantajin

ekonomik biyimenin itici glici olan yenilikgiligi ve teknolojik ilerlemeyi yonlendirebilecegini ifade
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etmislerdir. Geng niifus, gelismek icin ihtiyag¢ duyduklari bilgi, firsat ve imkanlar saglandik¢a toplumsal
kalkinmada 6nemli bir glc¢ olarak degerlendiriimektedir. Gen¢ nifusa ihtiya¢ duyduklari egitim ve
becerilerin kazandirarak tiretken bir ekonomiye dahil edilmesi tlkelerin karsi karsiya kaldigi en bliytk
zorluklar olarak gorilmektedir (UN DESA, 2015). Gorshkov (2018) gen¢ niifusu, sosyo-ekonomik
kalkinmaya aktif katilimi, sirdtrilebilir ekonomik blylme icin hayati 5neme sahip oldugunu belirterek
genel nifusa kiyasla sosyal ve ekonomik sorunlari ele almada daha proaktif olduklari icin ekonomik
blyimede birincil faktor olarak degerlendirmistir. Arastirmadan elde edilen bulguda emekli
ogretmenler Tirkiye’de genc nifusun fazla olmasinin Tirk egitim sisteminin en giicli yoni oldugunu
vurgulamislardir. Bu baglamda genc niifusa egitim agisindan yapilan stratejik yatirimlarin daha tretken

ekonominin biylmesine dolayisiyla toplumsal refahin artmasina neden olacaktir.

Diger bir 6nemli bulgu Tirkiye’deki 6gretmen sayisinin egitim sisteminin en gliclii yoni oldugu
sonucudur. Ogretmen sayisi, egitimin kalitesini ve erisilebilirligini etkileyen dnemli unsurlar arasinda
yer almaktadir. Yusuf, Shika ve Muhammad’in (2023) yaptigi arastirmada 0gretmen sayisinin fazla
olmasinin 6gretmenlerde is ylki ve stresi azaltarak 6grencilerin basarilarini artirdigl sonucuna
ulasilmistir. Arastirmacilar, 6grenci ciktilarini ve genel egitim kalitesi acisindan yeterli 6gretmen
miktarinin olduk¢a &nemli oldugunun altini ¢izmislerdir. Ogretmen sayisini artirma cabasiyla 6gretmen
niteligini artirma cabalarini dengelemek gerekmektedir. Yeterli sayida 6gretmen genel egitim kalitesini
artirmanin yaninda o6grenciler agisindan farkh 6grenme ihtiyaglarini ve tercihlerini karsilayabilecek,
bunun sonucunda egitim ciktilari iyilestirilebilecek ¢ok cesitli uzmanlik ve 6gretim yontemlerine izin
vermektedir (Zabalza, 1979; Vegas, 2007). Fetler (1997) 6gretmen sayisinin fazla olmasinin cesitli
dezavantajlari da beraberinde getirebilecegini, 6gretmenler nitelikli veya deneyimli degilse egitim
kalitesini dustrtp 6grencilerin basarisizligina ve okul terkine neden olabilecegini vurgulamistir. Bu
acindan iktidarlardan veya politika yapicilardan nicelige odaklanirken niteligi g6z ardi etmemeleri, tim

Ogrencilerin kaliteli egitime erismelerinin dniindeki engelleri ortadan kaldirmasi beklenmektedir.

Emekli 6gretmenler Tirk egitim sisteminin bir diger gicli yoni olarak teknolojik imkanlarin
iyilesmesi ve gelismesini gostermistir. Egitimde teknolojinin gelismesi, etkilesimli 6grenme yontemleri
aracihgiyla 6grenci motivasyonunu ve katiimini 6nemli 6l¢lide artirmaktadir (Sani, Kamal, Biswas,
Chowdhury, Roy ve Sarwar, 2024). Arastirmalar, egitimde teknoloji kullanmanin 6grenmeyi
kolaylastiracagi, daha keyifli hale getirecegi ve kisisellestirilmis 6grenme deneyimleri sunacagini
gdstermektedir (Kurtoglu Erden ve Uslupehlivan, 2020; Zengin, Akel, Colak, Colak, Ozkoyuncu Ay ve
Metin, 2024). Turkiye’de egitim teknolojileriyle ilgili ilk politika belgesi 1973 yilinda yirirlige giren
1739 sayili Milli Egitim Temel Kanunu’nun 13.maddesi oldugu soylenebilir. 1984 yilindan itibaren de

egitimde teknoloji kullaniminin yayginlastirilmasi amaciyla ciddi alt yapi yatirimlari gergeklestirilmistir.
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Gunumuzde egitim teknolojileri yapay zeka, artirilmis gerceklik, sanal gerceklik, karma gerceklik, blytk
veri ve 6grenme analitikleri gibi uygulamalarin kullanimina yéneldigi gortlmektedir (Tiryakiol, Aydin,
Mumecuoglu, Yalgintas ve Topaloglu, 2023). Turk egitim sistemi, 6grenme ciktilarini iyilestirme ve
ogrencileri 21.ylzyil becerilerine hazirlamayi hedefleyen teknolojik araglari egitim siirecine dahil etme
ve entegrasyonunu saglamaya yonelik 6nemli adimlar atmistir. Alt yapi yetersizlikleri, diisik internet
hizlari, 6gretmenleri bilisim teknolojileri konusundaki sinirli yetkinligi, bilisim teknolojileriyle ilgili
kapsamli politikalara yonelik ihtiya¢ teknolojinin egitime entegrasyonu onilindeki engeller olarak
siralanmistir (Aypay ve Ozdemir, 2021; Hikmet ve Karaosman, 2022). Bu noktada Tiirk egitim sisteminin
teknolojiye ilgisi ve gecmiste yapilan teknolojik girisimlerle, egitimde teknolojiye adaptasyon
konusunda ge¢cmisteki deneyimleriyle birlikte hizla degisen teknolojiyi yakindan takip ettigi, bunlar igin
kaynak ayirdigi ve egitim kurumlarinda teknolojiden daha fazla yararlanma cabasi icerisinde oldugu

soylenebilir.

Emekli 6gretmenler Tirk egitim sisteminin zayif yonleri olarak siirdirilebilir bir devlet
politikasinin olmamasini isaret etmislerdir. Tilrkiye’de egitim, hikimetlerin midahaleleri, yeni
hikiimetin eski hikiimetten farkli politikalar izlemesi ya da bakanhgin kisa siirede el degistirmesinden
kaynakh olarak istikrarsizliga ve bir devlet politikasi haline gelememesine neden olmustur (Yildiz ve
Yildiz, 2016; Ertem, 2024; Gir ve Celik, 2009: s.12). Bununla birlikte Turk egitim sistemi genellikle siyasi,
ideolojik, klttrel, toplumsal ve yapisal faktérlerden kaynakl cesitli midahalelere maruz kalmaktadir
(Ertem, 2024; Giiven, 2019; Coban, 2022; Yelaldi, 2023; Nohl ve Somer, 2020). Giir ve Celik (2009: 5.12)
egitime ideolojik nedenlerle gercgeklestirilen yapisal midahalelerin Tirk egitim sisteminde telafisi
mUmkin olmayan sorunlara yol agtigini sdylemistir. Gelismekte olan Ulkeler genellikle uluslararasi
kuruluslarin etkisi ve kiresellesmenin baskisiyla is glicii piyasasinin talepleri ve ekonomik biyime
hedeflerine uyum saglamak icin egitim politikalarinda degisiklik gerektiren durumlarla siklikla karsi
karsiya kalmaktadir (Blege, 1971; Aypay ve Ozdemir, 2021; Blagorazumnaia ve Trifonova, 2023). Bu
baglamda gelismekte olan lilkeler kategorisinde yer alan Tirkiye’de, egitim sistemi gerek kiiresellesme
ve neoliberalizmin baskisiyla gerekse de geg¢misten giinimiize degisen sosyal ve siyasi sireglerle
ideolojik miidahalelere maruz kalmis ve cesitli toplumsal tartismalarin yasanmasina sahne olmustur.
Kiresellesmeden kaynakli baski ve yonetime gecen iktidarlarin kendi ideolojik distincelerine uygun
insan yetistirmeye yonelik miidahaleleri sonucunda devletin siirdirilebilir bir egitim politikasinin

olusturulmasina engel oldugu distnilmektedir.

Arastirmadan elde edilen diger bir sonu¢ ise Ogretmenlerin meslegine yonelik
memnuniyetsizligi gosterilmistir. Egitimciler Birligi Sendikas’’nin (Egitim-Bir-Sen) 2008 yilinda

yayinladigi raporda 1553 6gretmenden elde ettigi verilere gore 6gretmenlerin %64,5’i mesleklerinden
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memnunken, %26,4’( kismen memnun, %9,1’i ise memnun degilim demistir. Raporun sonug kisminda
100 6gretmenden 85’inin yasam standartlarini olusturan sartlarin gelirleriyle karsilanmadigini ifade
etmesi ise raporun bir diger 6nemli bulgusu olarak karsimiza g¢ikmaktadir. Ayni raporda mesleki
memnuniyetsizlik yasayan Ogretmenlerin %39’nun Ogretmenlikten elde ettikleri geliri yeterli
bulmadiklarini sdyleyerek diger nedenler arasinda meslegin yipratici (%23), sosyal imkanlarin azligi
(%13) ve meslek tatmininin yetersizligi (%11) yer almaktadir. Caliskan’in (2024) yaptigl arastirmada
ogretmenlerin is memnuniyetine iliskin algilarinin yiiksek oldugu sonucuna ulasmistir. Yalgin’in (2016)
sinif 6gretmenleriyle yaptigi arastirmada mesleki memnuniyet diizeyinin diisik oldugu sonucuna
ulasmistir. Meslek 6gretmenleriyle yapilan bir ¢alismada ise Tirkiye'deki 6gretmenlerin %90’indan
fazlasi islerinden memnun olduklarini bildirmislerdir (ETF, 2020: s.79). Ogretmenlerin mesleki
memnuniyet diizeyleriyle ilgili arastirmalarda farkli sonuglarin ¢ikmasinin nedeni ¢ok boyutlu olarak
degerlendirilebilir. Bunlar arasinda ekonomik kaygilar (Topcu, 2023; Demir-Yildiz, 2023), okullarin fiziki
kosullari (Shonje, 2016), okul yonetimiyle olan iletisim sorunlari ve destek eksikligi (Alkar, Namli
Altintas ve Dalkilig Kaya, 2023; Valizadeh, 2021: Ozkan ve Akgeng, 2022; Sahito ve Viisanen, 2017),
tikenmislik durumlari (Seis, 2023; Cetin ve Colak, 2020), kamu veya 6zel okulda gérev yapma (Aytag,
2020), 6gretmenlik mesleginin diisiik prestij ve saygiya sahip oldugu algisi (Unsal, Agcam ve Korkmaz,
2017) gibi nedenler sayilabilir. Arastirmanin sonucuna gore sayilan nedenlere ek olarak, okul iklimi,
ozluk haklari, atama sirecleri, idari ylkler, yénetim sorunlari, sosyo-ekonomik ve politik faktorler ile

mesleki/kisisel tatmin 6gretmenlerin mesleki memnuniyetsizliklerinin nedenleri arasinda yer alabilir.

Emekli 6gretmenler Tirkiye’de 6gretmenlik mesleginde gec¢misten glinimiize yasanan
degisimi genellikle olumsuz ciimlelerle ifade etmislerdir. Akman (2019) ve Turan Giillag (2023) yaptig
arastirma sonucunda katilimcilarin gogunlugu géreve yeni baslayan 6gretmenlerin yetersizligine vurgu
yapmislardir. Yetistirilen 6gretmenlerin pedagojik agidan yetersiz oldugu, akademisyenlerin nitelik
sorunlarindan, fakiltelerin fiziki acidan eksiklikleri ile 6gretmen secim slrecinin amacina hizmet
etmemesi gibi sebepler siralanmaktadir. Ogretmen yetistiren fakiiltelerin yetersizligi olarak teori ve
uygulama arasinda olmasi gereken dengenin tam olarak kurulamamasi gosterilmektedir. Ayrica son
yillarda Tiirkiye’de agilan Universitelerde insan kaynagi agisindan yetersizliklerin olduguna da isaret
edilmektedir (Sisman, 2009; Ozcan, 2011: s.181). Sahin’in (2014) liniversite 6grencileriyle yaptig
calismada, katimcilarin %34’Gnin aldigl dersleri yeterli géormedigini, programdaki bazi derslerin
kaldirip yeni derslerin konulmasi gerektigi, derslerin iyi islenmedigi ve derslerin islenme yontemini
dogru bulmadiklari, derslerde hocalardan kaynakli olarak amacinin disina c¢ikildigl, hocalarin
donanimsiz, isteksiz ve 6grenciye karsi tutumlarinin kéti oldugu sonucuna ulasmislardir. Nitekim YOK
(2007: 5.105) yayinladigi raporda, egitim fakiltelerinin bilgi toplumuna ulasmak icin gerekli insan giict

hazirlama kapasitesinin yeterli olmadigini belirtilmistir. Bu baglamda 6gretmen adaylarinin egitim
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fakiltelerinde nitelikli sekilde yetismedigi seklindeki tartismalar ile yeniden yapilanma c¢abalari uzun
yillar egitim glindemini mesgul etmistir (Aydin, Sahin ve Topal, 2008; Abazoglu, Yildirim ve Yildizhan,
2016; Aslan, 2003; Dénmez ve Giilen, 2024; Yilmaz, 2018; Hacettepe Universitesi, 2017; Celik ve
Memduhoglu, 2022). Dolayisiyla Tiirkiye’de 6gretmen yetistiren kurumlarin gegmisten glinlimuize pek
cok kez yapilandirilmasina ragmen istenilen diizeyde nitelikli 6gretmen yetistirilemedigi konusundaki

tartismalar giinimizde halen devam ettigi gorilmektedir.

Emekli 6gretmenlerin gegmisten gliniimiize yasanan degisim igerisinde 6gretmenlerin kilik
kiyafet serbestligini gdstermislerdir. 1982 yilindan itibaren uygulanan 6gretmenlere yonelik kilik kiyafet
zorunluluguna yonelik ilk tepki 2013-2014 egitim-6gretim yilinda 6gretmenler tarafindan Ulke
genelinde serbest kiyafet icin eylemlerle ortaya ¢ikmistir (iHA, 2013). 2016 yilinda yayinlanan bir
arastirmaya gore her 100 6gretmenden 58'’i, yonetim kademesindeki her 100 6gretmenden 52’si kilik
kiyafet zorunlulugunu dogru bulmadigini ifade etmistir (Egitim-Bir-Sen, 2016). Tirkiye’de kilik-kiyafet
serbestligine yénelik arastirmalar daha cok 6grenciler tzerine yapilmistir. Ogrencilerin kilik kiyafet
serbestligi Gizerine yapilan arastirmalarda katilimcilarin bir kismi uygulamayi olumlu bulurken bir kismi
olumsuz goris bildirmislerdir (Diizglin, 2014; Kapucu ve Sezgin, 2015; Ugurlu, Dogan, Topcu ve Demir,
2015; Demir ve Kdse, 2017; Coskun ve Sener, 2023). Ogrencilerin 2013-2014 egitim-6gretim yilinda
baslayacak serbest kiyafet uygulamasinin ardindan 6gretmenlerde de bu konuda bir talep oldugunu,
Milli Egitim Bakani Omer Dinger’in 6gretmenlerin bu taleplerine karsi 6gretmenlerin kamu ¢alisani
olmasindan dolayi gerekli bu kanuni diizenlemenin Milli Egitim Bakanhgi’'nin yetkisi disinda oldugunu
sdyleyerek mecliste ¢oziilmesi gerektigine isaret etmistir (Ozcakir, 2013). Meclisten 6gretmenlerin
kiyafet serbestligiyle ilgili gerekli kanuni diizenleme 12 yildir yapilmamis olup sendikalarin her egitim-
o0gretim yili basinda diizenli olarak aldiklari kiyafet serbestligi eylem kararlarina istinaden okullarina
serbest kiyafetle gitmektedirler. Bu anlamda emekli 6gretmenler Tirkiye’de ge¢misten glinlimiize
O0gretmenlik mesleginde yasanan degisimde kilik kiyafet serbestliginin 6dnemine vurgu yaparak

O0gretmenlik mesleginin imaj ve sayginligina zarar verdigi noktasinda goruslerini bildirmislerdir.

Arastirmadan elde edilen diger sonug ise emekli 6gretmenlerin goruslerine gére gegmisten
glnimize 6gretmenlik mesleginin sayginliginda azalma oldugu konusunda goruslerini bildirmislerdir.
Durdukoca (2019) ve Mutluer ve Yiksel'in (2019) yaptiklari arastirmada katilimcilarinin énemli bir
kisminin 6gretmenligi prestijli bir meslek olarak gérmedigini belirtmistir. Ogretmenlerin sayginligina
zarar veren veya olumsuz etkileyen nedenler arasinda kilik kiyafet, alinan disik maas, bazi
ogretmenlerin yanhs davranislari, profesyonellikten yoksun olmalari, derslere giris cikis saatleri,
derslere hazirliksiz girme, zayif sinif ydnetimi, olumsuz siyasi séylemler ve medyadaki olumsuz haberler

gosterilmektedir (Erzen, 2017; Erzen ve Epcacan, 2018; Atmaca, 2020; Swetnam, 1992; Unal, 2013;
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Vera Vila, 1992). Erzen (2017) ile Bayar, Ustiin ve Zengin’in (2020) yaptiklar arastirmaya gore
ogretmenlerin 6gretmenlik meslegini toplumdaki sayginligina dayanarak sectiklerini fakat toplumun
ogretmenlere duydugu sayginin her gecen giin azaldigi sonucuna ulasmistir. Goker ve Glindiiz (2017)
ise Turkiye'de 6gretmenligin sayginliginin yiksek fakat egitim performansinin diisiik olmasinin dikkat
cekici bir sorun oldugunu vurgulamislardir. Aydin, Canavar ve Akkin (2018) ¢alismalarinda 6gretmenlik
mesleginin toplumsal statilerinin son yillarda giderek diistigind, 6gretmenlik mesleginin toplumsal
statlislinlin yetersiz oldugunu ve 6gretmenler yaptigi meslegin toplum nezdinde duslik statiili bir
meslek oldugu inancini tasidiklari sonucunu elde etmislerdir. 2015 yilinda yayinlanan Tiirkiye’de
Calisma Yasami ve Mesleklerin itibari adli arastirmanin Tiirkiye Mesleki itibar Skalasi’nda dgretmenlik
80.98 skorla en Ustteki 20 meslek icerisinde 4.sirada yer almistir (Sunar, Kaya, Otrar, Nerse, Demiral ve
Kalpakhoglu, 2015). Bu baglamda oOgretmenligin sayginligina zarar verecek pek cok olumsuz
davranislara, medyadaki olumsuz haber ve siyasi soylemlere ragmen toplum nezdinde 6gretmenlik

mesleginin itibari 6gretmenlerin algiladigl kadar disiik olmadigini séyleyebiliriz.

Arastirmada ulasilan son sonuca gére emekli 6gretmenlerin gelecekte Tiirk egitim sisteminde
ne gibi degisimlerin olacagli noktasinda egitimin bir devlet politikasi haline gelecegi goriist 6n plana
citkmaktadir. Calik ve Kosar (2018) Tirk milletinin muasir medeniyetler seviyesini yakalayabilmesi igin
egitim politikalarinin uzun erimli bir olgu oldugu gergegi géz onlinde bulundurularak tasarlanmasi,
uygulanmasi ve sonugclarinin dogru analiz edilerek gerekli diizenlemelerin yapilmasi, egitimin bir parti
ya da hiikiimet olarak degil uzun erimli bir devlet politikasi olarak tasarlanip uygulamaya gecilmesinin
ne kadar 6nemli oldugunu vurgulamislardir. Curos (2018) egitimi bir devlet politikasi haline getirmek
bir ulusun istikrarini ve gelisimini 6nemli dlglide etkiledigini ifade eder. Ulusal kalkinmayi saglamak
amaciyla egitimi bir devlet politikasi haline getirmek igin egitimi Oncelikli sorun alani olarak
tanimlamak; egitim politikalarinin gelisimi lzerinde sosyal, ekonomik ve kiiresel unsurlarin etkisini
belirlemek ve ona uygun politikalar gelistirmek gerektigi ortadadir (Grinenko, Gegel, Poleshchuk,
Tutaeva, Pronina, Shchukina ve Egorova, 2019; Hrabovenko, 2020). Yildirim, Saklan ve Yildirim’in
(2016) emekli 6gretmenlerle gergeklestirdigi arastirmasinda Tirk egitim sisteminin ginimizdeki
temel sorunlari arasinda egitim sisteminin siklikla degismesini gostermislerdir. Bu agidan egitim
politikalarinin toplumsal ihtiyaclara uygun sekilde giincellenmesi disinda siyasi iradenin keyfi ve hicbir
bilimsel dayanaga sahip olmayan midahalelerinden mimkiin oldugunca kaginmak, egitimi bir devlet

politikasi haline getirmenin temel basamagini olusturdugu séylenebilir.

OECD’nin (2013) Turk egitim sisteminin gicli yonleri ve iyilestirilmesi gereken alanlarla ilgili
raporunda esitlik, kalite, 6gretmenlerin desteklenmesi, okullarda iyilestirme, mesleki egitimin

gelistirilmesi, denetim ve finansmanin artirilmasi gibi alanlarda yapilacak calismalar Tirkiye'nin
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egitimde daha iyi sonuglar elde etmesine katkida bulunabilecegi belirtilmistir. Raporda belirtilen
egitimde kalite, 6gretmenlerin desteklenmesi, okullarin iyilestiriimesi, denetim ve finansmanin
artirilmasina yonelik oneriler, arastirmadan elde edilen bulgularla benzerlik tasidigi gorilmektedir.
Mevcut calismanin Bursa ili Glrsu ilgesinde ikamet eden ve 9 emekli erkek 6gretmenle gerceklestirilmis
olmasi arastirmanin sinirliliklari olarak degerlendirilmelidir. Calisma farkh boélgelerde ikamet eden,
kadin emekli 6gretmenleri de iceren daha fazla sayida katiimciyla yinelenebilir. Arastirma
sonuglarindan yola gikarak 6gretmenlerin mesleki gelisimlerini ve motivasyonlarini artirmaya yonelik
yapisal diizenlemeler gergeklestirilmelidir. Emekli 6gretmenlerin politika gelistirme sireglerine aktif
olarak katilmasina yonelik calismalar yapilmalidir. Emekli 6gretmenlerin bilgi ve deneyimlerinden

yararlanabilecek bir mesleki gelisim sistemi gelistirilmelidir.

Arastirma ve Yayin Etigi

Bu calismada “Yiiksekdgretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci bolimi olan “Bilimsel
Arastirma ve Yayin Etigine Aykiri Eylemler” bashgl altinda belirtilen eylemlerden higbiri
gerceklestirilmemistir.
Etik kurul izin bilgileri

Calismada etik kurul izni gerektirmedigi icin etik beyan formu kullaniimistir.
Yazarlarin Katki Orani

Calisma tek yazarli olarak yayinlanmistir. Yazar katkisi % 100.
Cikar Catismasi

Calismada ¢ikar ¢atismasi yoktur.
Destek ve Tesekkiir

Calismaya katki sunan emekli 6gretmenlere tesekkirlerimi sunuyorum.
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Extended Abstract

Introduction

Retirement is one of the important turning points in human life from an individual and social
perspective. From an individual perspective, retirement can be seen as the period when physical,
mental, social and economic change begins. From a social perspective, in addition to the loss of social
prestige and some life goals, it can also be considered as an opportunity to determine new life goals.
(Demirbilek, 2007; Yemiscigil, Powdthavee, & Whillans, 2021). The loss of social prestige and life goals
can be expressed as the individual who is in a certain position in society during his/her work and loses
this position as he/she steps into retirement. Today, factors such as advances in science and
technology, improvement in living conditions, development of health services, awareness about
nutrition and the spread of sports and physical activity culture have extended the life span of the
individual and made retirement a long life process (Glinay, 2006; Mechling, 2007; Zhdanov, Khayrullin,
Khalilov, Eftekhari, & Sozinov, 2023). Ulukavak, Yiizlii and Ozkayran (2024) defined retirement as the

period when an individual leaves working life and steps into old age, and a significant change occurs in
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terms of individuals and society. In this context, retirement is the process of ending active working life

for individuals and entering a new period in psychological, sociological and economic terms.
Purpose

The purpose of this research is to reveal the views of retired teachers on the strengths and
weaknesses of the Turkish education system, the policies implemented, the changes that the teaching
profession has undergone from the past to the present, and how education will change in the future.
The extensive knowledge and experience of teachers who leave the system with retirement are not
sufficiently utilized. The evaluation of the education system and policies with the knowledge and
experience of retired teachers reveals the originality of the study. For this purpose, the research
attempts to determine the evaluations of retired teachers in Turkey based on their rich knowledge and
experience gained as a result of their long years of service, the changes experienced in the teaching
profession, and their predictions for the Turkish education system in the future. In this context, the
following research questions were sought to be answered: (1) How do retired teachers explain the
strengths of the Turkish education system? (2) How do retired teachers explain the weaknesses of the
Turkish education system? (3) According to retired teachers, what are their views on how the teaching
profession has changed from the past to the present? (4) What are the views of retired teachers on

the future of the Turkish education system?
Method

This research is a qualitative research conducted according to the phenomenological design.
Gill (2020: p.89) defined phenomenology as a set of research methodologies that examine the
structures of experience or consciousness. The participants of the study were teachers who had held
various positions in schools and other educational institutions of the Ministry of National Education
and who had retired at least 1 year ago as of 2023. The participants were reached using the snowball
sampling method. Snowball sampling is a type of sampling that is based on finding new participants
through this group or participant after the first research group or participant is found (Erkus, 2021;
Pasikowski, 2023). The participants were named as K1, K2, K3 and confidentiality and ethical principles
were followed. The data in the study were obtained by conducting one-on-one interviews using a semi-
structured interview form developed by the researcher and consisting of 4 items. In semi-structured
interviews, the expert uses a language that is as understandable as possible with preliminary
preparation of his questions. In cases where the questions are not understood or unforeseen problems
are encountered during the interview, he rearranges his questions and conveys them to the
participants (Polat, 2022). In this sense, semi-structured interviews provide flexibility and comfort to

the expert or interviewer.
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The interviews were analyzed with the content analysis method after the deciphering process.
According to Altunisik, Coskun, Bayraktaroglu and Yildirim (2010: p.322), while defining the data in
content analysis, the data determined to be similar or related to each other are brought together and
interpreted within the framework of certain concepts and categories. Content analysis is an analysis
method used for systematically defining the data through coding. In order to ensure validity and
reliability in this study, peer debriefing, participant confirmation, consistency between coders,
comprehensive description and expert review by a faculty member in the field of educational

administration were applied as strategies.
Findings

Retired teachers indicated that the high number of young people and the increase in the
number of teachers compared to the past were the strengths of the Turkish education system. Two
retired teachers said that the Turkish education system had no strengths. They stated that the public's
interest in education and technological opportunities had improved considerably compared to the
years they started their jobs, and that the rapid adaptation of these opportunities to the education
system were other strengths. Retired teachers stated that there is no state policy in the Turkish
education system, that policies are determined by governments, that policies regarding passing
grades, absenteeism and discipline problems are inadequate and that education policies are developed
with anideological approach. Apart from this, they listed teachers' dissatisfaction with their profession,
the teacher shortage that has not been closed for years and the qualifications of teachers as the
weaknesses of the education system. They also emphasized that schools are physically inadequate to
meet the needs. The views of retired teachers on the changes experienced in the teaching profession
from the past to the present are organized under four categories. Under the policy category, it was
mentioned that the faculties that train teachers have quality problems, that the freedom of dress and
appearance harms the prestige and image of teaching, that the teaching profession is shaped by an
ideological approach, that the interviews conducted during teacher recruitment do not aim to select
qualified teachers, that the inspection and audit system has been weakened over time, and that the
administration has been handed over to incompetent cadres. Under the teacher category, they stated
that the image and prestige of teachers has decreased over time, that the professional sharing of
teachers among themselves has weakened, that they do not put their research and questioning skills
to work, that the teaching skills and the reading culture of teachers have regressed over time, and that
their approaches to students have changed compared to the past. Under the parent and
opportunities/resources category, they emphasized that the parents' perspectives on teachers have
changed negatively over time, that technology has developed, and that the opportunities have
increased incredibly compared to the past. When asked how the Turkish education system will change
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in the future, retired teachers stated that education policies will become state policies and be
implemented more healthily over time, and that the resources allocated to education and the quality
of teachers will improve over time. Some participants expressed a pessimistic view that the education

system will not be at much better points in the future.
Discussion and Conclusions

Retired teachers have generally expressed the change in the teaching profession in Turkey
from the past to the present in negative terms. As a result of the research conducted by Akman (2019)
and Turan Glllag (2023), the majority of the participants emphasized the inadequacy of newly
appointed teachers. The reasons for this are listed as the pedagogical inadequacy of the trained
teachers, the quality problems of the academicians, the physical deficiencies of the faculties and the
fact that the teacher selection process does not serve its purpose. The inadequacy of the faculties that
train teachers is shown as the inability to fully establish the necessary balance between theory and
practice. It is also pointed out that there are inadequacies in terms of human resources in the
universities opened in Turkey in recent years (Sisman, 2009; Ozcan, 2011: p.181). In a study conducted
by Sahin (2014) with university students, it was concluded that 34% of the participants did not find the
courses they took sufficient, that some courses in the program should be removed and new courses
should be added, that the courses were not taught well and that they did not find the teaching method
of the courses correct, that the courses went beyond their purpose due to the teachers, that the
teachers were unequipped, unwilling and had bad attitudes towards the students. In fact, in the report
published by the Council of Higher Education (2007: p.105), it was stated that the capacity of education
faculties to prepare the necessary manpower to reach the information society was not sufficient. In
this context, the discussions on the fact that teacher candidates were not trained in a qualified manner
in education faculties and the restructuring efforts have occupied the education agenda for many years
(Aydin, Sahin, & Topal, 2008; Abazoglu, Yildirim, & Yildizhan, 2016; Aslan, 2003; Dénmez & Giilen,
2024; Yilmaz, 2018; Hacettepe University, 2017; Celik & Memduhoglu, 2022). Therefore, although
teacher training institutions in Turkey have been restructured many times from past to present, the

discussions on whether qualified teachers can be trained at the desired level still continue today.
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NyYTU U CPEACTBA PA3BUTUA AKTUBHOIO U TBOPHECKOIO MbILLNEHUA Y CTYQEHTOB,
NMPOXUBLUUNX }KU3Hb B YCNTOBUAX NEPEMELLEHUNA B A3EPBAI71D,)KAHE
bakuHcKuli FfocydapcmeeHHsili YHUsepcumem,

Jamila GULIYEVA ARIF *

Medazoz Axcamuns MNynuesa Apugh”

AHHOTaUMA

B yc/10BUAX BbIHYXXAEHHOTO NepemelLeHUn CTYAEeHTbI CTaIKMBAOTCA C PALOM BbI30BOB, BAWUAIOLLMX
Ha Mx 06pa3oBaTesibHbIN MPOLLECC U KOTHUTUBHOE pa3suTHe. [laHHasA CTaTba PacCMaTPMBaET NyTu
M CpeacTBa PasBUTUA aKTMBHOTO M TBOPYECKOrO MbILUJEHUA Y CTYAEHTOB, MPOMKMBAKOLWMX B
AsepbaiigkaHe, uyepes MPU3MY PasAMYHbIX METOAO0/NOMMYECKUX noaxoaoB. MWccnesoBaHue
OCHOBAHO Ha KOTHUTUBHOM, COLIMOKY/IbTYPHOM, MCUXONOTMYECKOM, MefarorMyeckom U
KOMIM/IEKCHOM MOAX04aX, MO3BOMIAIOWMX BbIABUTb MEXaHU3Mbl M MHCTPYMEHTbI Pa3BUTUSA
KpeaTMBHOCTU Yy CTyAEHTOB. B cTaTbe paccmaTtprBaloTcs 0CO6EHHOCTU MbILL/IEHMS CTYAEHTOB B
YCNOBUAX MEepeMeLLEeHUs, BKOYAA TMBKOCTb, IMOLMOHA/IbHYIO BOCNPUMMUYMBOCTb, a4anTUBHOCTb
N MeXAMCUMNANHapHOe BocnpuAatTne nHpopmaumm. OCHOBHOE BHMMaHWe yaenseTcs MeTtogam
PasBUTUA KPEaTMBHOTO MbIWAEHUA, TaKMM KaK WHTEPaKTMBHOe 0byyeHWe, MNpPOEeKTHan
[AeATeNbHOCTb, TBOPYECKME 3a4aHUA, UCNONb30BaHMNE LMPPOBLIX TEXHONOMMIA U NCUXONOTMYECcKan
noaaep:ka. NMpueeaeHsl NpMMepbl ycnewHbIX 0bpasoBaTeibHbIX MHULMATUB B A3epbaligKaHe,
HanpaBAeHHbIX Ha MNOALEP)KKY CTYAEHTOB, MEPEXMBLUMX BbIHYKAEHHOE nepemelleHue.
PaccmaTpuBatoTcA Nporpammbl agantaumu, o6pasoBaTesibHble nareps, MexXayHapoaHble rpaHTbl
N NOALEPIKKA MOIOLEKHbIX CTapTanos. B 3akatoueHne NogyepKMBaeTCca BarKHOCTb CUCTEMHOTO U
KOMM/IEKCHOrO NnoaxoAa B 06pa3oBaTesibHbIX NPOrpammax, KOTOpPblii CMOCOBCTBYET HE TO/bKO
yCrnewHol agantaumm CTyAeHTOB, HO U UX AanbHelwemy npodeccmoHanbHOMY pocTy. Passutue
aKTMBHOIO M TBOPYECKOrO MbILU/IEHWA Y AaHHOW KaTeropun CTyAEeHTOB UIPaeT KAKUYeBYo Pojb B
bOPMMPOBAHMM KOHKYPEHTOCMNOCOBHbIX CNeunanmcTos 1 pa3smTum obliectsa B LEAOM.

KntoueBble cnoBa: CTyAeHTbl, NepemelleHne, TBopYecKoe mMblilneHne, afanTUBHOCTb.

Ways and Means of Developing Active and Creative Thinking Among Students

who have Lived their Lives in Conditions of Displacement in Azerbaijan
Abstract

In the context of forced displacement, students face a number of challenges that affect their
educational process and cognitive development. This article examines the ways and means of
developing active and creative thinking among students living in Azerbaijan through the prism of
various methodological approaches. The study is based on cognitive, socio-cultural, psychological,
pedagogical and integrated approaches, which make it possible to identify the mechanisms and
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tools for the development of creativity in students. The article discusses the features of students'
thinking in conditions of movement, including flexibility, emotional receptivity, adaptability and
interdisciplinary perception of information. The focus is on methods for developing creative
thinking, such as interactive learning, project activities, creative tasks, the use of digital
technologies and psychological support. Examples of successful educational initiatives in
Azerbaijan aimed at supporting students who have survived forced displacement are given.
Adaptation programs, educational camps, international grants and support for youth startups are
considered. In conclusion, the importance of a systematic and integrated approach in educational
programs is emphasized, which contributes not only to the successful adaptation of students, but
also to their further professional growth. The development of active and creative thinking in this
category of students plays a key role in the formation of competitive specialists and the
development of society as a whole.

Keywords: Students, movement, creative thinking, adaptability.

BeepeHue

Pa3BuTME aKTMBHOIO M TBOPYECKOrO MbIWAEHUA Yy CTYAEHTOB ABAAETCA BAXXHOM 3ajaveit
0bpas3oBaTe/ibHbIX yuperKaeHUn, OCODEHHO B YC/NOBMAX HECTabUAbHOCTM W BbIHYXKAEHHOro
nepemelteHma. B AsepbangiaHe MHoOrme monogble NOAN CTaNKMBAKOTCA C NOCNEACTBUSMM
BbIHY)KAEHHbIX MUIrpaumii, 4YTO HaKNaAblBAeT OTNEYATOK Ha MX COUMaNbHYl aganTaumio U
obpasoBaTtenbHbIN Npouecc. B AaHHOM cTaTbe PacCMOTPEHbl MyTM M CpeacTBa, CNOCOOCTBylOLME
Pa3BUTUIO UX KPEATUBHOCTU M aHAIUTUYECKOTO MblILWIEHUA C YY4ETOM METOLOIOMMYECKMX NOAXOL0B K
n3yyeHuto npobiemsl.

MeToaonornyeckuin noaxoa K usyuyeHuio npobaemol

UccnepgoBaHMe pa3BUTMA aKTMBHOMO M TBOPYECKOrO MbIWAEHUA CTYAEHTOB, NEPEKUBLUUX
nepemelleHMe, OMMPaEeTCs Ha HECKONbKO Hay4yHbiXx noaxogoB (Amocos, 1987; Poarkepc, 1994;
Bbirotckuin, 1996; CtepHbepr, 2018):

1-Ko2HumueHsbili No0xo0: n3y4yaet MexaHM3Mbl MbiLL/IEHMA, BOCMPUATUA U pelleHns npobnem,
YTO NO3BONSET ONpeaenTb CTpaTerMm pasBUTUS KPeaTUBHOCTY;

2-CoyuoKynemypHsbili No0x00: aHANU3UPYET BAWAHME COLMANbHOW cpeabl U KYAbTYPHbIX
M3MEHEHMN Ha MblLU/IEHWE CTYAEHTOB;

3-lMcuxonoauveckuli N0Oxo00: paccMmaTpUBaeT 3MOLMOHANbHbIE U MOTUBALMOHHbIE ACMEKTbI,
B/IMAIOLLME HA TBOPYECKYHO aKTUBHOCTb;

4-edaeozuveckuli nodxod: onpepenaetr spdeKTUBHble MeToAbl M cpeactsa obyyeHus,
CNocobCTBYOLWME PA3BUTUIO AKTUBHOIO MbILLIEHUA.

5-KomnnekcHbili no0xo0: yunTbiBaeT B3aMMOAENCTBUE BCEX BbllLENepeyncieHHbIXx GakTopoBs
W paccMmaTpmuBaeT UX BAUSHUE HA KOTHUTMBHOE pasBUTUE CTYAEHTOB B YC/IOBUAX NEPEMELLEHMUA.

3TK noaxoAbl B COBOKYMHOCTM NO3BOJIAIOT CO34aTb LLe/IOCTHYIO KapTUHY GaKTOpPOB, BAUSAIOLLMX
Ha pa3BUTME WHTENNEKTyanbHbIX crnocobHocTelt cTyaeHToB. (Amocos, 1987; Pogaskepc, 1994;

Bbirotckmin, 1996; CtepHbepr, 2018).
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Ocob6eHHOCTU MbILLNEHUA CTYAEHTOB B YCIOBUAX NepemMeLL,eHus
MepemelleHMe 3a4acTyio COMPOBONKAAETCA M3MEHEHMEM NPUBbLIYHOM COLMANBHOW cpeabl,
SKOHOMMYECKMMM C/IOXKHOCTAMM U Ky/JbTYPHbIMM afantaumaMn. ITO NPUBOAMUT K Pa3BUTUIO
aAanTUBHOMO MbIW/EHNA, HO TaK¥Ke MOMET C034aBaTb CTPECccoBble CUTyaluMMu, OrpaHUuYMBaloLLMe
TBOpYECKUI noteHuman. CTyaeHTbl, NepexunsluMe NogobHbIA onbIT, Yacto 06iagatoT cregyowmmm
ocobeHHoCTAMM mblwneHus (Boirotckuia, 1996; Obton, 2001; M'mnbdopa, 2007; CtepHbepr, 2018):
1. TmbKOoCTb M cNOCOBHOCTb BbICTPO aAaNTUPOBATLCA K HOBbIM YCIOBUAM;
2. BbICOKWIA ypOBEHb 3MOLMOHANbHON BOCNPUMMYNBOCTH;
3. HeobxogMMOCTb MOMCKA HECTaHAAPTHbIX PeWweHUA B  C/IOXKHbIX KU3HEHHbIX
cUTyaumsx;
4. Pa3BUTble KOMMYHWUKATMBHbIE HaBbIKN M3-3a YAaCTOM CMEHbI OKPYXKEHUS;
5. CK/IOHHOCTb K MEXAUCUMUMIMHAPHOMY Noaxoay B peleHun npobnem;
6. CnocobHocTb K 6bicTpoi 06paboTke M aHann3y HoBoW MHPopmaumn. (BbIroTcKuiA,
1996; Obton, 2001; M'mnbdopa, 2007; CrepHbepr, 2018).
MyTn pa3BUTUA aKTUBHOTO U TBOPYECKOTO MbILL/IEHUSA
[na packpbiTMa NoTeHUMana CTyAEeHTOB Ba)KHO MCMO/Ib30BaTb METOAbl, HAMNpaB/ieHHble Ha
pa3BUTUE UX AaHANIMTUYECKOTO, KPUTUYECKOTO M KPEeaTUBHOIO MblwneHua (BoiroTckuin, 1996; Obtou,
2001; Tmnedopa, 2007; CtepHbepr, 2018):
UHmepakmueHoe obyyeHue
Mcnonb3oBaHMe aKTMBHbLIX METOAMK 0OydyeHMa cnocobcTByeT BOB/IEYEHWUIO CTYAEHTOB B
obpasoBaTtenbHbI Npouecc. K HUM oTHOCATCA:
1. [AucKkyccum n aebatbl, pa3BuBaloLLMe YMEHUE apryMeHTUPOBaTb CBOIO NMO3ULNIO;
2. MeTop, KelicoB, NO3BOAIOLWMIA aHANN3MPOBATb PeasibHble }KU3HEHHbIE CUTYaUuu;
3. Pabota B rpynnax, CTUMy/IMpytoLLasa Koonepauuto 1 obmeH naeamu;
4. Ponesble Urpbl U MOAENNPOBaHME PeasibHbIX CUTyaUWi, YTO MOMOraeT CTyAeHTam
JydLlle afanTMpoBaThCA K Pa3/IMUYHbIM CLEeHapusam.
MpoekmHaa deamenbHOCMb
CTyaeHTam, MMEIoLLMM OMbIT NepemeLL,eHns, 0coOBeHHO BaXKHO NPOABAATb CBOI KPEATUBHOCTb
yepes NpaKkTUYECKYto AeaTeNbHOCTb. [poeKTHasa paboTa no3sonser:
1. CamocCToATENbHO HAaX0AMTb U MPUMEHSATL 3HAHUS;
2. Pa3BMBaATb HaBbIKM KPUTMYECKOIO aHaAn3a U peleHnsa npobaem;
3. Co3gaBaTb HOBbIE MAEN U HAXOAMUTb HECTAHAAPTHbIE NOAXOAbI;
4. WHTerpmpoBaTb 3HAHMA U3 PA3HbIX AUCUMNANH ANs MOUCKA Hambonee 3pPeKTUBHbIX
peLleHuni.

Teopyeckue 3a0aHUA U MpPeHUH2U
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[N pasBUTMA KPEaTUBHOCTM MOXKHO MCMO/Ib30BaTb:
1. HanwucaHwue acce v co3gaHue TBOPYECKUX paborT;
2. Pa3paboTKka MHHOBALMOHHbIX PeLeHnit B 3a4aHHOM obnacTy;
3. T[poBeaeHWe MO3roBbIX LWUTYPMOB A8 FreHepauumn uaen;
4. YdacTve B KOHKypCax W BbICTaBKax, CTUMY/IMPYIOLLIMX TBOPYECKOE CaMOBbIPaXKeHue.
Ucnonb3oeaHue yugpoevix mexHonoauii
CoBpeMeHHble TEeXHO/MIOMMM MPeaoCTaBAAOT  LUMPOKME BO3MOMKHOCTM AN aKTUBHOIO
obyyeHus:
OHNIaMH-KYpCbl M UHTEPAKTUBHbIE NAATHOPMbI A1 CaMoobpas3oBaHus;
BUpTyanbHble CUMYAALUMK N 0ByYatoLLME UTPbI;

CoumanbHble cetv 1 GopyMbl A5 0bmMeHa 3HAHUAMMK U OMbITOM;

P w o N

Mcnonb3oBaHWe UCKYCCTBEHHOTO UHTENNEKTA 418 NePCOHANN3MPOBAHHOIO obyyeHus
M aHaNM3a AaHHbIX.
Mcuxonornyeckas noagep:kka U MoTMBaLMA

PasBUTME TBOPYECKOrO MbIWAEHMUSA HEBO3MOXHO 6€3 yBEepeHHOCTM B CBOWMX CUIax M
NO3UTUBHOM MOTMBALMN. [103TOMY BaXKHO:
OpraHM30BbIBaTb MCUXONOTMYECKME TPEHMHIN U KOHCYNbTAUNN;
CosaaBaTb baaronpuAaTHYO0 06pasoBaTeNbHYIO Cpeay;

Noanepxneatb MHULMATUBHOCTb CTYAEHTOB Yepes rpaHTbl U KOHKYPCbI;

> wonN o

BHeApATb  KOYYMHroBble  NPOrpamMmbl A48 Pa3BUTUA  JIMYHOCTHbIX U
npodeccnoHanbHbIX HaBbIKOB.
MpaKTUUYECKUiA OMNbIT U yCNELIHbIe KeWcbl
WccnepoBaHus  noKasbiBaloT  (MosiyaHoBa, 2015), 4TO  CTyAEHTbl,  BbIHYKAEHHblE
a4anTUpoBaTbCA K HOBbIM YCN0BUAM, AEMOHCTPUPYIOT NOBbIWEHHbIN YPOBEHb CAMOCTOATENIbHOCTU U
KpeaTuBHOCTM. B AsepbaitgrkaHe 6biin paspaboTaHbl M yCnewHo BHeapeHbl obpasoBaTesibHble
WMHULMATUBbI, HanpaBaeHHble Ha NOAAEPKKY TaKMX CTyaeHToB. Hanpumep:
1. Mporpammbl agantauum gna CTYAEeHTOB U3 CEMEN BbIHYXAEHHbIX NepeceneHLes;
2. O6pa3soBaTe/ibHble narepa U MHTEHCUBHbIE KYPCbl MO KPeaTUBHOMY MbILLINEHNIO;
3. CoTpyaHWYeCcTBO YHMBEPCUTETOB C MEXAYyHapOoAHbIMW  OpraHM3aumMamuM Ans
npeaocTaBAeHNa CTUNEHAUA U TPaHTOB;
4. Tloaaepskka MOMOAEMHbIX CTapTanosB M MHHOBALMOHHbLIX MPOEKTOB. (BbIroTcKkui,
1996; Abton, 2001; M’mnbdopa, 2007; CtepHbepr, 2018).
3aKknoueHue
BbIHYKAEHHOE NepemelleHne HaknaablBaeT onpeaenéHHble TPYAHOCTU Ha 06pa3oBaTe/ibHbI

npouecc CtyaeHtoB, OOAHAKO OHO TaKXe pa3BuBaeT rTMBKOCTb U a4anTUBHOCTb UX MblIlLWNEHNA.
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Ncnonb3oBaHWe aKTUBHbIX METOAMK 0BydYeHUA, NMPOEKTHON AeATENbHOCTH, UMPPOBLIX TEXHONOTNI U
NMCUXONIOTMYECKON  MOAAEPKKM  CNOCOBCTBYET  PACKPbITUIO  MX  TBOPYECKOro  MOTeHuMana.
MeToA0N0rMYECKUI NOAXO0A, K U3YUYEHUIO AaHHOW Npobaembl NO3BOAAET rNy6Ke NOHATL MEXaHU3MbI
bOpMMPOBAHMA KPEATUBHOFO MbIWAEHUA W pa3paboTaTb Hambosnee sPpPeKTUBHblE CTpaTernu
0byueHus.

BaKHO pa3BMBaATb CUCTEMHbIA U KOMMJIEKCHbIA NOAXOA K 06pa3oBaTe/ibHbIM Mporpammam,
yAenaa BHUMAHUE He TONbKO 0by4yeHMto, HO U COLMaNbHOM NoALEPKKE CTYAEHTOB. Takum obpasom,
BbINYCKHWKM, 06najatowmMe akTUBHbIM M TBOPYECKMM MbIWWAEHUEM, CMOFYT He TO/IbKO YCMewHo
a[anTMPOBATLCA K HOBbIM YC/IOBUAM, HO M BHECTU 3HAYMTENbHbLIN BKNA4 B pa3BuTUe 0bLecTBa, HayKu
M 3KOHOMMKM A3epbangrkaHa.
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3TuKa uccnepoBaHuii n nybankaumi

B atom uccnepgoBaHun 6binn cobntofeHbl BCe NpaBWa, YKasaHHble B «JlMpeKTMBE O Hay4HbIX
NUCCNefoBaHUAX W 3TMKe Ny6AMKaunii BbICWUMX Yy4ebHbIX 3aBefeHWin». HW oaHO W3 AeincTeuid,
YKasaHHbIX BO BTOpPOM pasgene [Aupektusbl «OeWcTBUA, NPOTMBOPEYalME 3TUKE HayYHbIX
nccnefoBaHui U Ny6anKaumii», He 61710 BbINOJIHEHO.

3asaBaeHUA 0 PaCKpbITUN MHPopMmaLUmn

1. 3asBneHue o pasmepe BKIaga nccnegosateneit: nepsblii astop 100%.

2. ABTOp He coobLWMA O NOTEHLMANBbHOM KOHGIMKTE MHTEPECOB.

Extended Abstract

Developing active and creative thinking in students is an important task for educational
institutions, especially in the context of instability and forced displacement. In Azerbaijan, many young
people face the consequences of forced migration, which leaves its mark on their social adaptation
and educational process. This article examines the ways and means of promoting the development of
their creativity and analytical thinking, taking into account methodological approaches to studying the
problem.

Methodological Approach to Studying the Problem

The study of the development of active and creative thinking in students who have experienced
displacement is based on several scientific approaches (Amosov, 1987; Rogers, 1994; Vygotsky, 1996;
Sternberg, 2018) : (1) Cognitive approach: studies the mechanisms of thinking, perception and problem
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solving, which allows us to determine strategies for the development of creativity; (2) Sociocultural
approach: analyzes the influence of the social environment and cultural changes on students' thinking;
(3) Psychological approach: considers the emotional and motivational aspects that influence creative
activity; (4) Pedagogical approach: determines effective teaching methods and tools that contribute to
the development of active thinking. (5) Integrated approach: takes into account the interaction of all
the above factors and examines their impact on students' cognitive development in the context of
displacement. These approaches together allow us to create a holistic picture of the factors influencing
the development of students' intellectual abilities (Amosov, 1987; Rogers, 1994; Vygotsky, 1996;
Sternberg, 2018).

Peculiarities of Students' Thinking in the Context of Relocation

Relocation is often accompanied by changes in the familiar social environment, economic
difficulties, and cultural adaptations. This leads to the development of adaptive thinking, but can also
create stressful situations that limit creative potential. Students who have experienced such an
experience often have the following features of thinking (Vygotsky, 1996; Dewey, 2001; Guilford, 2007;
Sternberg, 2018): (1) Flexibility and the ability to quickly adapt to new conditions; (2) High level of
emotional sensitivity; (3) The need to find non-standard solutions in difficult life situations; (4)
Developed communication skills due to frequent changes in environment; (5) Tendency to an
interdisciplinary approach to problem solving; (6) The ability to quickly process and analyze new
information (Vygotsky, 1996; Dewey, 2001; Guilford, 2007; Sternberg, 2018).

Ways to Develop Active and Creative Thinking

To unlock students' potential, it is important to use methods aimed at developing their
analytical, critical and creative thinking (Vygotsky, 1996; Dewey, 2001; Guilford, 2007; Sternberg,
2018):
Interactive learning: The use of active learning methods helps to engage students in the educational
process. These include: Discussions and debates that develop the ability to argue their position; The
case method, which allows you to analyze real-life situations; Group work that stimulates cooperation
and exchange of ideas; Role-playing games and modeling real situations, which helps students better
adapt to different scenarios.
Project activities: It is especially important for students with experience of moving to demonstrate
their creativity through practical activities. Project work allows you to: Independently find and apply
knowledge; Develop critical analysis and problem-solving skills; Create new ideas and find
unconventional approaches; Integrate knowledge from different disciplines to find the most effective
solutions.
Creative tasks and trainings: To develop creativity, you can use: Writing essays and creating creative
works; Developing innovative solutions in a given area; Brainstorming to generate ideas; Participating
in competitions and exhibitions that stimulate creative expression.
Using digital technologies: Modern technologies provide ample opportunities for active learning:
Online courses and interactive platforms for self-education; Virtual simulations and educational
games; Social networks and forums for sharing knowledge and experience; Using artificial intelligence
for personalized learning and data analysis.
Psychological support and motivation: Developing creative thinking is impossible without self-
confidence and positive motivation. Therefore, it is important to: Organize psychological trainings and
consultations; Create a favorable educational environment; Support students' initiative through grants
and competitions; Implement coaching programs to develop personal and professional skills.
Practical experience and successful cases: Research shows that (Molchanova, 2015) students forced
to adapt to new conditions demonstrate increased levels of independence and creativity. Educational
initiatives aimed at supporting such students have been developed and successfully implemented in
Azerbaijan. For example: Adaptation programs for students from internally displaced families;
Educational camps and intensive courses on creative thinking; Cooperation between universities and
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international organizations to provide scholarships and grants; Support for youth start-ups and
innovative projects (Vygotsky, 1996; Dewey, 2001; Guilford, 2007; Sternberg, 2018).

Conclusion

Forced displacement imposes certain difficulties on the educational process of students, but it
also develops the flexibility and adaptability of their thinking. The use of active teaching methods,
project activities, digital technologies and psychological support helps to reveal their creative
potential. The methodological approach to the study of this problem allows us to better understand
the mechanisms of creative thinking formation and develop the most effective teaching strategies.

It is important to develop a systematic and comprehensive approach to educational programs,
paying attention not only to training, but also to social support for students. Thus, graduates with
active and creative thinking will be able not only to successfully adapt to new conditions, but also to
make a significant contribution to the development of society, science and the economy of Azerbaijan.
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